University of South Carolina Upstate

Office of Disability Services

Documentation of a Learning Disability

The following information is provided to help the student and the evaluator understand documentation requirements for a diagnosis of a learning disability.  These documentation requirements are based on the 1999 (revised) "Policy Statement for Documentation of a Learning Disability in Adolescents and Adults" published by the Educational Testing Service (ETS).  A copy of the entire policy statement can be found on the ETS website (www.ets.org).

Practitioners Who Can Provide a Diagnosis:  

Psychologists, Licensed Clinical Psychologists, School Psychologists, Educational Psychologists, Neuropsychologists, Learning Disabilities Specialists, and Medical Doctors with Training and Experience in the Assessments of Learning Problems in Adolescents and Adults
Recency of Documentation:  

Because accommodations are based on current functional limitations, documentation must provide current, age-appropriate information on cognitive abilities, academic achievement, and information processing skills.  Typically documentation no more than 3 years old is considered current.    
Contents of Documentation:
At a minimum, the documentation should address the following items:

1. A summary of the clinical/diagnostic interview. Information about components of the clinical/diagnostic interview can be found on page 5, paragraph III. A. in the ETS policy statement.

2. A summary of testing information. Testing must address the following domains: aptitude, academic achievement, and information processing. Scores and names of the tests/instruments used to support the diagnosis must be provided. A copy of specific test/instrument results can be included, as appropriate. A list of selected tests/instruments is included on page 2 of this document.

3. A statement of diagnosis. It is important to rule out alternative explanations for problems in learning, i.e. emotional problems, poor educational background, test anxiety, etc. that may be interfering with learning but do not constitute a learning disability.

4. A statement of the current functional impact of the learning disability on learning or other major life activities and the degree to which the learning disability impacts the student in the academic setting.

5. A summary of suggested accommodations that would support the student in the academic setting, although it is not expected that evaluators will be aware of available accommodations in the higher education setting. Appropriate accommodations will be determined collaboratively between the student and the USC Upstate Office of Disability Services.
6. The evaluator’s credentials, licensing/certification number, and signature.
Tests for Assessing Adolescents and Adults with a Learning Disability

When selecting a battery of tests, it is critical to consider the technical adequacy of instruments, including their reliability, validity, and standardization on an appropriate norm group. The professional judgment of an evaluator in choosing tests is important. The following list is provided as a helpful resource, but is not intended to be definitive or exhaustive.

1. Aptitude/Cognitive Ability
• Wechsler Adult Intelligence Scale - III (WAIS-III)
• Woodcock-Johnson -III - Tests of Cognitive Ability

• Kaufman Adolescent and Adult Intelligence Test

• Stanford-Binet IV

The Slosson Intelligence Test - Revised and the Kaufman Brief Intelligence Test are primarily screening devices which are not comprehensive enough to provide the kinds of information necessary to make accommodation(s) decisions.

2. Academic Achievement
• Scholastic Abilities Test for Adults (SATA)

• Stanford Test of Academic Skills (TASK)

• Woodcock-Johnson-Ill - Tests of Achievement

• Wechsler Individual Achievement Test (WIAT)
or specific achievement tests such as:

• Nelson-Denny Reading Test

• Stanford Diagnostic Mathematics Test

• Test of Written Language - 3 (TOWL-3)

• Woodcock Reading Mastery Tests - Revised

Specific achievement tests are useful instruments when administered under standardized conditions and when the results are interpreted within the context of other diagnostic information. The Wide Range Achievement Test - 3 (WRAT-3) is not a comprehensive measure of achievement and therefore should not be used as the sole measure of achievement.

3. Information Processing
• Detroit Tests of Learning Aptitude-3 (DTLA-3) or Detroit Tests of Learning Aptitude - Adult (DTLA-A)
• Information from subtests on WAIS-R or Woodcock-Johnson Psychoeducational Battery - Revised: Tests of Cognitive Ability, as well as other relevant instruments, may be useful when interpreted within the context of other diagnostic information.
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