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Instructions:   
If your institution offers instruction for the general education competencies within a degree program at more than one location, please 

complete a template that represents a summary for the entire institution including all of its locations as well as a separate template for 

each location. 

 

Column One:  Identify each college-level general education competency. 

Column Two:  Indicate which courses or components of the educational programs provide students with 

    opportunities to acquire the college-level competency. 

Column Three: Describe the means by which you assess the extent to which the students have achieved the   

    college-level competency. 

Column Four:  Provide the evidence gathered in the assessment of the college-level competency. 

 



GENERAL EDUCATION COMPETENCIES 
 

Column 1: 

Competency 

Column 2: 

Courses or 

components 

Column 3: Assessment Column 4: Evidence 

 
The USC 
Upstate 
graduate should 
demonstrate an 
ability to 
communicate in 
English, both 
orally and in 
writing. 

SAAS 201 

SAAS 204 

SAMS 101 

SAMS 102 

SANT 102 

SAST 111 

SAST 111L 

SATH 101 

SATH 105 

SATH 106 

SBIO 101 & L 

SBIO 102 & L 

SBIO 110 & L 

SBIO 206 

SBIO 240 

SBIO 242 & L 

SBIO 270 

SCHI 102 

SCHM 105 

SCHM 106 

SCHM 107 

SCHM 109 & L 

SCHM 111 & L 

SCHM 112 & L 

SCSC 138 

SCSC 150 

SECO 221 

Senior Seminar Assessments: 
Oral Communication Rubric 
 
CAAP Writing Essay Test 
The CAAP Writing Test consists of two 20-minute 
writing tasks defined by a short prompt that 
identifies a specific hypothetical situation and 
audience. The hypothetical situation involves an 
issue on which the examinee must take a stand. 
An examinee is instructed to take a position on the 
issue and to explain to the audience why the 
position taken is the better (or best) alternative. 
In order to more clearly define the audience and 
provide a focus for responses, each prompt 
specifies the basis upon which the audience will 
make its decision. Situations and audiences 
defined in the writing prompts are constructed so 
that the required background knowledge and 
experience are within the command of college 
sophomores. The CAAP Writing Essay Test is 
predicated on the assumption that the skills most 
commonly taught in college-level writing courses 
and required in upper-division college courses 
across the curriculum include: 
 Formulating an assertion about a given issue  
 Supporting that assertion with evidence 
appropriate to the issue, position taken, and a 
given audience  
 Organizing and connecting major ideas  
 Expressing those ideas in clear, effective 
language  

Assessment Rubric in Senior Seminar  
(Spring 2010) 
Range: 1 (poor)-6 (good) 
Mechanics/Grammar: 4.68 (SD: 0.99)  N=101 
1-2: 1 (1%)      3-4: 35 (35%) 5-6: 65 (64%) 
Organization:  4.71 (SD: 1.13)  N=100 
1-2: 3 (3%)      3-4: 31 (31%) 5-6: 66 (66%) 
 
CAAP Aggregate Results 

 Composite Essay 1 Essay 2 

Fall 10 3.20 3.30 3.20 

Fall 09 3.20 3.30 3.20 

Spr 09 3.20 3.40 3.20 

Fall 08 3.23 3.21 3.23 

Fall 07 3.06 2.90 3.06 

Spr 07 3.15 3.25 3.15 

Nat’l 
Avg 

3.30 3.30 3.20 

 

CAT 1 members reviewed data from the oral 

communication rubric implemented in Senior Seminar 

courses and the CAAP Essay assessment.  The 

results from the oral communication rubric indicated 

that students performed well on both 

mechanics/grammar and organization of their oral 

presentations.  Obviously, though, national 

comparisons are not available for this internal 

assessment, and this was the first implementation, so 

additional semesters of data will be beneficial.  The 

oral communication rubric will be administered in 

SSPH 201 courses in future semesters to provide 

more data regarding students’ oral communication 

skills. 



SECO 222 

SECO 291 

SEGL 101 

SEGL 102 

SEGL 250 

SEGL 252 

SEGL 275 

SEGL 279 

SEGL 280 

SEGL 283 

SEGL 289 

SEGL 290 

SEGL 291 

SFLM 240 

SFRN 102 

SGEG 101 

SGEG 103 

SGEG 201 & L 

SGEG 202 

SGEL 101 & L 

SGEL 102 & L 

SGEL 103 & L 

SGEL 120 

SGEL 121 

SGEL 123L 

SGEL 131 

SGEL 241 

SGIS 201 
(NOTE: Number 
changed to 101  
for fall 2011) 

SGIS 301 
(NOTE: Number 
changed to 200  
for fall 2011) 

 Similarly, the average of USC Upstate 

students’ scores on the CAAP Essay was no different 

from the national average, which is encouraging.  

Students’ mean scores have remained fairly consistent 

over the multiple administrations of this assessment.  

Interestingly, the CAT noted that the Fall 2008 

administration which included SEGL 101 students, 

SSPH 201 students, and Senior Seminar students 

showed a statistically significant difference (p<.05) 

between scores of students in senior seminars and 

both SSPH 201 and SEGL 101, indicating that 

improvement in writing skills is taking place across the 

students’ educational experiences at USC Upstate.  

 Unfortunately, the CAAP Essay score reports 

are not ideal because they only provide overall scores 

for the essays with no indication of areas of weakness.  

The CAT also looked at results from the MAPP Writing 

Skills Area, since the data was available from other 

competencies’ assessments, but again, the data did 

not provide specific information about student 

deficiencies.  Therefore, the CAT is limited to 

improvement suggestions geared toward many areas 

of written communication.  The CAT is investigating 

other assessments to replace or support the CAAP 

Essay as a measure of writing aptitude. 



SGIS 320 

SGRM 102 

SHST 101 

SHST 102 

SHST 105 

SHST 106 

SIMS 101 

SLGC 205 

SLGC 207 

SMTH 102 

SMTH 120 

SMTH 121 

SMTH 122 

SMTH 126 

SMTH 127 

SMTH 141 

SMTH 142 

SMTH 202 

SMTH 231 

SMUS 110 

SMUS 140 

SPHL 102 

SPHL 211 

SPHS 101 

SPHS 101L 

SPHS 201 & L 

SPHS 202 & L 

SPHS 211 & L 

SPHS 212 & L 

SPSY 101 

SPSY 225 

SREL 103 



SSOC 101 

SSOC 201 

SSPH 201 

SSPN 102 

STHE 161 

STHE 170 

SWST 101 
 



 
 
The USC Upstate 
graduate should 
demonstrate an 
understanding of 
and an ability to 
apply scientific 
investigation and 
quantitative and 
logical 
reasoning. 

SAST 111 

SAST 111L 

SBIO 101 & L 

SBIO 102 & L 

SBIO 110 & L 

SBIO 206 

SBIO 240 

SBIO 242 & L 

SBIO 270 

SCHM 105 

SCHM 106 

SCHM 107 

SCHM 109 & L 

SCHM 111 & L 

SCHM 112 & L 

SCSC 138 

SCSC 150 

SECO 221 

SECO 222 

SECO 291 

SGEG 201 & L 

SGEG 202 

SGEL 101 & L 

SGEL 102 & L 

SGEL 103 & L 

SGEL 120 

SGEL 121 

SGEL 123L 

SGEL 131 

SGEL 241 

SGIS 301 

Senior Seminar Assessment: 
CAAP Science Test  
 
The CAAP Science Test is a 45-item, 40-minute 
multiple-choice test designed to measure scientific 
reasoning skills generally acquired in introductory 
college science courses.  It assumes no factual 
recall from any particular science course, but is 
based on principles taught in all lower-division 
science courses.  The test consists of eight 
passage sets, each of which contains scientific 
information and a set of multiple-choice test 
questions.  
The test questions require students to understand 
the information provided, examine 
interrelationships, and generalize in order to gain 
new information, draw conclusions, or make 
predictions.   
 

Proficiency Profile (PP) (Formerly the Measure of 
Academic Proficiency and Progress) Mathematics 
Skill Area* 
The PP is a measure of college-level reading, 
mathematics, writing, and critical thinking in the 
context of the humanities, social sciences, and 
natural sciences. It is designed to measure the 
academic skills developed through general 
education courses, rather than the subject 
knowledge specifically taught in those courses.  All 
of the subject knowledge required to answer each 
question is contained in the question itself or in the 
stimulus materials that accompany the questions. 
Mathematics questions measure students’ ability 
to: 

 Recognize and interpret mathematical terms 

 Read and interpret tables and graphs 

 Evaluate formulas 

 Order and compare large and small numbers 

CAAP Science Results Spring 2010 

   

N=131   

   

Participant Gender Student Body Gender 

Male=33 (25%) Male=35% 

Female=96 (73%) Female=65% 

Blank=2 (2%)   

    

  Upstate Nat'l 

Scaled Score Avg 61.1 61.7 

Standard Dev 3.9 4.5 

N 131 16416 

Range=40-80   

USC Upstate Percentile:  50th 
 
MAPP/PP mean scores—Spring 2010 
Total Score:  442.64 (447.37 in Spring 08)—National 
Mean=447.94 
Critical Thinking Score:  111.42 (112.83 in Spring 
08)—National Mean=112.27 
 
Members of CAT 2 were generally pleased with 
students’ performance on both the CAAP Science and 
the PP Mathematics Skill Area assessments.  In both 
cases, the University’s mean scores approximated the 
national averages.   
 An investigation of the CAAP Science scores 
did not indicate major differences by program.  While 
the sample sizes are small, these findings suggest that 
students meet the requirements of SLO 2.1 regardless 
of the discipline (i.e., non-science-related majors 
scored about as well as science-related majors on the 
CAAP Science assessment).  The CAAP Science 
results were also disaggregated by gender revealing 



SIMS 101 

SLGC 205 

SLGC 207 

SMTH 102 

SMTH 120 

SMTH 121 

SMTH 122 

SMTH 126 

SMTH 127 

SMTH 141 

SMTH 142 

SMTH 202 

SMTH 231 

SPHS 101 

SPHS 101L 

SPHS 201 & L 

SPHS 202 & L 

SPHS 211 & L 

SPHS 212 & L 

SPSY 101 

SPSY 225 

SSOC 201 
 

 Interpret ratios, proportions, and percentages 

 Read scientific measuring instruments 

 Recognize and use equivalent mathematical 
formulas or expressions 
 
Within the mathematics skill area, the specific skills 
tested by the PP are classified into three 
proficiency levels.  Each proficiency level is defined 
in terms of a set of specific competencies expected 
of students. 

no significant differences. 
 Similarly, the PP assessment did not appear 
affected by major.  Because the MAPP provides more 
detailed data, the CAT looked at the 20% of 
participants who were rated “Not Proficient” at 
Mathematics Level 1 and also compared the bottom 
25% of scores with the top scorers.  A higher percent 
of females were in both the “Not Proficient” and the 
“bottom 25%” groups than were in the overall group of 
participants, and a much lower percent of females 
were in the “top 22%” group.  Additionally, there was a 
smaller percent of Business majors in the two low-
scoring groups than in the overall participant set, and 
there was a larger percent of Business majors in the 
high-scoring group.  Because this is the first time this 
type of analysis has been done, the CAT is hesitant to 
place importance on these disaggregated results.  
Intuitively, it would seem to make sense that Business 
majors would perform well on assessments of 
mathematics skill because of reiteration of 
mathematical concepts in the coursework required 
(i.e., accounting, finance, economics, etc...).  The CAT 
will continue reviewing similar data in future 
administrations in hopes of better understanding this. 
 The CAT found the data received from the 
CAAP administration to be less than ideal in 
determining specific areas of focus for future 
improvement on SLO 2.1.  Although improvement in 
any area of the assessment of scientific reasoning 
would benefit students, the CAT is investigating 
additional methods of obtaining data regarding areas 
that would benefit from more focused improvement 
methods. 
 



 
 
The USC Upstate 
graduate should 
be able to 
integrate and 
critically evaluate 
information. 

SAMS 101 

SAMS 102 

SANT 102 

SAST 111 

SAST 111L 

SATH 101 

SATH 105 

SATH 106 

SBIO 110 & L 

SBIO 206 

SBIO 240 

SBIO 242 & L 

SBIO 270 

SCHI 102 

SCHM 105 

SCHM 106 

SCHM 107 

SECO 221 

SECO 222 

SEGL 101 

SEGL 102 

SFRN 102 

SGEG 101 

SGEG 103 

SGEG 201 & L 

SGEG 202 

SGEL 101 & L 

SGEL 102 & L 

SGEL 103 & L 

SGEL 120 

SGEL 121 

Senior Seminar Assessment:   
 
Proficiency Profile (PP) (Formerly the Measure 
of Academic Proficiency and Progress) 
     Reading/Critical Thinking Skill Area 
 
As the only integrated test of general education 
skills, the Measure of Academic Proficiency and 
Progress (MAPP) test assesses four core skill 
areas (critical thinking, reading, writing, and 
mathematics) in a single test The MAPP test 
measures: 
 
 Proficiency in critical thinking, reading, writing 

and mathematics in the context of humanities, 
social sciences and natural sciences  

 Academic skills developed, versus subject 
knowledge taught, in general education courses 

Critical Thinking (CAAP) 
 

The CAAP Critical Thinking Test is a 32-item, 40-
minute test that measures students' skills in 
clarifying, analyzing, evaluating, and extending 
arguments. An argument is defined as a sequence 
of statements that includes a claim that one of the 
statements, the conclusion, follows from the other 
statements. The Critical Thinking Test consists of 
four passages that are representative of the kinds 
of issues commonly encountered in a 
postsecondary curriculum. A passage typically 
presents a series of sub-arguments in support of a 
more general conclusion or conclusions. Each 
passage presents one or more arguments using a 
variety of formats, including case studies, debates, 
dialogues, overlapping positions, statistical 
arguments, experimental results, or editorials. 
Each passage is accompanied by a set of 
multiple-choice test items. A total score is 

PP mean scores—Spring 2010 
Total Score:  442.64 (447.37 in Spring 08)—National 
Mean=447.94 
Critical Thinking Score:  111.42 (112.83 in Spring 
08)—National Mean=112.27 
 

CAAP Critical Thinking Results Spring 2010 
   

N=178   

   

Gender   

Male=70   

Female=107   

Blank=1   

   

  Upstate Nat'l 

Scaled Score Avg 62.1 63.2 

Standard Dev 5 5.2 

N 178 4077 

   

USC Upstate Percentile:  40th 
 
While the data show that Upstate students’ critical 
thinking skills are on par with the national average, we 
would like to see a greater proportion of our students 
scoring in the proficient range for Critical Thinking, 
Level 3 of the PP test.   
  
The Committee noted that the percent of students 
scoring in the proficient range for Reading Level 1 
declined from 2008 to 2010; however, this might be 
explained by the smaller pool of students taking the PP 
test in 2010.  Although it is unlikely that the differences 
between the 2008 scores and the 2010 scores are 
statistically significant, it should be tracked for future 



SGEL 123L 

SGEL 131 

SGEL 241 

SGIS 201 

SGIS 301 

SGIS 320 

SGRM 102 

SHST 101 

SHST 102 

SHST 105 

SHST 106 

SIMS 101 

SLGC 205 

SLGC 207 

SMUS 110 

SMUS 140 

SPHL 102 

SPHL 211 

SPHS 101 

SPHS 101L 

SPSY 101 

SREL 103 

SSOC 101 

SSOC 201 

SSPH 201 

SSPN 102 

STHE 161 

STHE 170 

SWST 101 
 

provided for the Critical Thinking Test; no sub 
scores are provided. 

 

administrations.  Additionally, it might be informative to 
compare the 2010 data to a subset of the 2008 data, 
reducing the later data set to only those classes who 
also took the test in 2010 in order to determine if there 
was truly a meaningful decline in student performance.  
(A statistical test would also tell us if there was a 
significant drop in performance.)  The CAT will 
continue monitoring. 
 
Of greater concern to the Committee was the lack of 
specificity in the PP and CAAP results.  We are unable 
to discern our students’ strengths and weaknesses in 
critical thinking.  The standard version of the PP 
provides more detailed feedback on student 
performance than the abbreviated version our students 
take.  Unfortunately, the standard version requires 2-2 
½ hours for administration, making it impractical for 
administration in senior seminars.  Regardless, the 
committee will look at this version, as well as additional 
assessment options, to see if another assessment 
would better fit our needs. 
 



 
 
The USC Upstate 
graduate should 
understand and 
demonstrate an 
awareness of 
distinctive 
features of 
language and 
cultures. 

SAAS 201 

SAAS 204 

SAMS 101 

SAMS 102 

SANT 102 

SATH 105 

SATH 106 

SCHI 102 

SEGL 250 

SEGL 252 

SEGL 275 

SEGL 279 

SEGL 280 

SEGL 283 

SEGL 289 

SEGL 290 

SEGL 291 

SFLM 240 

SFRN 102 

SGEG 101 

SGEG 103 

SGIS 320 

SGRM 102 

SHST 101 

SHST 102 

SHST 105 

SHST 106 

SREL 103 

SSOC 101 

SSPN 102 

STHE 170 

Senior Seminar Assessment:  
The Intercultural Development Inventory (IDI) 
measures how a person or a group of people tend 
to think and feel about cultural difference 
stemming from any aspect of diversity and human 
identity. I deleted this section since it seemed to 
refer to the business environment that the IDI was 
originally designed to serve. IDI contains fifty 
items or statements to be answered at the extent 
to which a person agrees or disagrees with the 
statement. IDI measures how a person feels, 
thinks about, and reacts to cultural difference. It is, 
therefore, measuring how a person construes and 
organizes events, guided and limited by their 
cultural patterns. This is called one’s “worldview” 
regarding cultural difference. Unlike many other 
instruments, it does not compare a person to 
typical behaviors and it does not analyze 
behavioral reactions. IDI operates at the 
worldview level of how a person feels and thinks 
about cultural difference. This deeper level of 
one’s cognitive experience is what guides and 
limits behavior. We used the IDI to help capture 
student knowledge of the contributions of diversity 
to society rather than to test any specific student 
knowledge of linguistic and cultural diversity.  
 
Additionally, two writing prompts were provided to 
senior seminar students, one of which they chose 
to respond to during the IDI administration period.  
These prompts were developed with the intention 
of eliciting information from the students regarding 
their recognition and acceptance of cross-cultural 
ideas, and were scored based on a rubric 
developed for the purpose. 

Intercultural Development Inventory—Spring 2010 

Overview:  The IDI indicated that the overall results 

reflect a tendency to highlight commonalities across 

cultures that may not indicate knowledge of linguistic 

and cultural diversity.  Efforts at building awareness of 

cultural differences and commonalities are effective at 

times and ineffective at other times.  There is likely a 

sense (especially around issues of equal treatment 

and tolerance of cultural differences) that the institution 

is on the “right track” in creating an inclusive, 

multicultural community.  However, a likely “blind spot” 

is that the efforts at establishing common goals, 

policies, and practices may not attend as deeply as 

needed to cultural differences and integrating those 

differences in the solutions generated.  It is likely that 

the group will struggle with making decisions and 

solving problems when cultural differences arise that 

demand creative solutions in ways that value the 

differences  

Group Perceived Orientation:  119.67—

Acceptance—Indicates that the group rates its own 

capability in understanding and appropriately adapting 

to cultural differences within Acceptance, reflecting an 

orientation that recognizes and appreciates patterns of 

cultural difference in one’s own and other cultures in 

values, perceptions and behaviors. 

Group Developmental Orientation:  91.62—

Minimization—Indicates that the group’s primary 

orientation toward cultural differences is within 

Minimization, reflecting a tendency to highlight 

commonalities across cultures that can mask important 

cultural differences in values, perceptions, and 

behaviors. 



SWST 101 
 

Orientation Gap:  28.05—A gap score of 7 points or 

higher can be considered a meaningful difference 

between where the group perceives it is on the 

developmental continuum and where the IDI places 

the group’s level of intercultural competence.  It 

indicates the group substantially overestimates its level 

of intercultural competence and may be surprised their 

Developmental Orientation score is not higher. 

Denial:  5.7% 

Polarization:  26.2% 

Minimization:  50.0% 

Acceptance:  17.1% 

Adaptation:  1.1%  

Acceptance, the next level in the continuum for the 

group, is focused on both increasing cultural self-

awareness and learning culture general and culture 

specific frameworks for more deeply understanding 

patterns of difference that emerge in interaction with 

people who are from other cultures.  In addition, 

Acceptance involves the capability to make moral and 

ethical judgments in ways that take into consideration 

other cultural values and principles as well as one’s 

own cultural values and principles.  As the group 

begins to more fully recognize and appreciate cultural 

differences, it is well positioned to look for ways to shift 

cultural perspective and adapt behavior around cultural 

differences. 

Internal Writing Prompt—Spring 2010 

Cross Cultural Recognition:  2.67 

Personal Reflection:  2.17 

Overall:  2.40 



CAT 4 discussed the IDI results in depth to get a 
working understanding of the instrument and its data 
reporting.  We were excited to see that so many of the 
participants (68%) had moved beyond ignoring cultural 
diversity or seeing it as “us and them” with the 
implication that one is better or “more right” than the 
other.  18% of participants were in the acceptance or 
adaptation stages, both of which indicate clearly 
meeting the competency’s goals of understanding 
diversity and the importance of that diversity.  Another 
50% of the participants are currently in minimization, 
where they realize cultural similarities and base their 
interactions upon those similarities.  Unfortunately, 
these people generally do not recognize the 
importance of acknowledging and understanding the 
differences in people.  They are likely meeting some 
but not all aspects of the competency.  The final 32% 
are in polarization or denial, both of which indicate 
these students are not meeting the competency.   
 The CAT agrees that the middle 50% of 
students are probably meeting the competency to 
some extent—perhaps aware of cultural diversity—but 
likely not meeting the “contributions of such diversity to 
society” component.  Strengthening this aspect of the 
students’ coursework and experiences at Upstate 
should help them realize that understanding cultural 
differences adds necessary depth to interactions, 
experiences, and decision-making.  The CAT also 
agrees that it is probably most advantageous to 
develop improvement measures that address the 
bottom 32%, who are in the process of recognizing 
differences in cultures and moving beyond an “us and 
them” mentality. 
 An internal writing prompt was created and 
administered in Spring 2010, as well.  Because of 
various aspects of the responses, the results are not 
ideal.  Similar to the IDI, though, students scored 
higher on awareness of cultural and linguistic 
differences than on their reflections of the importance 



of diversity to society. 
 Further discussion of these results and the 
subsequent brainstorming of suggestions for 
improvement identified the important role that Student 
Affairs plays in developing students understanding of 
and appreciation for diversity.  Therefore, the CAT 
requests that this report be forwarded to Student 
Affairs for reply and improvement measures, in 
addition to departments with courses supporting the 
competency. 



 
 
The USC Upstate 
graduate should 
demonstrate 
responsible and 
appropriate use 
of information 
technologies. 

SATH 101 

SATH 105 

SATH 106 

SBIO 101 & L 

SBIO 102 & L 

SCHM 111 & L 

SCHM 112 & L 

SCSC 138 

SECO 291 

SIMS 101 

SCSC 150 

SPSY 225 
 

Senior Seminar Assessment:  SAM by Cengage 
provides testing to measure levels of participants’ 
computer technology skills—helping decide 
whether they have basic, intermediate, or 
advanced skills.  The bulk of the questions are 
interactive, not multiple choice, although multiple 
choice questions are an option.  In order to answer 
each question, participants must perform a task 
and have the ability to use any method in order to 
complete it.  The test typically includes beginner, 
intermediate, and advanced level questions all 
within one test.  
 
USC Upstate’s CAT 5 determined that the most 
important areas of computer skills relating to this 
competency are Internet Explorer (information 
gathering), MS Excel (information processing) and MS 
Word (information processing and communication).  
Additionally, CAT 5 agreed that a basic understanding of 
the computing environment was necessary 
foundationally for the SLOs.  Working with Cengage, an 
assessment was created that addressed each of the 
fundamental topics.   
 
The custom assessment consists of 50 question—10 
data literacy (basic computer skills), 10 Internet Explorer 
6.0, 15 MS Excel and 15 MS Word—representing a 
variety of skill levels.  It is intended to take about 50 
minutes (10 minutes for instructions, 40 minutes of 
testing) to complete and requires access to a computer 
connected to the Internet. 

 

Spring 2010: 
N:  147 
Avg. Overall Score:  65.54 
Average Basic Score:  79.27 
Average Intermediate Score:  59.78 
Average Advanced Score:  44.51 

Topic # of 
Questions 

Avg % 
Correct 

Digital Literacy-
Applications 

3 88.52% 

Digital Literacy-IT 
Concepts 

1 75.51% 

Digital Literacy-
Operating Systems 

2 82.65% 

Digital Literacy-Problem 
Solving 

2 55.78% 

Digital Literacy-Software 2 70.41% 

Digital Literacy 
Combined 

10 74.57% 

Excel 2007-Analysis 3 48.46% 

Excel 2007-Editing 5 60.95% 

Excel 2007-File 
Management 

1 40.14% 

Excel 2007-Formatting 4 61.56% 

Excel 2007-Printing 1 86.39% 

Excel 2007-Spreadhseet 1 88.44% 

Excel 2007 Combined 15 64.32% 

Internet Explorer 6.0-
CUSTOMIZING 

3 52.58% 

Internet Explorer 6.0-File 
Management 

1 75.51% 

Internet Explorer 6.0-
Web Pages 

6 73.49% 

Internet Explorer 
Combined 

10 67.19% 

Word 2007-Editing 1 95.24% 

Word 2007-File 1 61.22% 



Management 

Word 2007-Formatting 9 62.45% 

Word 2007-Tables and 
Graphics 

2 40.14% 

Word 2007-Tools and 
Automation 

2 67.35% 

Word 2007 Combined 15 65.28% 

 
Gen Ed CAT 5 reviewed the data from the spring 2010 
Total Testing administration and agreed that, overall, 
the assessment provided meaningful results.  After 
reviewing and testing several other applications 
designed to assess information technology literacy (My 
IT Lab by Pearson, SimNet by McGraw Hill, and SAM 
by Cengage), the committee decided to implement 
SAM by Cengage in the next administration.  SAM 
uses the same questions as Total Testing (they 
purchased the rights to the questions from Total 
Testing), but their testing environment and reporting 
are more robust and user-friendly.  Switching to SAM 
will also allow us to compare future results with those 
of Spring 2010. 
  
Gen Ed CAT 5 discussed a variety of ways to set 
benchmarks for this competency and determined that, 
initially, a simple benchmark was best.  Currently, 
students score about 80% correct on the basic 
questions, 60% correct on the intermediate questions, 
and 45% on the advanced questions.  Rather than 
focusing on one of these types of questions, the 
committee agreed that increasing the overall score of 
65.5% correct would likely be more beneficial, 
regardless of whether students answered more basic, 
intermediate, or advanced questions correctly.  The 
CAT set an initial benchmark of an overall score of 70. 
 
Students did well on much of the assessment, 
although they did somewhat better on Digital Literacy 
items (74.6% correct) than on MS Excel, MS Word, 



and Internet Explorer tasks (64.3% correct, 65.3% 
correct, and 67.2% correct, respectively.)   
 

 


