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Name of Institution: University of South Carolina Upstate 
 
Address of the Institution: 800 University Way, Spartanburg, SC 29303 
 
Name, title, contact numbers of person(s) preparing the report: 
 

Cindy Jennings, SACSCOC Accreditation Liaison, 864-503-5470 
 

 

 

The Fifth-Year Interim Report is divided into five parts:   
 

 Part I: Signatures Attesting to Integrity (applicable to all institutions). 
Requests that the chief executive officer and accreditation liaison attest to the accuracy of 

institutional assessment and documentation supporting that assessment. 
 

 Part II: Institutional Summary Form Prepared for Commission Reviews 
(applicable to all institutions). Requests that the institution complete the “Institutional 

Summary Form Prepared for Commission Reviews.” 

 

 Part III: Fifth-Year Compliance Certification (applicable to all 
institutions). Monitors continued compliance with identified Core Requirements, 

Comprehensive Standards, and Federal Requirements.   
 

 Part IV:  Fifth-Year Follow Up Report (applicable to select institutions and 
formerly called an “Additional Report”). Addresses issues identified in an action letter 

following a recent review of the institution. If applicable, issues are identified in an attached 

letter. 
 

 Part V: Impact Report of the Quality Enhancement Plan (applicable to all 
institutions). Demonstrates the extent to which the QEP has affected outcomes related to 

student learning. 
 

An institution may also be requested to host an off-campus committee charged to 
review new, but unvisited, off-campus sites initiated since the institution’s previous 
reaffirmation.  An institution will be notified of this at the time it receives its letter 
from the SACSCOC President regarding the Fifth-Year Interim Report. 
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General Directions for the Fifth-Year Interim Report 

 
 
In addition to the general directions below that are applicable to all Parts of the 
Fifth-Year Interim Report, please also follow the directions specific for each Part. 
Submit all parts of your Report to your assigned Commission staff member.  
 

1. Materials may be submitted in print form or electronically.  If an audit has been 
requested, it must be submitted in print form.  

  
 If print documents are submitted, please provide 8 copies.  Copy all 

documents front and back, double space the copy, and use no less than a 10 point 
font.  Staple or soft bind the document. Do not submit in a three-ring binder.  
Please also provide one print copy without attachments or supporting 
documentation. 
 

 If electronic documents are submitted, please provide 8 flash/thumb 
drives. Copy the report and all attachments onto each flash/thumb drive.  Provide 
the name of the person who can be contacted if the readers have problems 
accessing the information.  In addition, provide one flash drive in PDF format 
containing Parts I, II, III, and V without attachments or supporting 
documentation.  Please label this copy distinctively as “without supporting 
documents.”   

 
o Each flash/thumb drive must be submitted in a separate paper or plastic 

envelope not smaller than 4” x 4” and the envelope should be labeled 
with the name of the institution, the title of the report, and a list of the 
parts of the report that are included.  The flash/thumb drive should be 
labeled with the name of the institution and the title of the report. 

 
o Be sure to check the flash/thumb drives before mailing to the Commission 

office to ensure that all intended documents are included and can be 
accessed. 

 
2. Reread the report before submission and eliminate all narrative that does not directly 

address the standard or the issue. 
 

3. Provide a separate submission for PART IV, if requested.  PART IV can be submitted as 
a print document or on flash/thumb drive.  FOUR COPIES SHOULD BE SUBMITTED.    
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Part II: The “Institutional Summary 
Form Prepared for Commission Reviews” 

(Applicable to all institutions) 

 
 
 
 

Directions:  Please include Part II with Parts I, III, and V on the same electronic 

device or with the same print document.  It should not be combined with Part IV. 
 

 
 
GENERAL INFORMATION 
 

 
 
Name of Institution:  University of South Carolina Upstate 
 
 
Name, Title, Phone number, and email address of Accreditation Liaison: 
 

Cindy Jennings, SACSCOC Accreditation Liaison, 864-503-5470, cjennings@uscupstate.edu 
 
 
Name, Title, Phone number, and email address of Technical Support person for the 
Compliance Certification  
 

Luke VanWingerden, Interim Vice Chancellor for Information Technology and Data Services 
 
 
IMPORTANT:   
 
Accreditation Activity (check one): 
  

   Submitted at the time of Reaffirmation Orientation 
   Submitted with Compliance Certification for Reaffirmation 
   Submitted with Materials for an On-Site Reaffirmation Review 

X   Submitted with Compliance Certification for Fifth-Year Interim Report 
   Submitted with Compliance Certification for Initial Candidacy/Accreditation Review 
   Submitted with Merger/Consolidations/Acquisitions 
   Submitted with Application for Level Change 

 
 
 
Submission date of this completed document:  March 15, 2018 
  

mailto:cjennings@uscupstate.edu
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EDUCATIONAL PROGRAMS 
 
 
 
1. Level of offerings (Check all that apply) 
 

  Diploma or certificate program(s) requiring less than one year beyond Grade 12 
  Diploma or certificate program(s) of at least two but fewer than four years of work beyond 

  Grade 12 
  Associate degree program(s) requiring a minimum of 60 semester hours or the equivalent 

  designed for transfer to a baccalaureate institution 
  Associate degree program(s) requiring a minimum of 60 semester hours or the equivalent 

  not designed for transfer 
X    Four or five-year baccalaureate degree program(s) requiring a minimum of 120 semester 
  hours or the equivalent 

  Professional degree program(s) 
X    Master's degree program(s) 

  Work beyond the master's level but not at the doctoral level (such as Specialist in 
  Education) 

  Doctoral degree program(s) 
  Other (Specify)       

 
2. Types of Undergraduate Programs (Check all that apply)  

 
  Occupational certificate or diploma program(s) 
  Occupational degree program(s) 
  Two-year programs designed for transfer to a baccalaureate institution  

X    Liberal Arts and General 
X    Teacher Preparatory 
X    Professional 

        Other (Specify)       
 

 
 

 
GOVERNANCE CONTROL 
 
 
Check the appropriate governance control for the institution: 
 

 Private (check one) 
 
  Independent, not-for-profit 
 
  Name of corporation OR 
  Name of religious affiliation and control:       
 
  Independent, for-profit * 
 
   If publicly traded, name of parent company:       
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X Public state * (check one) 
 
  Not part of a state system, institution has own independent board  
 
 X Part of a state system, system board serves as governing board 
 

 Part of a state system, system board is super governing board, local governing board has 
delegated authority 

 
  Part of a state system, institution has own independent board 
 
* If an institution is part of a state system or a corporate structure, a description of the system operation 
must be submitted as part of the Compliance Certification for the decennial review. See Commission 
policy “Reaffirmation of Accreditation and Subsequent Reports” for additional direction.” 

 
 

 
INSTITUTIONAL INFORMATION 
  FOR REVIEWERS 
 

 
 
Directions:   
Please address the following and attach the information to this form. 
 
1.  History and Characteristics 
Provide a brief history of the institution, a description of its current mission, an indication of its geographic 
service area, and a description of the composition of the student population.  Include a description of any 
unusual or distinctive features of the institution and a description of the admissions policies (open, 
selective, etc.).  If appropriate, indicate those institutions that are considered peers.  Please limit this 

section to one-half page. 
 

The University of South Carolina (USC) Upstate is a public university located in the Upstate 

region of South Carolina and is a regional comprehensive campus of the state’s flagship school, 

the University of South Carolina. USC Upstate is committed to fulfilling regional and state 

workforce needs, making it a major engine of social and economic development.  

 

Established in 1967, USC Upstate, then known as the Spartanburg Regional Campus of the 

University of South Carolina, was established to avert a serious health-care worker shortage 

when Spartanburg General Hospital announced it was phasing out its diploma for registered. A 

citizens’ committee investigated the situation and ultimately requested that Spartanburg be 

included in the University of South Carolina System. In the fall of 1967, 177 students began 

classes on the first floor of the Spartanburg General Hospital Nursing Residence. Enrollment 

continued to increase and in 1975 the school became a four-year university and was renamed the 

University of South Carolina Spartanburg. The school would later become USC Upstate in 2004 

in an effort to better identify with the region it serves with classes being offered in Spartanburg, 

Greenville and online. 

 

USC Upstate’s main campus is located in Spartanburg County along the Interstate 85 corridor 

connecting Atlanta and Charlotte, one of the fastest growing regions in the nation and home to 

more than one million people with the highest per capita international investment of any county 

in the nation. The university offers more than 40 bachelor’s degree programs in the liberal arts 

and sciences, business administration, nursing and teacher education, as well as master’s degrees 

in education, nursing and informatics. By continually adding new academic programs, USC 
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Upstate is preparing graduates to take leadership positions in area businesses and in their 

communities, and in turn, helping the region to grow and prosper.  

 

Now in its 50th year, the university comprises a diverse and dynamic community of about 6,000 

students from 26 states and 17 countries. USC Upstate is a wonderful blend of traditional and 

nontraditional students. About 30,000 students have earned their degrees from USC Upstate and 

nearly 85 percent of those alumni choose to remain in the Upstate to build their lives and careers. 
 
 
2.  List of Degrees 
List all degrees currently offered (A. S., B.A., B.S., M.A., Ph.D., for examples) and the majors or 
concentrations within those degrees, as well as all certificates and diplomas.  For each credential offered, 
indicate the number of graduates in the academic year previous to submitting this report.  Indicate term 

dates. 
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3.  Off-Campus Instructional Locations and Branch Campuses 
(Please note:  This section has been extensively revised.) 

List all locations where 50% or more credit hours toward a degree, diploma, or certificate can be 
obtained primarily through traditional classroom instruction. Report those locations in accord with the 
Commission’s definitions and the directions as specified below. 
 
Off-campus instructional sites—a site located geographically apart from the main campus at which the 
institution offers 50 % or more of its credit hours for a diploma, certificate, or degree.  This includes high 
schools where courses are offered as part of dual enrollment.  For each site, provide the information 
below. The list should include only those sites reported and approved by SACSCOC.  Listing 
unapproved sites below does not constitute reporting them to SACSCOC. In such cases when an 
institution has initiated an off-campus instructional site as described above without prior approval by 
SACSCOC, a prospectus for approval should be submitted immediately to SACSCOC.  
 
Name of Site Physical Address 

(street, city, state, 
country) Do not 
include PO Boxes. 

Date 
Approved by 
SACSCOC 
 

Date 
Implemented 
by the 
institution 

Educational 
programs offered  
(specific degrees, 
certificates, 
diplomas) with 50%  
or more credits 
hours offered at 
each site 

Is the site 
currently 
active? (At any 
time during the 
past 5 years, 
have students 
been enrolled 
and courses 
offered? If not, 
indicate the 
date of most 
recent activity.) 

USC Upstate 
Greenville 
Campus 

255 S. 
Pleasantburg 
Drive, Greenville, 
SC 29607 1987 1987 

BA, Early 
Childhood 
Education; BA, 
Elementary 
Education; BA, 
Middle Level 
Education; MS, 
Informatics; BA, 
Information 
Management and 
Systems; BS, 
Engineering 
Technology 
Management; BS, 
Nursing; RN-BSN; 
BA or BS, 
Interdisciplinary 
Studies  Yes 

USC Upstate  
at Sumter 

200 Miller Road, 
Sumter, SC 29150 1996 1996 

BA, Early 
Childhood 
Education; BA, 
Elementary 
Education; M.Ed., 
Early Childhood 
Education; M.Ed., 
Elementary 
Education Yes 
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Institutions with off-campus instructional sites at which the institution offers 25-49% credit hours for a 
diploma, certificate, or degree—including high schools where courses are offered as dual enrollment—are 
required to notify SACSCOC in advance of initiating the site.  For each site, provide the information 
below.   Not applicable 
 
Name of Site 
(Indicate if site 
is currently 
active or 
inactive.  If 
inactive, date of 
last course 
offerings and 
date of 
projected 
reopening 

Physical Address 
(street, city, state, 
country) Do not 
include PO Boxes. 

Date Notified 
SACSCOC by 
SACSCOC 

Date 
Implemented 
by the 
institution 

Educational 
programs 
offered  (specific 
degrees, 
certificates, 
diplomas) with 25-
49% credit hours 
offered at each site 

Is the site 
currently active? 
(At any time 
during the past 5 
years, have 
students been 
enrolled and 
courses offered? 
If not, indicate 
the date of most 
recent activity.) 

    
 

  

    
 

  

    
 

  

 
 

     

 
 

     

 
 
Branch campus—an instructional site located geographically apart and independent of the main campus 
of the institution.  A location is independent of the main campus if the location is (1) permanent in nature, 
(2) offers courses in educational programs leading to a degree, certificate, or other recognized 
educational credential, (3) has its own faculty and administrative or supervisory organization, and (4) has 
its own budgetary and hiring authority. The list should include only those branch campuses reported 
and approved by SACSCOC.  Listing unapproved branch campuses below does not constitute reporting 
them to SACSCOC.  A prospectus for an unapproved branch campus should be submitted immediately to 
SACSCOC. Not applicable 
 
Name of 
Branch 
Campus 

Physical Address 
(street, city, state, 
country) Do not 
include PO Boxes. 

Date 
Approved by 
SACSCOC 

Date 
Implemented 
by the 
institution 

Educational 
programs (specific 
degrees, 
certificates, 
diplomas) with 50%  
or more credits 
hours offered at the 
branch campus 

Is the campus 
currently 
active? (At any 
time during  
the past 5 
years, have 
students been 
enrolled and 
courses 
offered? If not, 
indicate the 
date of most 
recent activity.) 
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4.  Distance and Correspondence Education  
Provide an initial date of approval for your institution to offer distance education. Provide a list of credit-
bearing educational programs (degrees, certificates, and diplomas) where 50% or more of the credit 
hours are delivered through distance education modes.  For each educational program, indicate whether 
the program is delivered using synchronous or asynchronous technology, or both.  For each educational 
program that uses distance education technology to deliver the program at a specific site (e.g., a 
synchronous program using interactive videoconferencing), indicate the program offered at each location 
where students receive the transmitted program.  Please limit this description to one page, if possible. 
 

USC Upstate has been approved to offer greater than 50% of undergraduate course credits through 

distance education modality and technology. Initial date of approval to offer distance education: 1999. 

  

Several Upstate degree programs have been approved to be offered 50% to 100% online. Upstate uses the 

Blackboard Learn™ technology platform for online course delivery.  

 

Synchronous interactive video-conferencing sessions are supported with the Polycom interactive video 

systems installed in select classroom on the Spartanburg main campus and at the University Center in 

Greenville. Synchronous instruction is also supported using Adobe Connect and Skype for Business 

according to faculty preference. No full programs rely exclusively on synchronous technology. 

USC Upstate does not offer correspondence courses, certificates, or degree programs.  

 

Degree programs at USC Upstate with more than 50% course credits available through online 

modality: 
 

Degree Title Modality/Technology 

Mary Black School of Nursing 

BS RN-BSN 100% online asynchronous 

MS Nursing (Clinical Nurse Leader) 95% online asynchronous/synchronous  

College of Arts and Sciences 

BS Criminal Justice 100% online asynchronous 

BS Engineering Technology Management 90% online asynchronous/synchronous  

BA Information Management & Systems 100% online asynchronous 

BA Health Informatics 100% online asynchronous 
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5.  Accreditation 
 
(1) List all agencies that currently accredit the institution and any of its programs and indicate the  
      date of the last review by each.  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
(2)  If SACS Commission on Colleges is not your primary accreditor for access to USDOE Title IV 
 funding, identify which accrediting agency serves that purpose.  
 
    Not applicable 
 
 (3)  List any USDOE recognized agency (national and programmatic) that has terminated the institution’s 

accreditation (include the date, reason, and copy of the letter of termination) or list any agency from 
which the institution has voluntarily withdrawn (include copy of letter to agency from institution). 

 
    Not applicable 
 
 (4) Describe any sanctions applied or negative actions taken by any USDOE-recognized accrediting 

agency (national, programmatic, SACSCOC) during the two years previous to the submission of this 
report. Include a copy of the letter from the USDOE to the institution.   

 
    Not applicable  
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6.  Relationship to the U.S. Department of Education  
Indicate any limitations, suspensions, or termination by the U.S. Department of Education in regard to 
student financial aid or other financial aid programs during the previous three years.  Report if on 
reimbursement or any other exceptional status in regard to federal or state financial aid. 
 
 
The institution has no limitations, suspensions and termination by the U.S. Department of Education in 
regard to student financial aid or other financial aid programs during the previous three years. 
 
 
 
 
 

Document History 
Adopted:  September 2004 

Revised: March 2011 
Revised: January 2014 

  



 

Part III: The Fifth-Year Compliance Certification 
(Applicable to all institutions) 

 

 
 

Directions:   
 
(1) Please access the document “Directions for Completion of Part III of the 

Fifth-Year Interim Report” for directions and guidelines for completing Part 
III.  

 
(2)  Please include Part III with Parts I, II, and V on the same electronic device or 

with the same print document.  It should not be combined with Part IV. 
 
(3)   For each Core Requirement, Comprehensive Standard, and Federal 

Requirement listed below, the institution should make a determination 
regarding compliance, place an “X” in the appropriate box, explain the reason 
for the institution’s findings, and provide documentation in support of its 
determination.  

 
 
   Compliance The institution found that it meets the requirement and provides a convincing 

argument in support of its determination and a list of documents (or electronic 
access to the documents) demonstrating compliance. 

 
   Non-Compliance The institution found that it does not meet the requirement and provides the 

reason for checking non-compliance, a description of plans to comply, and a list 
of documents that will be used to demonstrate future compliance. 

 

 

Note:  (1) Unless an institution is required to submit financial documents requested in Part IV, no 

additional financial information is required due to the annual submission of Institutional Finance Profiles. 
(2)  The standards identified in this part of the report reflect the criteria of the U.S. Department of 

Education. 
 
 

1.  The number of full-time faculty members is adequate to support the mission of the institution and to 
ensure the quality and integrity of each of its academic programs.  (Core Requirement 2.8) 

 
   X Compliance        Non-Compliance 

 

Narrative: 

 

Definitions/Faculty Appointment 

The University of South Carolina Upstate (USC Upstate) employs a strong instructional base of 

faculty – full-time and part-time.  The foundation that undergirds measures to assure our mission-driven 

assurance of sufficient faculty to maintain quality and integrity of academic programs is described in 

Chapter 5 of the Faculty Manual,  

“…academic units should rely primarily on tenure-track professors with terminal degrees in their 

area of teaching emphasis. A number of factors cause reliance on full-and part-time, non-tenure-



track faculty, including vital professional experience held by those without a terminal degree, 

accreditation standards requiring clinical experience, staffing flexibility within the academic unit, 

and budget constraints”.  

Full-time faculty are comprised of tenured, tenure track, and non-tenured members teaching at least 6 

credit hours per semester. The typical workload for full-time, tenure track faculty is 4/4 – or 12 credit 

hours a semester. There are areas where this is less - in keeping with standards set by additional program 

accreditations (e.g. business, computer science, graduate faculty); or more given periodic higher 

instructional needs. Tenured and tenure-track ranks include assistant professor, associate professor, and 

professor. 

Tenure at USC Upstate matches the conventions practiced at many universities across the 

country: after a probationary period, tenure-track faculty members may be granted tenure, which 

recognizes their positive contributions to the University with increased job security and expanded 

participation in peer review and other responsibilities. Tenure-track faculty members are evaluated 

according to their contributions in teaching, scholarly and creative production, and service. Conditions for 

appointment and advancement in rank are presented in the Faculty Manual.  

Full-time, non-tenure-track faculty members are hired at the rank of Instructor. Instructors 

typically maintain a higher teaching load – 5/5 or 15 credit hours a semester - than tenure-track faculty, 

and they are evaluated during administrative review accordingly with less weight given to scholarly and 

creative production and service. Initial appointments are one-year; subsequent appointments are for up to 

three-years. Each candidate for appointment at the rank of instructor is expected to have earned the 

master’s degree and to offer evidence or promise of competence in teaching.  Many of these faculty are 

employed in the Schools of Nursing and Education and are highly skilled in their roles as nurses or 

teachers. An instructor who holds at least a master’s degree and has held a full-time faculty appointment 

at USC Upstate for a minimum of six years may apply for promotion to Senior Instructor. Part-time, 

visiting or temporary faculty are not eligible for rank or tenure.   

All faculty appointments are typically for 9 months for full-time faculty and 1 semester for 

adjuncts. Program directors and department chairs receive a ½ reduction in their teaching load for the 

term of their appointment, teaching at least 6 hours per semester (teaching constitutes at least 50% of their 

duties).  Faculty teaching load when one or more graduate courses are taught is nine credit hours (twelve 

hours for instructors) of instruction per semester.  

 

Faculty Roles and Responsibilities 

Chapter 3 of the Faculty Manual describes the customary three-fold role of faculty members at USC 

Upstate including teaching, service and scholarship. The teaching component encompasses faculty 

responsibility for classroom instruction (including syllabus design and communication of student learning 

objectives), academic advisement, fidelity to and oversight of curriculum in their respective programs, 

and all aspects of the general conduct of the teaching role (office hours, grading, etc.). The service 

component scaffolds responsibility of faculty to support the university mission through service to the 

institution, the community, and their profession. Faculty responsibilities in the area of scholarship and 

creativity may vary depending on academic discipline and are guided by individual unit-specific criteria 

with examples of performance indicators. Faculty may apply knowledge, publish in a variety of forms, 

conduct scholarly public presentations, conduct applied research, etc.  

 

Student Faculty Ratios1 

USC Upstate strives to maintain low student faculty ratios to ensure quality teaching-learning 

interactions. The ratio has remained stable over the reported 3-year period. The stability of this ratio 

reflects the institution’s emphasis on quality and integrity of academic programs.  

 
                                                
1 Source: Visual Fact Book/Enrollments-Student-Faculty Ratio 

 



Fall 2014 Fall 2015 Fall 2016 

17:1 17:1 18:1 
 

Student faculty ratios compared to peer institutions 
 
 

Institution State Faculty 
Workload 

FT Undergrad Student to Faculty Ratio 

2014 2015 2016 

University of North 
Alabama 

Alabama 12 credit hours 
per semester 

17 21 20 

Midwestern State 
University 

Texas 12 
undergraduate 
hours per 
semester 

17 18 18 

Nicholls State 
University 

Louisiana 12 
undergraduate 
hours per 
semester 

20 19 20 

Missouri Southern 
State University 

Missouri 12 credit hours 
per semester 

18 18 20 

California State 
University, Monterey 
Bay 

California 12 weighted 
teaching units 

23 22 23 

 
 
  



Numbers of Faculty 

 

 
 
 
 
 
 
 
 



 
 



**Please note that the numbers of courses, enrollments, and credit-hour production labeled as part-time include instances where at least 9 full-time 

faculty members taught courses outside of their home department. In these cases (counted as part-time), students benefited from the expertise of 

the full-time faculty member.  

 

 
 
 



Part-time faculty at USC Upstate serve an invaluable role as many times their teaching is informed and 

enriched by their relevant real-world experience and expertise. Part-time faculty meet the same 

educational requirements as full-time faculty. Neither rigor expected in the teaching of the part-time 

faculty nor the course requirements are different in sections taught by part-time faculty. Part-time faculty 

are mentored/guided by department chairs and colleagues in their area to ensure that their instruction is 

faithful to program and course level learning objectives. 

 

Separate additional accreditations and continuous quality monitoring for the professional schools includes 

attention to adequacy of numbers of faculty. Also, adequate staffing per state requirements mandates that 

in the school of education clinical courses for student teaching are capped at 14 to ensure that students can 

be adequately observed by a faculty member. In addition, directed student teaching is supervised by a 

university supervisor – professionals with many years of classroom and clinical experience hired to 

observe student teachers in the fields. These supervisors are assigned to no more than 7 students. The 

South Carolina Board of Nursing specifies that “The maximum ratio of faculty to students in an acute 

inpatient setting where students are providing direct patient care is one faculty member to eight students 

(1:8).” (Nurse Regulations, Chapter 91, Section 91-11.C.1.a.) 

 

In addition to institutional guidance regarding numbers of faculty (excerpted above from the Faculty 

Manual), multiple other variables may influence numbers of full-time and part-time faculty needed to 

meet instructional needs in a given semester. For example, during the academic years reported, faculty 

members from in the department of history, political science, philosophy and American studies served in 

the following service roles on campus that required they receive reassigned time (thus increasing the need 

for part-time faculty) during those semesters: 

1. An associate professor of history served 2 years as chair of the faculty senate. 

2. A professor of history currently serves as associate dean of the college of arts and sciences. 

3. An associate professor of philosophy served as faculty athletic representative. 
 
 
2.  The institution provides student support programs, services, and activities consistent with its mission 

that are intended to promote student learning and enhance the development of its students. (Core 
Requirement 2.10) 

 
   X Compliance        Non-Compliance 

 
Narrative: 
 

USC Upstate provides a broad range of mission-aligned student support services intended to promote 

learning, enrich, and enhance the experience and development of its students.  

In alignment with its mission to provide baccalaureate education primarily to citizens of the Upstate of 

South Carolina.  

“Curricula and services are designed for the University’s students, four to seven thousand in 

headcount, who are diverse in background, age, race, ethnicity, educational experience and 

academic goals. Students are drawn in large proportion from the Upstate where many choose to 

remain for their careers….both traditional and working professionals are served across the 

region…the University promotes global perspectives across its programs. Supporting the 

regional employment objectives of its students, it provides extensive experiential learning 

opportunities.”2 

 

 

 

                                                
2 USC Upstate Mission Statement 



Students at USC Upstate3 

Characteristics of the USC Upstate student body (Fall semester 2016) include: 

USC Upstate Student Profile 

Characteristics of USC Upstate student body for Fall 2016 semester. 

 Total enrollment 5821* 

 First-time, full-time freshmen: 263 men, 498 women* 

 Total Transfer students (degree seeking): 757* 

 81% of Upstate student body is <=24* 

 80% of undergraduates are enrolled Full-Time* 

 84% live off campus or commute with only 16% living in campus Housing** 

 64% of undergraduate students are female* 

 56% of all students are white, 27% black or African American, 5% Hispanic, 3% Asian* 

 214 students were enrolled in all online program*** 

 371 students taking at least one course at Greenville Campus FA16*** 

 55 students taking at least one course at Sumter Campus FA16*** 

 1,543 Non-traditional students (>25, veteran, parent) *** 

 243 Graduate students * 
*IPEDS 2016-2017 Fall Enrollment Report for FA16, p. 43 

**Common Data Set, FA16, Visual Factbook>Enrollment,>Student Life 
*** Cognos Data Extraction from Banner for FA16 

 

Students at USC Upstate are drawn from mainly from the upstate of South Carolina. The following table 

summarizes the 10 highest SC counties enrolled.  

 

Spartanburg 2,326 

Greenville 1,175 

York 251 

Richland 234 

Lexington 123 

Union 105 

Anderson 99 

Pickens 98 

Sumter 86 

Charleston 81 

Laurens 79 
 

10 Highest SC Counties Enrolled  

Enrollment Services 

The division of enrollment services provides administrative processes to assist students with their 

application and enrollment at the university. Students can access a full listing of available resources and 

contact information from the university web pages of each of the division’s four offices: 

 

 

                                                
3 The Visual Fact Book – Enrollments. University of South Carolina Upstate. 



 Admissions 

The Office of Admissions assists students with the application process and with navigating steps 

to enrollment and orientation. 

 Financial Aid 

Students can find assistance with completing the Free Application for Federal Student Aid 

(FAFSA), apply for scholarships, and general information on satisfactory academic progress.  

 Records/Registration 

The Records and Registration area provides guidance for students on  

o Registration 

o Academic Calendar 

o Grades and Transcripts 

o Graduation 

 Veterans Affairs 

 Student Account Services 

 

Academic Support Services 

Academic support services and special academic programs are organized under the University College. 

The mission of the University College is “…to help students succeed in their studies, to create an 

exceptional learning experience for students committed to academic excellence, to provide students with 

high-impact experiential learning opportunities in support of their employment objectives, and to prepare 

students to be successful in the increasingly internationally diverse local economy that exists in the 

Upstate region of South Carolina”. 

 

Student Success Center 

The Student Success Center strives to help students succeed in their studies, graduate from USC Upstate 

in a timely manner, and begin a career or graduate Study. The Student Success Center includes: 

 Academic Support 

A comprehensive student support office, which offers an array of services… 

o Early Intervention Program – A mid-semester reporting system for faculty to identify 

students who are not performing well academically in their courses…targeting students 

enrolled in 100 and 200 level courses… 

o University 101 – The Student in the University – a 3-hour elective course offered to all 

incoming freshmen to provide tools and resources to ease their transition to college and 

introduce tools and resources for success… 

o Supplemental Instruction - …peer-led weekly review sessions for students taking 

historically difficult courses… 

o Tutoring – Individual tutoring support in 100 and 200 level courses (except English – see 

the Writing Center). 

 Career Services 

Services for students and alumni designed to assist with the following: 

o Self-assessment/choosing a major 

o Study and career planning 

 Resume and cover letter writing, references, and interviewing 

o Internships 

o Career Fairs 

o Career Planning 

o Networking 

o Career Closet 

 

 



 Opportunity Network 

A Student Support Services program made possible by a TRIO grand funded by the U.S. 

Department of Education to assist eligible students to stay in college until they successfully 

complete a baccalaureate degree.  

 

Center for International Studies 

The center provides enhanced international experiences for USC Upstate students and faculty members 

and fosters interaction between the university and the international community. 

 

Research Support – Student Opportunities 

 Scholarly Student Assistantship Program 

…provides valuable learning opportunities and financial assistance to undergraduate and graduate 

students by creating opportunities for students to assist and collaborate with faculty members who 

conduct research projects and are engaged in creative and scholarly activities. 

o Student Research Assistant 

o Student Teaching Assistant 

 Scholarly Student Mini-Grant Program 

Competitive funding opportunities for full or part-time undergraduate and graduate students 

wishing to pursue independent scholarly research or creative projects under the guidance of USC 

Upstate faculty, staff, or qualified outside professionals. 

 Scholarly Student Travel Grant Program 

Competitive funding for undergraduate and graduate students to offset travel and registration 

costs associated with presentations at professional meetings or conference attendance. 

 Magellan Scholars Program 

The Magellan Scholar program was created to enrich the academic experience of USC’s 

undergraduates through research opportunities in all disciplines from science, technology and 

medicine, to theatre, music and art…The Magellan Scholar program provides opportunities for 

undergraduates to build a competitive edge in the job market. This program is offered by USC 

Columbia and is available to USC Upstate students. 

 

Office of Service Learning and Community Engagement 

…a forum that cultivates strong reciprocal relationships between USC Upstate faculty, students, and 

community organizations.  

 Service Learning 

A method of teaching and learning that integrates student participation in organized service 

activities into credit-bearing courses. By collaboratively addressing identified community needs 

with a community partner, the service experience enhances student learning by providing an 

opportunity to observe, test and apply discipline-based theories, concepts and skills. 

 

Additional Academic Support Services 

University Writing Center 

The University Writing Center assists writers at all stages of the writing process, in any discipline. They 

assist with pre-writing, revision and proofreading. Tutors are available to help with global aspects of 

writing such as organization and structure, word choice, punctuation and grammar.  

Campus Life 

Campus Life offers students support outside the classroom to enrich their experience as a part of our 

vibrant campus community.  

Office of Student Life 

The Office of Student life promotes student success through campus involvement and leadership 

development.  



 Student Organizations 

o Campus Activities Board   

Includes students in the creation of social events for the campus community. 

 Leadership Programs  

Programs and resources intended to support the development of student leadership. 

o FLEX (Freshman Leadership Experience 

o LEAD Series 

o Leadership Advance 

o Leadership and Service Living Learning Community 

o WiLD – Women in Leadership Development 

o Community Engagement 

o IMPACT 

o Alternative Breaks 

 Student Government 

 Fraternity & Sorority Life 

 Student Media 

o Student media publications 

o The Carolinian 

o writersINC 

o English Literary File 

 AGORA 

An online network to help students get involved on campus including registering, locating and 

volunteering in various student organizations. 

 Multicultural Programs 

These programs strive to educate, influence and cultivate campus community… 

 Non-Traditional Students Services 

o Non-traditional Student Services are offered to students who are: 

o >25 years of age 

o Of any age and married or who are parents 

o Veterans 

o Working full-time and attending college 

o College or university graduates returning to school 

 

Wellness & Recreation 

Comprehensive wellness programming is offered by the Wellness Center/Health Education Complex 

including intramural sports, outdoor recreation, group exercise, aquatics and sport clubs. 

 Intramural Sports 

 Sport Clubs 

 Group Fitness 

 Aquatics 

 Outdoor Recreation 

 Personal Training 

Housing & Dining 

Health &Safety 

 Health Services 

o Health Services provides confidential, accessible, inclusive health care to the campus 

community. They work to optimize the health of our student body through health and 

wellness education, and disease screening, prevention and management.  

 

 



 Health Education 

o Health education opportunities focus on challenging health attitudes and promotion of a 

healthy lifestyle.  

 Alcohol and Drug Education 

o USC Upstate provides comprehensive alcohol and drug related services to all students on 

both the main campus and Greenville campus.  

 Spartans Care 

o Spartans Care is a campus-wide initiative that encourages USC Upstate students to 

support, respect and take responsibility for one another. Spartans Care strives to foster a 

community where students reach out to students in need and assist in referring them to 

appropriate resources on campus.  

 Counseling Services 

o Counseling Services works to support personal, educational, and career goals. They 

promote holistic health and education by validating personal identities, promoting 

positive self-concepts, and encouraging healthy choices and habits. They provide services 

through individual, couples and group counseling; educational workshops; therapeutic 

assessment and psychiatric services.  

 Disability Services 

o The Office of Disability Services supports the ongoing development of an accessible 

university that embraces diversity through educational programming, services, resources 

and facilities that are usable by all members of the campus community. Accessibility 

assurance and accommodations are available through this office. 

 Public Safety & Parking 

o The Department of Public Safety exists to serve and protect the physical and human 

assets of the university by promoting and maintaining a safe, secure, and health campus 

environment. 

 Bookstore 

o The campus bookstore provides convenient on-campus and online shopping. Students can 

purchase required textbooks in the campus store or online. Where available, ebooks may 

also be selected.  

 

Library 

The USC Upstate library facilitates access to information and materials through provision of a 

comprehensive collection and wide variety of materials and services to serve students, faculty and staff.  

 Library Resources 

In addition to liberal open hours of the physical library proper, users may access a wide range of 

digital services at any time.  

o Ask a Librarian 

Librarians are available to any library users 24/7 for live chat throughout the semester.  

o Library Catalog 

Online access to the library catalog. 

o Databases and E-resources 

Online listing and access to library databases. 

o Full Text Finder 

Online resource for locating online journal publications in full text. 

o Library Guides 

Library Guides are research guides created by USC Upstate librarians and library staff to 

provide helpful information on a variety of topics including research in specific subjects, 

course specific research help, writing tips such as citations help; as well as basic library 

information.  



o Interlibrary Loan 

Online interlibrary loan ordering system. 

o Course Reserves 

Supplementary teaching materials reserved by a professor for students to use in a specific 

course. The purpose of course reserves is to ensure the availability of these important 

supplementary materials and to provide each student in the class fair and equal access. Some 

course reserve material may be intended for checkout. eReserves are also available.  

o How-to Videos 

A collection of instructional videos on how to search and use selected library resources. 

o Distance Learners 

Library services are available to all USC Upstate students including those at the Greenville 

Campus, via the USC Upstate School of Education at USC Sumter, and online courses. The 

library faculty includes a librarian designated to serve as Coordinator of Library Services for 

Distance Learning/Education to specifically address the needs of distance learners. 

 

Technology Support 

The division of Information Technology and Data Services provides a range of face-to-face and remote 

support services for on campus, off site, and distance learners.  

 Help Desk 

The Help Desk on the main campus is staffed for liberal open hours for walk-in and remote 

support. In addition, an ITS Help Desk technician is available on the Greenville campus on 

Monday and Wednesday 9:00 am to 6:00 pm. Students can contact the Help Desk by phone, 

email, or Skype.  

 Remote Support 

Remote support is available via the LogMeIn Rescue system; allowing a Help Desk technician to 

directly connect to a user’s computer to diagnose and suggest solutions to common problems. 

 Student FAQ 

Students can conveniently access information on core technology systems and services including: 

1. Blackboard - learning management system 

2. Computer repair 

3. Computer requirements 

4. Campus email 

5. Self Service Carolina – student information system 

6. Software purchase 

7. Technology for students living on campus 

 Service Directory  

The Service Directory and additional ITDS service and support information is available on the 

university web site including Microsoft Office 365 and printing. 

 

Services at Off Campus Instructional Sites 

USC Upstate supports students who student at off-campus locations in a variety of ways.  

Reporting for absence and midterm grades is available for faculty on campus, online, at UCG and Sumter. 

 

University Center Greenville 

The USC Upstate Greenville Campus provides a wide array of student services and support on site in the 

Administration and Student Services Office. Staff there provide direct services to students, and they 

coordinate individual student needs with service providers from the main campus who visit Greenville 

routinely. Greenville students are advised of support and service options during orientation and are 

provided a FAQ brochure for quick reference. While students may make individual appointments at any 

time, emails are sent as outreach to encourage students to make appointments when staff are available for 



financial aid, interpersonal counseling, and academic advisement. Lunch and Learn programs feature 

special speakers highlighting additional services throughout the semester as well. In addition, students can 

access a menu of these services from the university website. A sample of student support services is listed 

below. Library and technology support services for Greenville students has been addressed above.  

 

Academic Support 

 Tutoring available by request.  We have Skype sessions and have also hired tutors in 

Greenville.   We advertise through instructors. 

 Writing Center offers Skype sessions with students 

 Academic Workshops- 2-3 per semester  - promoted by faculty and UCG staff 

 Academic Coaching – appointments by request in Greenville- typically, this will come from a 

professor recommendation. 

 

Academic Advising 

 USC Upstate Greenville Campus offers individualized advising for students planning their 

transition from another college. 

 Academic advising is provided at the academic department level. 

 1 advisor in Greenville on the Title III grant 

 

Career Services 

 Student and Alumni appointments by request 

 Classroom presentations at request of faculty  

 Career Services participates in Premier Fair & Winter Blast in Greenville 

 Career Services participates in Grad Fair (Fall & Spring) 

Sumter 

Support for the teacher education programs offered on the USC Sumter campus is provided through the 

School of Education. Students can access information about the Sumter location via the university 

website. The director for the Sumter site is available on site to direct students to appropriate support 

services as needed.  

 

Services for Distance Education Students 

Online students at Upstate have access to the same support services as on-campus students except 

physical health services that require on-campus presence. Online students can find and connect with a 

variety of support services via the Upstate Online Student Resources page on the university website. 

These resources include direction to Technology Assistance and Academic Support Assistance. Academic 

advising support is provided at the department level by qualified advisors knowledgeable about online 

programs. Counseling is available to all currently enrolled USC Upstate students and students who are 

enrolled in the USC Upstate Palmetto College (majors included: Health Informatics, Information 

Management & Systems, Criminal Justice, and Nursing). Distance Counseling is a counseling session 

with a trained and certified counselor that is conducted over a private and secure web-based method.  To 

utilize this service, students need access to a device with a webcam and a microphone. Contact 

information for distance counseling is available on the university website. The Library provides services 

specifically designed for distance students. Palmetto College students at Upstate have access to Brainfuse 

tutoring vendor support.  

 

Services for Graduate Students 

Graduate students at USC Upstate have access to equivalent support services as undergraduate students 

through their assigned academic advisors, web access, or phone. Graduate students are also supported 



directly by and through their academic departments. Detailed information on a variety of relevant services 

is available in the Academic Catalog. 
 
 
3.  The institution has qualified administrative and academic officers with the experience and 

competence to lead the institution. (Comprehensive Standard 3.2.8) 
 

   X Compliance        Non-Compliance 
 
Narrative: 
 

Consistent with University and Commission policy, the University of South Carolina Upstate (USC 

Upstate) employs qualified administrative and academic officers who are appropriately credentialed and 

who possess both the competence and capacity to lead the institution.  

The senior administrative organization includes the Chancellor, Provost and Senior Vice Chancellor for 

Academic Affairs, Vice Chancellor for Administrative and Business Affairs,  

Vice Chancellor for Student Affairs and Dean of Students, Vice Chancellor for University 

Advancement/Executive Director of USC Upstate Foundation, Interim Vice Chancellor for Information 

Technology and Services, Chief Diversity Officer and Special Assistant to the Chancellor for Equity and 

Inclusion, Vice Chancellor for Enrollment Services, Interim Athletics Director, and Vice Chancellor for 

External Relations and Partnerships. In addition, there are senior administrators for the Greenville 

campus, Sumter site and for Distance Education who are well qualified for their positions. The Deans of 

the Mary Black School of Nursing, the Johnson College of Business and Economics, the School of 

Education, the College of Arts and Sciences, University College, and the Library, all of whom are 

appropriately credentialed with many years of experience, are responsible for leading the academic units. 

 

The attached current organizational chart is highlighted to indicate administrative and academic officers. 

Curriculum vitae for persons who hold each of these positions are included for review. 

 

Position Name 
Curriculum 

Vitae 

Chancellor Brendan Kelly  CV 

Vice Provost and Senior Vice Chancellor for Academic 
Affairs Clifton Flynn  CV 

Vice Chancellor for Administrative and Business Affairs Sheryl Turner-Watts        CV 

Vice Chancellor for Student Affairs and Dean of 
Students Laura Puckett-Boler  CV 

Vice Chancellor for University Advancement/Executive 
Director of USC Upstate Foundation Meredith Brunen  CV 

Interim Vice Chancellor for Information Technology and 
Services Luke VanWingerden        CV 

Chief Diversity Officer and Special Assistant to the 
Chancellor for Equity and Inclusion Alphonso Atkins CV 

Vice Chancellor for Enrollment Services Donette Stewart CV 

Interim Athletics Director Jeff Crane CV 

Vice Chancellor for External Relations and 
Partnerships Kathleen Brady CV 



Position Name 
Curriculum 

Vitae 

Dean, Mary Black School of Nursing Katharine Gibb CV 

Dean, George Dean Johnson, Jr. College of Business 
and Economics Mohamed Djerdjouri CV 

Dean, School of Education Laura Reynolds CV 

Dean, College of Arts and Sciences Dirk Schlingmann CV 

Dean, University College Kim Purdy CV 

Dean, Library Frieda Davison CV 

Executive Director, Greenville Campus Stacey Mills CV 

Interim Director, Sumter Site Marilyn Izzard CV 

Director, Distance Education David McCurry CV 

 
 
 
4. The institution identifies expected outcomes, assesses the extent to which it achieves these 

outcomes, and provides evidence of improvement based on analysis of the results in the following 
area: (Comprehensive Standard 3.3.1) 

 
 3.3.1.1 educational programs, to include student learning outcomes 
 

   X Compliance        Non-Compliance 

 

Narrative: 

 
USC Upstate engages in systematic review of effectiveness of educational programs based on student 

learning outcomes and in accordance with institutional policies. “Principal responsibility for successful 

program assessment, as for curriculum and instruction, rests with the faculty within the discipline”.4 

Faculty in each degree-granting program are responsible for defining desired student learning outcomes, 

the design of curriculum and educational experiences to support achievement of overall program goals 

and student learning outcomes, for assessing goal attainment and learning outcomes, and for using 

assessment data to make program improvements as indicated.  

 

In accordance with established Academic Program Assessment Policies and Procedures, all programs that 

award degrees submit an annual assessment report to the Chair of the Assessment Committee, with a copy 

to the Office of Institutional Effectiveness & Compliance. The role and responsibilities of the Assessment 

Committee are stipulated in Chapter 2 of the Faculty Manual. 

 

The timeline for annual reports is as follows: 

 Oct 1 – Academic program assessment reports submitted to the Chair of the  

Assessment Committee with a copy to the Office of Institutional Effectiveness & Compliance 

(IEC). 

                                                
4 (2016) Chapter 2: Faculty Powers and Organization. Assessment Committee, p. 25. Faculty Manual. University of 

South Carolina Upstate. Approved by The Board of Trustees, December 13, 2016.  



Dec 1 – Review of the academic program assessment reports is completed and feedback is  

 returned to the assessment coordinator  

Mar 1 – Any revisions to reports based on feedback submitted to the IEC for final  

 review  

Mar 15 – Any revisions to assessment plans submitted to IEC for review  

 

Assessment measures as determined by program faculty are matched to characteristics of the discipline. 

Institutional policy stipulates that there be at least one assessment method for each identified student 

learning outcome.5 Multiple assessment measures are employed and include ETS Major Field Tests, 

departmental surveys and faculty developed standardized assignments.  

A standard annual report template is provided (in Academic Program Assessment Policies and 

Procedures) to include: 

 

 Program Mission Statement 

Statement should articulate the unit/program mission in support of the institutional mission and 

include a clearly defined purpose appropriate to collegiate education. 

 Program Goals 

Describe what students should learn in general terms (clear communication, problem-solving 

skills, etc). Goals should focus on discipline-specific outcomes relevant to the program. All 

programs with specific concentrations should have one goal with specific SLOs for that 

concentration in addition to the core set of program goals and SLOs. 

 Student Learning Outcomes 

Describes the specific knowledge and skills students should be able to exhibit that reflect the 

broader goals. Objectives (student learning outcomes) transform the general program goals into 

specific and measurable student performance/behaviors that demonstrate student learning and 

skill development along these goals. 

 Assessment Methods 

Describes the measure(s) by which the department will know the students are meeting the 

departmental learning objectives. Included both direct and indirect assessment. Each SLO should 

have at least one assessment method. 

 Assessment Criteria 

Level of achievement targeted. Indicate benchmarks, scores on assessment instruments, etc…that 

would indicate acceptable achievement. 

 Assessment Results & Analysis 

Actual results and data collected. Make sure to break down data by subgroups (e.g. other 

campuses or emphases). As appropriate, also include item or category analysis and explain what 

conclusions can be made from the data analysis. 

 Action Plan 

What actions or modifications have been or will be made based on this assessment? 

 Implementation and Evaluation of Previous Years’ Action Plan 

Which of the modifications indicated in the previous years’ reports were implemented this year 

and what was the impact? 

 

Annual Assessment Reports include areas needing improvement, development of an action plan for 

modifications to be made based on the assessment; as well as alignment of the current year’s report with 

assessment results from the prior year.  

 

                                                
5 (2017) Academic Program Assessment Report Template. Academic Program Assessment Policies and Procedures. 

P. 3, Item 4: Assessment Methods. 



A sample of assessment reports is provided below. The selection of programs was chosen in alignment 

with the institution’s mission statement: 

 “…the University’s primary responsibilities are to offer baccalaureate education to the 

citizens of the Upstate of South Carolina and to offer selected master’s degrees in response to 

regional demand. …A broad range of major curricula are provided in arts and sciences and in 

professional fields of study required by the regional economy, including business, education, and 

nursing. Through on-site instruction, distance learning, continuing education and inter-

institutional articulation agreements, both traditional students and working professionals are 

served across the region”. 

 

Program Assessment Sample 

 

College of Arts & Sciences 

Biology 2015/2016 2014/2015 2013/2014 

Chemistry 2015/2016 2014/2015 2013/2014 

English 2015/2016 2014/2015 2013/2014 

Political Science 2015/2016 2014/2015 2013/2014 

Psychology 2015/2016 2014/2015 2013/2014 

Spanish 2015/2016 2014/2015 2013/2014 

Mathematics 2015/2016 2014/2015 2013/2014 

Criminal Justice  2015/2016 2014/2015 2013/2014 

School of Education 

Elementary 
Education 2015/2016 2014/2015 2013/2014 

Elementary 
Education, Grad 2015/2016 2014/2015 2013/2014 

Mary Black School of Nursing 

Nursing 2015/2016 2014/2015 2013/2014 

Nursing, Grad 2015/2016 2014/2015 * 

George Dean Johnson College of Business and Economics 

Business & 
Economics 2015/2016 2014/2015 2013/2014 
 

*The graduate program in the Mary Black School of Nursing completed its first assessment cycle in the 2014-2015 

academic year. 

 

Distance Education 

USC Upstate requires that all faculty who design and teach online courses first participate in development 

and preparation through our well-established consultation and certification course process to optimize 

learning in the continually evolving digital environment. The Office of Distance Education has initiated 

implementation of the Online Learning Consortium (OLC) Quality Scorecard for the Administration of 

Online Programs starting with Upstate becoming an OLC Institutional Member in the 2016/2017 AY. In 

preparation for this, all fully online programs (faculty and program administration in partnership with the 

Office of Distance Education, Academic Affairs) are undertaking course quality review using the OLC 

suite of assessment rubrics and tools, beginning with the RN-BSN online program in fall of 2017 and 



programs in Informatics and Criminal Justice starting summer of 2018. Each program performs an initial 

self-review using the OLC Open SUNY Course Quality Rubrics (OSCQR) followed by internal peer 

review and improvement action plans.  

 

With full implementation of the protocol for program administration (OLC Quality Scorecard), online 

programs will be required to provide separate assessment data following the established timelines and 

templates described above starting in fall of 2018.  

 

Curriculum decisions through established governance structures are the same for online programs and 

courses as face-to-face courses and programs. Online courses are approved by the Director of Distance 

Education through Faculty Senate as part of the formal new course and program approval process. 

Student learning outcomes for students who study in our all-online programs are exactly the same as for 

those students who complete the programs in the classroom. Therefore, given that student learning 

outcome targets are the same for online learners, the program assessments for fully online programs (BS 

Criminal Justice, BA Information Management & Systems, BA Healthcare Informatics, RN-BSN, MSN) 

have been included in the annual overall assessment protocol for each of these programs. Additionally, 

the Office of Distance Education partners with Institutional Effectiveness in monitoring data on student 

retention and comparative student performance. The following tables are samples of the condensed data 

reports.  

 

Comparison sample of on-campus and online (Palmetto College) BS Criminal Justice graduating GPA 
 

Fall 2016-2017 Criminal Justice Award 

 Program Type  Pop # 

Quality 

Points Credits GPA 

 All Criminal Justice  82 34,570 11,751 2.94 

 Non-Palmetto  58 23,348 7,960 2.93 

 Palmetto  24 11,222 3,791 2.96 
(Source: IPEDS and Upstate enrollment data) 

 

A sample comparison of the graduating grade point average for the BS Criminal Justice program degree 

for academic year 2016-2017 reveals that online (Palmetto College) students completing the degree 

through an entirely online delivery achieve roughly the same or slightly higher average than their on-

campus counterparts.  

 

Retention/completion rates for all online degree majors, fall 2014 cohort through fall 2016. 
 

2014 intake cohort  

n=166 

Fall 2016 

n=131 

Fall 2017 (150% 2 year 

program) n=138 

100% 79% 83% 

(Source: IPEDS and Upstate enrollment data) 

 

Students enrolled in the fully online programs at Upstate graduate at near or above the institutional rates 

for expected time to completion as do traditional student enrollments across all programs.  

Basic enrollment data and course count per semester and half-semester periods are tracked weekly by the 

Director of Distance Education for all undergraduate and graduate online courses, including those in the 

fully online degree programs. The data report (Online Courses and Enrollment - USC Upstate) is a sample 

from February 2018 spring enrollment.  

 



Certificate Programs 
USC Upstate offers three post-baccalaureate certificate programs: 

1. Teaching English to Speakers of Other Languages (ESOL) K-12  

The Post-Baccalaureate Certificate in Teaching English to Speakers of Other Languages (ESOL) 

K-12 consists of courses offered that do not lead to a teaching certification or endorsement. 

Certified teachers may choose to take these courses and apply to the South Carolina Department 

of Education for the ESOL endorsement (not guaranteed). The catalog description of this program 

clearly indicates that it is a non-degree program and does not grant ESOL certification. 

2. Informatics 

The Post-Baccalaureate Certificate in Informatics has had no students to enroll to date. 

3. Child Advocacy Studies 

The nascent Post-Baccalaureate Certificate Program in Child Advocacy Studies admitted its first 

students in fall of 2014. The program currently has 6 students enrolled. A full cycle of the 

Academic Program Assessment process has not yet been completed. The program is developing 

its academic program assessment methods and criteria to align with established program goals 

and will begin implementation with the current cohort of students completing the program in 

summer of 2018.  

 

Examples – Using Program Assessment Data 

As noted above, annual assessment reports include areas needing improvement, development of an action 

plan for modifications to be made based on the assessment; as well as alignment of the current year’s 

report with assessment results from the prior year. Even in cases where a determination is made on the 

basis of the assessment data that no modifications are indicated, programs are asked to reflect upon their 

review of assessment results and indicate their intentions to continue without adjustments. As assessment 

information is reviewed and reflected upon, sustaining patterns of achievement, modifications, and/or 

improvements may be suggested and woven into the subsequent year’s plans and results. We have 

selected two program report exemplars to illustrate this iterative process – biology and education. 

 

Biology 

In its most recent assessment report (2015/2016), the biology program described adjustments to the 

microbiology course sequencing for nursing and non-biology majors, and other curricular adjustments to 

allow for greater emphasis on critical assessment of scientific literature and design and conduct of 

experiments. The reflection on these changes included attention to assignment details, as well as student 

learning and success as a result of the adjustments in subsequent courses.  

 

Elementary Education 

In the 2015/2016 assessment report for the elementary education program, results of Praxis testing are 

presented and analyzed in relationship to established program goals and SLO’s. The achievement target 

of a 90% pass rate by elementary education teacher candidates on Praxis II was exceeded with a 94% pass 

rate. A thorough reflection on this result including program changes that occurred leading up to this 

testing is include in the assessment narrative. Action plans are presented in detail to sustain this level of 

accomplishment. Action plans from the previous year are also discussed and related to the current year’s 

results.  

 
 
 
 
 
 
 
 



5.  The institution publishes admissions policies that are consistent with its mission. (Comprehensive 

Standard 3.4.3) 

 
   X Compliance        Non-Compliance 

 
Narrative: 
 

Consistent with the University of South Carolina Upstate (USC Upstate) metropolitan mission, 

admissions policies are appropriate and include guidelines for all students including on campus, off 

campus, and distance learning. USC Upstate’s primary responsibility is to offer baccalaureate education 

and select master’s degrees to the citizens of the Upstate. The undergraduate and graduate admissions 

policies are published in the 2017-2018 Academic Catalog and are available on the website. Details 

include: 

 Undergraduate Admission, p. 16-17 

 Transfers, p. 17-19 

 International, p. 19  

 Non-degree seeking, p. 19 

 Transient, p. 19 

 Audit, p. 19 

 Honors, p. 62 

 Continuation standards, including academic probation p. 46 

 

Admissions policies for the professional schools and other specialized programs are also available in 

relevant sections of the catalog, both in print and online (For example, specific Admissions Policies for 

the Honors Program are noted above, and for the Bachelor of Science in Nursing Program can be found in 

the Academic Catalog, p. 165).  

 

Detailed statewide transfer policies and procedures are included in the Academic Catalog, pp. 17-19. 

Additional transfer and articulation agreements are developed with partner institutions.  For example, an 

articulation program, Upstate Direct Connect, was developed with select two-year institutions to assist 

students completing associate degrees to transfer to USC Upstate to continue toward a baccalaureate 

degree. Direct Connect has been refined since its initial implementation to enable a more seamless 

transfer from these institutions to USC Upstate.  

 

 
6.  For each major in a degree program, the institution assigns responsibility for program coordination, as 

well as for curriculum development and review, to persons academically qualified in the field. In those 
degree programs for which the institution does not identify a major, this requirement applies to a 
curricular area or concentration. (Comprehensive Standard 3.4.11) 

 
  X Compliance        Non-Compliance 

 
Narrative: 
 

At the University of South Carolina Upstate (USC Upstate), each program coordinator has the appropriate 

terminal degree to be academically qualified to teach within the discipline.  The department chair is 

frequently the program coordinator. However, for departments with multiple degrees, faculty from the 

discipline may serve this coordinating function without formal administrative appointment.  The 

following table lists the program coordinators. 

 



USC Upstate Program 
USC Upstate Academic Catalog Page 

Degree 
Type 

Program Coordinator 

UNDERGRADUATE:   

Interdisciplinary Studies BA or BS 
Yancy McDougal 
vita 

Communication BA 
David Wallace 
vita 

Art Studio in Graphic Design BFA 
Jane Nodine 
vita 

Art Education BA 
Mary Lou Hightower 
vita 

Commercial Music  BA 
Nolan Stolz 
vita 

English  BA 
Celena Kusch 
vita 

Spanish  BA 

Aracelli Hernandez-
Larouche 
vita 

Information Management and Systems  BA 
Ron Fulbright 
vita 

Mathematics  BS 
Bernard Omolo 
vita 

Computer Information Systems  BA 
Bernard Omolo 
vita 

Computer Science  BS 
Bernard Omolo 
vita 

Biology  BS 
Jeanne Chapman 
vita 

Chemistry  BS 
Chris Bender 
vita 

Engineering Technology Management  BS 
Tim Ellis 
vita 

Psychology  BA or BS 
Stefanie Keen 
vita 

History  BA 
Carol Loar 
vita 

Political Science  BA 
Allison Clark Pingley 
vita 

Sociology  BA 
Samantha Hauptman 
vita 

Criminal Justice  BS 
Samantha Hauptman 
vita 

Business Administration  BS 
Mohamed Djerdjouri 
vita 

Child Development and Family Studies BA 
Nur Tanyel 
vita 

Early Childhood Education  BA 
Laura Hooks 
vita 



USC Upstate Program 
USC Upstate Academic Catalog Page 

Degree 
Type 

Program Coordinator 

Elementary Education  BA 
Jim Charles 
vita 

Middle Level Education  BA 
Stephen Bismarck 
vita 

Secondary Education  BA or BS 
Stephen Bismarck 
vita 

Physical Education  BS 
Jim Kamla 
vita 

Physical Education:  Exercise & Sport Science BS 
Kelvin Wu 
vita 

Special Education – Learning Disabilities  BS 
Holly Pae 
vita 

Nursing – 4-year Track BSN 
Felicia Jenkins 
vita 

Nursing – RN-BSN BSN 
Sonya Blevins 
vita 

GRADUATE:   

Informatics MS 
Ron Fulbright 
vita 

Nursing MSN 
Katharine Gibb 
vita 

Early Childhood Education  M.Ed. 
Tina Herzberg 
vita 

Elementary Education  M.Ed. 
Tina Herzberg 
vita 

Special Ed – Visual Impairment MAT 
Tina Herzberg 
vita 

Special Ed – Visual Impairment  M.Ed. 
Tina Herzberg 
vita 

 
 
7.  The institution operates and maintains physical facilities, both on and off campus, that appropriately 

serve the needs of the institution’s educational programs, support services, and other mission-related 
activities. (Comprehensive Standard 3.11.3) 

 
  X Compliance        Non-Compliance 

 
Narrative:  
 

The University of South Carolina Upstate (USC Upstate) has physical facilities and technological 

infrastructure to adequately support the institution’s educational programs, support services, distance 

education, and other mission related activities. USC Upstate operates as one institution with two 

campuses (Spartanburg and the University Center in Greenville). There are two additional sites for 

program delivery (College of Business in downtown Spartanburg and education in Sumter). The Upstate 

Gallery on Main, also in downtown Spartanburg, was leased to supplement the on campus Curtis R. 

Harley Art Gallery. This facility provides additional gallery lab experience for art students, and expands 

USC Upstate’s presence in the city center. An additional site intended for use as a multi-purpose facility 

at 501 River Street in downtown Greenville, SC was leased in November 2015, but this lease is currently 



being terminated. The space consisted of 5606 square feet in an office building that was up fitted for 

course delivery. Although the Commission was notified in December 2016 of our opening the River 

Street property, we have since determined that the building does not adequately suit present or future 

plans for Greenville expansion and have discontinued activities there and have moved to terminate the 

lease. 

 

Physical Facilities  

The University of South Carolina Upstate (USC Upstate) operates and maintains physical facilities on the 

main campus in Spartanburg, SC and the George Dean Johnson College of Business and Economics in 

downtown Spartanburg. The campus consist of 330 acres, 22 buildings totaling 1,105,151 square feet 

with 94 classrooms and 44 labs with a variety of purposes. The College of Business in downtown 

Spartanburg consists of a 60,000-square-foot academic facility (3 floors of 20,000 sq ft each); this 

strategically-placed academic facility provides opportunities for engagement with the business 

community. The third floor was not initially up fit with classrooms and currently houses the Greenhouse 

Business Incubator and the Mock Court Room for the Child Protection Training Center.  As we continue 

to grow the College of Business, the plan is to expand classrooms on the 3rd floor and relocate the 

Greenhouse (incubator) and the Child Training Protection Center to other spaces in downtown 

Spartanburg.  

 

USC Upstate provides administrative support space and academic instructional, space in Greenville at the 

University Center of Greenville (UCG) with a total square footage of 17,194 square feet of dedicated 

space for faculty offices, laboratories, and other support purposes.    UCG also provides mixed space for 

general classrooms and support for USC Upstate and other members of the consortium; board rooms and 

restrooms, for example, are shared spaces.  This facility is managed by the UCG’s administration under 

the governance structure of the UCG Board (UCG Board Bylaws). The total square footage, including 

mixed usage space, is 19,015. 

 

The Upstate Gallery on Main is a leased space is and maintained by USC Upstate. Based on an Operating 

Agreement with USC Sumter, space is provided for upper-level education courses offered by USC 

Upstate; those facilities are controlled and maintained by USC Sumter. 

 

A Space Analysis done in August of 2016 demonstrated that Upstate has capacity for continued growth. 

The information below was determined using the South Carolina Commission for Higher Education’s 

(CHE) data and target utilization metrics for USC Upstate.  

 

Assignable square feet of academic facilities per student FTE 
Includes all space used for instruction, research, and the administration or support of instruction or 

research.  The target for 4-year institutions is 93 square feet of academic facilities per FTE. USC Upstate 

has 479,157 qualifying assignable square feet and for AY 14-15 the student FTE was 5,030 (IPEDS).  

Square feet of academic facilities per student FTE = 95.25 

• Target utilization is 60% of stations filled when classrooms are in use.   

• Combined with target utilization for classroom use of 30 hours per week the standard for average 

weekly use of student stations is 18 hours.  

• Across 94 classrooms, there are 4500 stations.  

• Student clock hours for on-campus daytime courses equals 43,097 

• 85% of classes meet during standard meeting times with start times between 8 am and 3:25 pm   

• Average weekly use of student stations is 9.58 hours 
 

(Clock hours are determined by multiplying class duration by meetings per week by number of students enrolled.  Class 

duration rounded to the nearest half hour.  For example a class that meets from 9:00-9:50 MWF with 15 students = 45 clock 

hours (1*3*15).  A class that meets from 9:00-10:15 TTH with 50 students = 150 clock hours (1.5*2*50). ) 

 



Level Count of Sec Capacity Seats Filled Seats Open % available

1 430 10965 9066 1899 17.3%

2 192 5389 4101 1259 23.4%

3 349 7832 6678 1154 14.7%

4 212 3978 2747 1231 30.9%

5 31 483 290 193 40.0%

6 12 260 257 3 1.2%

7 21 289 162 127 43.9%

Grand Total 1247 29196 23301 5866 20.1%

Recommendations from the study included the following: 

• Expand use of shoulder times 

• Limit exceptions to standard hours 

• Identify classes that fall significantly below enrollment caps and assign to smaller rooms in 

subsequent semesters 

• Identify classes that meet once per week and assess the possibility of offering on Fridays 

 

The study also reviewed class caps and the impact on seat utilization. The following chart evaluates 

courses by level (1=100 level courses) against unit enrollment caps rather than room size.  Based on this 

information, academic affairs and enrollment services is working with department chairs to have a more 

rigorous process for establishing enrollment course caps and for planning purposes. 

 

 

 

 

 

 

 
 

Laboratory Classrooms  

CHE suggested standard for utilization is 20 hours per week. Current average for USC Upstate labs is 15 

hours. 

• Target utilization is 75% of stations filled when laboratories are in use.   

• Combined with target utilization for classroom use of 20 hours per week the standard for average 

weekly use of student stations is 15 hours.  

• Across 37 classroom laboratories, there are 841 stations.  

• Student clock hours for on-campus daytime courses equals 8,367 

• Average weekly use of student stations is 9.95 hours 

• The following chart evaluates laboratory courses by level (1=100 level courses) against unit 

enrollment caps. 

 

 
 
 Recommendations: 

• Begin now to consider solutions for growth in A&P 

• Consider alternative locations for the Botany collection 

• Consider decoupling lab sections from lecture sections 

Level Count of Sec Capacity Seats Filled Seats Open % available

1 80 1836 1496 340 18.5%

2 41 925 609 316 34.2%

3 46 850 564 286 33.6%

4 11 183 124 59 32.2%

5 11 171 91 80 46.8%

189 3965 2884 1081 27.3%



• General education requires two science lectures, but only one lab.  If the two are decoupled your 

need for lab seats decreases.  Would need to evaluate majors served in each class to determine 

where a 1:1 ratio of seats would no longer be needed. 

 

Office Space 

The campus has approximately 147,000 sq. ft. of office space including 700 offices. Using the standard 

for instructional and professional staff (190 square feet/person), this amount of office space should 

support 775 full time faculty and staff. As of August 2016, USC Upstate had 482 permanent employees 

482; therefore, there is more than an adequate amount of office space. 

 

Capacity for Growth 
• Classrooms are averaging 55-65% of recommended averages. 

• Laboratories are averaging 65-75% of recommended averages. 

 

Student Housing on Campus   

Housing and Residential Life provides 1044 student beds amounting to 293,123 gross square feet of 

housing on the Spartanburg Campus.  Beds are spread across two suite-style residence halls and 12 

apartment buildings.  The facilities are owned and operated by the University of South Carolina Upstate. 

 

Technology Infrastructure 

Technology Infrastructure is sufficient to meet the needs of USC Upstate students, faculty, and staff, 

including all requirements of traditional, hybrid and online courses. In the Spring of 2018 USC Upstate 

offered 211 fully online courses that contribute to the five degree programs that can be obtained by taking 

only online courses.  

 

USC Upstate has designed and built a network infrastructure with reliability and connectivity being of 

utmost importance. We “know” this based on our own research and data collected about our incoming 

students who come to campus with at least one computing device. During the fall 2017 semester the USC 

Upstate wireless network frequently surpassed 5,000 concurrent device connections at any one time and 

in previous semesters over 98% of residential students reported bringing at least one device to campus. 

The network includes two dedicated Internet pipes for redundancy and a wireless infrastructure designed 

not only for coverage but also for density. USC Upstate has wireless connectivity in and outside of all 

buildings on campus with three levels of access – faculty/staff, student and visitor. 

 

USC Upstate also offers a state-of-the-art Virtual Desktop Infrastructure using VMware’s Horizon View 

software. These virtual desktops are accessible from any device, anywhere, as long as an individual has a 

student, faculty or staff account and Internet access. All classrooms are equipped with a core set of 

technology, which includes a projector/LCD Screen, Crestron switcher, speakers, computer, DVD player, 

and document camera. All of our students have access to and frequently use the online 24/7 Blackboard 

learning environment, TechSmith Relay video capture and captioning tool, as well as the Office365 for 

education suite.  

 

 

 

 

 

 

 

 



Faculty and Staff Devices   

Faculty and Staff University Provided 

Computers 

Total  

Windows PC Laptops 327  

Apple Laptop Computers 56  

PC Desktop Computer either in an office or in a 

Faculty members Lab office 

36  

Apple MacPro or iMac Desktop computer 13  

Virtual Desktop Computer for individual Faculty 

and Staff which includes Adjunct Offices 

265  

Total 697  

* Through the USC Upstate Virtual Desktop Infrastructure all students, faculty and staff can access 

USC Upstate purchased software and computers from their own personal device, which has resulted in 

the typical access boundaries being diminished.  

Printers      Total                                 Student Access 

Color Printers  47 17 

Black and White Printers 86 4 

Total 133  

 

Student Computer Labs by building 

  

Type # Locations                                    # Computers 

Open Computer Lab 10 124 

*Video/Audio Editing Lab 1 9 

Classroom/Instructional Computer Lab 22 503 

*Graphics Editing Lab 3 46 

*Computer Science Networking Lab 1 12 

Smart Classrooms/Meeting Spaces (Audio/Visual) 164  

Distance Classrooms (Video Capable) 10  

Student Loaner Devices   

Laptops 50  

Tablets 40  

   

* denotes specialty lab and is included in total number 

(Important to note that all non-specialty labs are virtual desktop computers any software can be accessed from any 

computer on campus or personal student/faculty/staff device) 

Maintenance  

Annually, the facilities director works with the Chancellor, the Vice Chancellor for Finance and 

Administration, and the USC system architect to update the South Carolina Commission on Higher 

Education (SCCHE) Comprehensive Permanent Improvement Plan (CPIP) document. The CPIP is 

submitted to the USC President, the Board of Trustees, and the SCCHE. CPIP is a five-year budget plan 

for new construction and renovation projects for the campus that reflects changing campus needs resulting 

from program development and student enrollments.  

 

 

 



Capital Requests  
As part of the annual budgeting process, department and division administrators are asked submit any 

requests that have items that require Capital Funding and/or Change in Facilities Space Use. All requests 

must be prioritized as high, med and low by the division leader/vice chancellor. These prioritizations will 

be used to brief the chancellor’s executive team and to prioritize projects for funding to the level 

resources are available and priorities correspond with the strategic plan. The following documents show 

an ongoing process for capital project requests and funding:  

• 2016 0823 Guidance for Submittal of Requests for Capital Funding 

• Capital Projects FY 16-17 

• Capital Projects FY 17-18 

 

Campus Master Plan  

The Campus Master Plan is scheduled to be updated later in 2018, and will take into consideration the 

recently adopted Strategic Plan for the institution that is currently in its final stages of completion.  

 

Routine, Preventative and Deferred Maintenance  

The University of South Carolina Upstate (USC Upstate) engages in an ongoing program of maintenance. 

The Preventative Maintenance Program Guide and the USC Upstate Building Condition Survey detail our 

process for addressing routine, preventative, and deferred maintenance on our campus. 

 
 
8. The institution evaluates success with respect to student achievement consistent with its mission.  

Criteria may include enrollment data; retention, graduation, course completion, and job placement 
rates; state licensing examinations; student portfolios; or other means of demonstrating student 
achievement. (Federal Requirement 4.1) 

 
   X Compliance        Non-Compliance 

 
Narrative: 
 

USC Upstate regularly monitors student progress and achievement in keeping with its mission-derived 

curricula in arts and sciences and professional fields including business, education and nursing. 

Commitment to student success has been integrated into institutional planning processes and is regularly 

documented and monitored as an institutional priority.  

“We guide our students to become intellectually curious, critical thinkers, and responsible 

citizens who pursue dreams and engage with their communities. We are committed to recruiting, 

attracting, and enrolling a diverse body of students who are achievement-oriented and 

determined to succeed. As we provide full access to quality services and tools that promote 

success, our students will persist to graduation at increasing rates.” [UP for Life: USC Upstate 

Strategies for Success, USC Upstate Strategic Plan] 

 

Core Benchmarks (as noted in the strategic planning document): 

1. Total enrollment 

2. Number of entering students 

3. 6-Year Graduation Rates and Persistence Measures (2009 cohort reported) 

4. Minority enrollment 

 

 

 

 



Student Progression and Achievement Monitoring 

As noted, student success is a top institutional priority and is regularly and systematically monitored in a 

variety of ways. The Offices of Institutional Effectiveness & Compliance and Institutional Research & 

Business Intelligence conduct analysis on: 

 Reporting on institutional effectiveness including state accountability data reported annually 

to the South Carolina Commission on Higher education (SCCHE) 

 general education assessment  

 academic program assessment 

 administrative area assessments  

 Visual Fact Book. The Visual Fact Book includes student success data including freshman, 

transfer and graduate reports and is monitored annually. This report is readily available and 

easily accessed by campus constituencies involved with student success assurance. 

 Integrated Postsecondary Education Data System (IPEDS) 

 Surveys of graduates 

 Scheduled administration of the National Survey of Student Engagement (NSSE) 

 Annual survey of first year students (new) 

Presented below are excerpts from the data set for the last 3 years.  



Enrollment data 

From Visual Fact Book: 

Fall Semester Enrollments (as reported to IPEDS) 

 
 

 
 
 
 



First time retention rates: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 



Persistence Rate FA15 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  



Graduation Rate 

 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Licensing Examinations 
In addition to our own regular analysis of student achievement and success in keeping with our 

institutional goals, some of this data is monitored and reported in accordance with state requirements to 

the South Carolina Commission on Higher Education in an annual institutional effectiveness report 

(NCLEX data, PRAXIS II data).  

 

NCLEX-RN (National Council Licensure Examination – Registered Nurse) 

The Mary Black School of Nursing at USC Upstate regularly monitors NCLEX-RN year-end pass-rates 

as an indicator of student achievement in the discipline.  

 

 

 

 

 

 

 



USC Upstate year-end pass rates (PR) for first time test-takers 

 

Year USC Upstate PR National PR Variance 

2014 81.63 81.79 -0.16 

2015 84.32 84.51 -0.19 

2016 78.61 84.56 -5.95 

 
Schools of nursing in South Carolina are benchmarked for quality by the South Carolina Board of 

Nursing (BON) using the National NCLEX pass rate as the standard.  All schools are expected to be at or 

higher than the national average for first time test takers at the completion of every calendar year.  If pass 

rates fall more than 5% below the national average, a school must respond to the South Carolina BON by 

writing a summary statement of reasons for the drop and measures taken to improve for the next year. 

 

The scores for 2016 necessitated a written report from USC Upstate as well as a face-to-face appearance 

of the dean and associate dean before the BON. Questions were asked and answered and the BON 

accepted the written report and plan of action for information.  No other sanctions were taken. 

 

The following improvements and changes have been implemented in the past few years (some of which 

do not affect outcomes immediately as some changes began with freshmen): 

• Changed Admission requirements (fall 2016) to include:  

o Added TEAS testing to the admission requirements; students must achieve a “proficient” 

score to be eligible for MBSON admission 

o Cumulative GPA of 3.0 

o Science GPA 2.5 

o No more than 2 attempts in any science course allowed 

o 2 science failures render the student ineligible for upper division nursing 

• No more than 2 attempts in any nursing course allowed 

• Pathophysiology moved to pre-nursing as a required prerequisite 

• Pharmacology moving in fall (2018) to 1st semester junior and increased to 3 credits 

• Standardized testing package changed from EVOLVE to ATI for higher standards and 

expectations as well greater resources for students and faculty development (first class with all 4 

semesters in ATI testing program will graduate in Dec 2017) 

• Implemented inclusion of the Advanced Cardiac Life Support (ACLS) certification program into 

the senior student’s final medical surgical nursing coursework which enriches the student’s 

understanding of emergency care and is required in many employment settings thus enhancing 

student marketability. 

• Enhanced student involvement in simulation activities which allows the student to link theory 

with practice and review (via video capture) their individual performance during the simulation 

experience. 

• Have recently (2017) engaged in multi-disciplinary simulation exercises in collaboration with 

Virginia College of Osteopathic Medicine and Presbyterian College whereby medical students, 

pharmacy students and nursing students perform collaboratively in the simulation setting. 

• Several faculty development seminars provided on curriculum and testing strategies 

• Initiated a “Running Start” program for 1st semester junior nursing students identified as “at risk” 

academically.  Program mandates weekly meetings with Running Start faculty for tutoring, 

advisement, testing strategies, time management, advising and scheduled study hall weekly. 



• Expanded “Running Start” Program to include 2nd semester junior and senior nursing students 

experiencing academic difficulties to facilitate additional support and tutoring.   Program is 

offered to all students but mandated for those “at risk” academically.  

 

Demand for nurses is so high most seniors have several job offers before graduation.  Currently, no good 

data on job placement rates is available but an estimated 85-90% of students are placed following 

graduation with the remainder continuing on to grad school.  The school of nursing is working on a way 

to better capture this data. 

 

Praxis II 

The School of Education conducts extensive monitoring and analysis of success of their students and 

graduates in compliance with their Council for the Accreditation of Educator Preparation (CAEP) 

accreditation standards. Praxis Scores for the 3 most recent years (excerpted from institutional 

effectiveness reports submitted to the South Carolina Commission on Higher Education) are presented 

below. 

 
 
 



Report ending March 2014 

Name of Exam 
Date(s) 

Administered 
# of Examinees 

# of Examinees 

who Passed 

% Examinees 

Passing 

TEACHING AND RESEARCH SECTORS     

PRAXIS Series II: Core Battery Professional 
Knowledge 

    

PRAXIS Series II: Principles of Learning & 
Teaching (K-6) 

April 2013 - 

March 2014 105 97 92.38% 

PRAXIS Series II: Principles of Learning &  
Teaching (5-9) 

April 2013 - 

March 2014 22 17 77.27% 

PRAXIS Series II: Principles of Learning &  
Teaching (7-12) 

April 2013 - 

March 2014 32 29 90.63% 

PRAXIS Series II: Specialty Area Tests 
    

 

Report ending March 2015 

Name of Exam 
Date(s)  

Administered 
# of Examinees 

# of Examinees  

who Passed 

% Examinees 

Passing 

TEACHING AND RESEARCH SECTORS     

PRAXIS Series Ii: Core Battery Professional Knowledge 
9/1/2013 - 

8/30/14 NA NA NA 

PRAXIS Series Ii: Principles of Learning &  

Teaching (K-6) 
9/1/2013 - 

8/30/14 60 57 95% 

PRAXIS Series Ii: Principles of Learning &  

Teaching (5-9) 
9/1/2013 - 

8/30/14 25 24 96% 

PRAXIS Series Ii: Principles of Learning &  

Teaching (7-12) 
9/1/2013 - 

8/30/14 16 15 94% 

PRAXIS Series Ii: Specialty Area Tests 
9/1/2013 - 

8/30/14 133 122 92% 



 

Report ending March 2016 

Name of Exam 
Date(s)  

Administered 
# of Examinees 

# of Examinees  

who Passed 

% Examinees 

Passing 

TEACHING AND RESEARCH SECTORS     

PRAXIS Series II: Core Battery Professional 

Knowledge 9/1/15-8/31/16 NA NA NA 

PRAXIS Series II: Principles of Learning & 

Teaching (K-6) 9/1/15-8/31/16 25 24 96% 

PRAXIS Series II: Principles of Learning & 

Teaching (5-9) 9/1/15-8/31/16 46 45 97% 

PRAXIS Series II: Principles of Learning & 

Teaching (7-12) 9/1/15-8/31/16 20 19 95% 

PRAXIS Series II: Specialty Area Tests 9/1/15-8/31/16 203 145 71% 
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As a unit, the SOE examines data each semester. In addition, each program within the SOE (elementary, 

early childhood, etc.) examines their own program level data and decisions, including programmatic 

changes, are driven by these data. These unit-level responses appear in their annual program assessments. 

Praxis II scores (above) are part of this data analysis annually.  To be in compliance with CAEP, the SOE 

must maintain a pass rate of 80% on Praxis II and PLT licensure exams for program completers. CAEP 

Standard 1.3 states: “Providers ensure that candidates apply content and pedagogical knowledge as 

reflected in outcome assessments in response to standards of Specialized Professional Associations 

(SPA), the National Board for Professional Teaching Standards (NBPTS, states, or other accrediting 

bodies (e.g., National Association of Schools of Music – NASM).” Each SPA report includes a 

requirement that programs must report completer performance data on state licensure examinations on 

content exams, if the state has a licensure testing requirement, and at least 80% of completers must pass 

these licensure exams.  

 

Demand for teachers in South Carolina is increasing, with a projected shortfall of over 6,000 teachers in 

coming years. Our current data on job placement rates is limited, but an estimated 90% of students are 

placed within 6 months of graduation, with others choosing to go to graduate school or enter public 

service (Peace Corps, etc.).  Data is available for our graduates after they have been in the field for two 

years. In South Carolina, teachers undergo an induction year (their first year of full-time teaching) and are 

fully evaluated using the state evaluation system at the end of their second year of teaching to determine if 

they will receive a continuing contract. Colleges and universities are provided a list of their program 

completers who have been evaluated in their second year of teaching. This list allows us to see 1) if our 

program completers pass their evaluation and 2) how many of our program completers are still in our 

state and in the field after two full years. In 2016, 96.2% of program completers from USC Upstate were 

granted continuing contracts after this review. Further, based on the program completers evaluated, 73% 

of our program completers were still in the field two years after graduating, a substantial number in the 

field of education.  

 

Distance Education 

The Office of Distance Education and Institutional Effectiveness have started tracking student 

achievement and retention data with the 2017-2018 academic year, comparing the online programs with 

their on-campus counterparts. Reports will be made available to the program directors.  

 

Examples – Strategic Activities to Support Student Achievement  

(Based on Data Monitoring) 

 
Two Recent Studies and Resulting Recommendations:  
Retention Phone Survey Analysis.  

We began with a list of 700 students who had attended Upstate in Spring 2017 but did not enroll for fall.  

We cleaned the data, then randomly selected 1/3 of the students to contact using stratified sampling for 

classification.  For the first wave of calls, we attempted to contact 166 students and were able to connect 

with 35.   Further data collection was put on hold until we receive a list of Do Not Contact names from 

the Dean of Students. 

 

The brief analysis below stems from phone interviews with 35 students who did not return to Upstate for 

Fall 2017. 

 

 40% had always planned to transfer to another school 

 34% of this group have successfully transferred 

 51% thought they had been in the wrong major 

 50% thought they didn’t have the appropriate study skills to be successful at Upstate 
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 57% weren’t confident in their ability to do well in their classes 

 30% reported that money/financial aid problems interfered with their plans for school  

 37% reported problems with anxiety/depression 

 11% had a loss in the family that made it difficult for them to be successful at Upstate 

 9% had childcare problems that interfered with their studies 

 23% indicated that work made it difficult to do well in their classes 

 

Recommendations: 

1. UNIV 301 – a junior-level general education seminar class that would serve several purposes 

a. Career preparation activities (resume, interviewing, internship preparations, reevaluation 

of choice of major) 

b. Service learning emphasizing leadership, team work and collaboration, real world 

problem solving (NACE Competencies) 

c. Study skills for upper-level classes 

d. Special sections for transfer students to help orient them to Upstate 

2. Review UNIV 101 curriculum to determine  

a. how well instructors focus on careers, choice of major 

b. how to incorporate self-esteem building exercises 

3. Explore virtual Career Fairs as a way to reach students who may need to rethink their choice of 

major. 

4. Identify watershed courses in majors with high turnover rates and develop a plan for intrusive 

advising with students who stumble at the watershed point in order to catch students before they 

decide not to return to Upstate.   

5. Ask Deans for lists of students who are no longer eligible for a particular major.  Make sure they 

transition to a new major and are assigned an advisor.   

6. Create financial aid information sheets for advisors. 

7. Meet with Coordinator of Work-Study program to see about maximizing work study money and 

on-campus employment opportunities. 

 

Advisor Analysis - Fall 2017 Data 
Currently enrolled students 

 91.5% have advisors (4845) 

 8.5% do not have advisors (452) 

Not Registered for Fall 2017 

 67% have advisors listed (471) 

 33% do not have advisors listed (230) 

Mean # Advisees 

 Professional Advisors:  98 (SD=68) 

 Faculty Advisors: 22 (SD=14) 

% Retention Rates  

 Professional Advisors:  84% 

 Faculty Advisors:  86% 

# Fall 2017 Advisees Not enrolled 

 Professional Advisors:  15 

 Faculty Advisors:  2.5 
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Recommendations:  

1. Currently, our primary connection with the average student is their advisor.  Not having an 

advisor listed seems to be a factor in retention – Not Registered students were more likely to be 

without an advisor than Currently Enrolled students.   

a. Make assigning advisors a priority for administrative assistants. 

b. Determine if there is a gap in our system that leaves so many students without advisors in 

SSC. 

2. Research the transition from professional advisor to faculty advisor.  This doesn’t happen 

smoothly. 

3. Draft an Advising Policy.  Make clear the responsibilities of professional and faculty advisors. 

4. Advising loads are unequal for professional advisors, and are on the low end of national averages 

for public bachelor-degree granting universities.  National averages exceed 200 advisees per 

professional advisor.  With our low advising loads one might expect higher retention rates from 

professional advisors. 

5. Advising loads are unequal for faculty advisors.  In some cases, the inequity translates into the 

same time commitment as teaching an additional class.  In order to provide students with equal 

access to advisors we should establish university guidelines about typical advising loads, and use 

release time for those engaged heavily in advising. 

6. Typical faculty advising loads should be fewer than 40. (Miller P and Williams C. 2003. Effective 

Program Reform: Establishing a Collaborative Environment of Shared Responsibilities for 

Student Success. In Advising and Learning: Academic Advising from the Perspective of Small 

Colleges and Universities. Manhattan, KS: National Academic Advising Association. Pp. 55-64.) 

7. Operationalize good advising and reward it. 

a. Graduation rates 

b. Retention rates from semester to semester 

c. # students engaged in experiential learning 

d. DFW rate of advisees 

e. # of advisees making SAP 

f. # of advisees suspended 

g. Completion of resume 

h. # advisees connecting with career services 

i. Employment rates 

j. Application rates to graduate schools/acceptance rates 

8. Create Master Advisors. 

9. Create a Student Advising Handbook to help explain advising to students.  This may help them 

better prepare for their advising appointments and impress upon them the importance of advising. 

10. Adopt a formal Summer Advising Policy. 

11. Create Advising Syllabi.  (Hemwall MK. 2000. Advising Delivery: Faculty Advising. In 

Academic Advising: A Comprehensive Handbook. 2nd ed. San Francisco: Jossey-Bass Pub. p 

255-266.) 

12. Advising Workshop Series 

13. Academic Advisors vs. Coach:  First Gen students need both. 

 

Now the task is to implement the recommendations from these two analyses to improve student success. 

 

Collectively, we believe these initiatives will serve our students well, by providing them with the 

information, services and experiences that will lead to higher rates of retention and graduation. 

 

Additional Strategic Activities to Support Student Achievement 

Four years ago, USC Upstate sent a team to a conference offered by the John Gardner Institute titled 

“Academic and Student Affairs Leaders’ Institute: Partnerships for Promising Practices in Student 
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Success.” The team included the Dean of Students, Assistant Dean of Students, Associate Vice 

Chancellor for Academic Affairs, Director of Student Success Center, and a highly engaged faculty 

member. Out of that experience, upon return to campus we created the Persistence Team, comprised of 

relevant individuals – faculty, staff, and administrators (Admissions, Student Affairs, Financial Aid, 

Library, IT, faculty, Student Success) – whose focus was to identify strategies to improve retention, 

persistence, and ultimately graduation rate. Subsequently, several initiatives have been generated and 

many have been implemented as part of our overall retention effort, including the first four listed below. 

 

Academic Warning 

Before 2015, students who were experiencing academic difficulty received no official notice from the 

university until they were put on academic probation, which for many students, if not most, was too late. 

Therefore, an academic warning system was introduced whereby any degree-seeking student with less 

than 24 credit hours who had a grade point average below a 2.0 was contacted by the Student Success 

Center. Students must sign a contract with the Student Success Center mandating certain requirements be 

met before they could register for classes for the subsequent semester. Following the Fall 2015 semester, 

124 first-year students received an academic warning; after Fall 2016, the number was 125. This equates 

to approximately 1/6 of the freshman class. Thirty-four of these students did not return for the Spring 

2017 semester, 3 withdrew, and 23 students did not meet with advisors and had a hold placed on their 

account.  Overall, 74% (68 out of 91) of these students met with advisors to work on study skills. To 

examine the impact of the program, the sample was divided into 3 groups: those who fully engaged with 

the Student Success Center staff after receiving the academic warning (n=30), those who minimally 

engaged (n=38), and those who did not respond (n=22). Those whose engagement was good had an 

overall average increase in their GPA of .22 points for the next semester. The averages for the minimal 

and no response groups were -.40 and -.30 respectively.  

In examining the data, for 57% of the students who received an academic warning in 2015, 

neither parent had graduated from college. Realizing that a significant number of our students are first-

generation college, and they are at greater risk for academic difficulty, an advising workshop has been 

planned for faculty before the beginning of the Spring 2018 semester focused specifically on advising this 

group. 

Midterm Grades 

 Prior to Fall 2015, faculty members were asked to submit the names of students who were having 

academic difficulty to the Student Success Center, who then reached out to the student to provide 

academic support. The weaknesses of this approach were that faculty participation was inconsistent and 

incomplete, and students would be contacted with a letter for each course in which they were in trouble, 

never seeing all grades in context. In order to give our first-year students better and earlier feedback about 

their academic success, beginning in Fall 2015 faculty teaching 100- and 200- level courses were asked to 

submit midterm grades. After two years, it was decided that all students could benefit from receiving this 

feedback, and that advisors could more effectively provide guidance if grades for all courses were 

reported. So all faculty were required to submit midterm grades for all students, beginning with the Fall 

2017 semester.  

 

Four-Year Suggested Course Sequences 

 Being able to plan, both academically and financially, is essential for students and their families. 

Prior to 2017, while there were some academic units that had developed and published four-year 

academic plans, most had not. As of Fall 2017, every major now has created a four-year suggested course 

sequence that will be helpful for students as they plan their academic careers, as well as to their advisors.  

 

Second Half of the Semester Courses 

 In South Carolina, many students earn scholarships from the state the require them to have a 3.0 

grade point average and complete 30 hours each year. Losing this money creates a financial hardship on 

students, so trying to create strategies that help students maintain their scholarship is critical. Beginning in 
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the fall semester of 2017, we purposely schedule 7 ½ week courses in the second half of the semester so 

that students who had to drop a course earlier in the semester could still add another course and stay on 

track toward completing 30 hours by the end of the academic year. 

 

15 to Finish Campaign 

 Historically, so many of our students have not taken a full load of 15 hours each semester. During 

2017, we unveiled the “15 to Finish” campaign, to encourage students to sign up for 15 hours per 

semester. An analysis revealed that in each of the last four years, fewer than half of first time, full time 

freshmen had 30 or more hours at the end of their freshman year.  

For example, in Fall 2016: only about 44% of our students were enrolled in 15 or more hours, 28% took 

12-14 hours, and 28% took fewer than 12 hours. And while there are good reasons that some students 

may take fewer than 15 hours (e.g., work, family obligations), by not doing so, students: spend more 

money, take longer to graduate, increase debt, and delay entering the workforce and earning a living. 

Taking 15 hours instead of 12 hours essentially equates to 8 “free” courses over 4 years, and enables 

students to save at least $11,000.  And by graduating in a shorter amount of time, that means they can be 

working and making money rather than still taking classes, paying tuition, and building up debt (which 

for our students averages about $19,000 at graduation). For some students, taking longer than four years 

to graduate can cause them to delay earning, on average, anywhere from $35,000 - $65,000 a year. So, 

students were encouraged to register for 15 hours and advisors were asked to encourage students to do so, 

as appropriate.  

 

Other Initiatives 

In addition to the above actions, USC Upstate has made a commitment to service-learning in 

particular and high-impact practices in general as a significant means on providing a quality, career-

relevant academic experience that will lead to greater retention and student success, and better equip our 

graduates for employment. 

 

Service Learning 

As part of a shared governance initiative, in 2015 the University created the Office of Service-

Learning and Community Engagement. Service-learning was adopted by the faculty and Academic 

Affairs because it is a high impact experiential learning practice that fits with our mission as a regional 

comprehensive university as it is career-relevant and is positively correlated to student success. Service 

learning at USC Upstate is defined as “a method of teaching and learning that integrates student 

participation in organized service activities into credit-bearing courses. By collaboratively addressing 

identified community needs with a community partner, the service experience enhances student learning 

by providing an opportunity to observe, test and apply discipline-based theories, concepts and skills. The 

academic context enriches the service experience by raising questions about real world issues and by 

providing a forum to reflect upon them. Further, service-learning is a mechanism to achieve a broader 

appreciation of the discipline, to sharpen problem solving skills and to develop an enhanced sense of civic 

responsibility.” since its inception in Fall 2015, the number of service-learning courses has increased over 

each of the last three fall semesters (33 to 51 to 67), as has the number of students taking them (346 to 

599 to 756), and the number of faculty teaching them (21 to 36 to 45). In Fall of 2017, service-learning 

classes were being offered in all four schools and colleges, and in 7 of the 8 units in the College of Arts 

and Sciences. In 2016, we estimate that students served approximately 10,725 hours working in the 

agencies, organizations, etc. in which their service-learning experience was taking place, leading to a total 

economic impact of $252,902. 

 

High Impact Practices 

Freshman and senior students are participating in high impact practices (like learning 

communities, service-learning courses, working with a faculty on a research project, internships, study 

abroad and capstone courses or projects) at a higher rate than both groups of peer institutions and the 
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average institution that participated in the National Survey of Student Engagement (NSSE). Over two 

thirds of both first-year (67%) and senior students (72%) participated in Service-Learning.  This 

participation rate exceeds comparison groups for both student levels. Approximately 15% of first-year 

students and 73% of seniors participated in two or more high impact practices. This response was higher 

than any of the comparison groups. 

 

University College 

 In an effort to better manage and implement programs and practices that contribute to retention 

and student success, at the start of the 2017 academic year, the Provost established University College and 

appointed its first Dean. This academic structure includes both academic support services as well as 

special, high-impact academic programs. Reporting to the Dean are the Director of the Student Success 

Center, the Director of the Honors program, the Director of Service-Learning and Community 

Engagement, and the Director of the Center for International Studies. The dean also is responsible for 

summer school and dual enrollment. These areas are critical to retention and student success, the Dean 

will lead the University’s retention efforts. Already this dean has provided data that has helped academic 

deans and chairs schedule more effectively, identified students who had not registered for the spring 

semester and asked deans or their designees to call those students, called students on academic probation, 

and organized an advisement workshop on advising first-generation college students. We are confident 

that this position will result in effective, data-driven programs and practices that enhance student success. 

 

Agoge 

In 2013, the new student orientation program was re-designed to: 

1. Provide more information to incoming first year students on USC Upstate programs and services 

specifically intended to support student success, including: 

a. Expectations for academic success 

b. Expectations for behavior in the classroom 

c. Discussion of differences between high school and college 

d. Generally raising awareness of student success services on campus 

2. Build connections to other students, faculty and staff to further support student success and 

persistence, including: 

a. Social activities in formal and informal environments 

b. Reinforcing importance of engagement with others in the learning environment 

c. Instilling institutional values, norms, and traditions 

d. Facilitating new student interactions 

The initiative was called “AGOGE” – the traditional name given to the training of Spartan soldiers (the 

USC Upstate athletic mascot is the Spartan). It extended the previous 1-2 day orientation to a full 3 day 

program that began with move-in day for residential students and concluded with a new student 

convocation and dinner.  

 

 
 

Each year our committee has met to evaluate which programs went well and to discuss student evaluation 

of this event. We conducted a student survey the first three years and kept track of attendance at all 

functions. These evaluations helped us to change schedule content and add additional programs as 

needed. We also now invite transfers to participate and provide a track for commuter students specifically 
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on one day of the program. Our committee has also changed composition over time, we now include 

some areas that have been added to the schedule and have substituted faculty members. 

 

The attendance numbers were used to track retention of students especially for the fall to spring retention 

of freshmen. We found correlation between those freshmen who did not return after fall semester and the 

number of AGOGE events that they participated in. The fewer events, the greater likelihood that they 

were non-returners. 

 

We are currently working with institutional technology and data services to evaluate if this program has 

influenced retention/graduation since its inception. The graduating class of 2017 would have been the first 

group who experienced participation in this program. We want to analyze retention/graduation numbers 

prior to this date and see what this program has contributed. 
 
 

9.  The institution’s curriculum is directly related and appropriate to the mission and goals of the 
institution and the diplomas, certificates, or degrees awarded. (Federal Requirement 4.2) 

 
   X Compliance        Non-Compliance 

 
Narrative: 
 

The stated mission of the University of South Carolina Upstate (USC Upstate) is “to become one of the 

Southeast’s leading “metropolitan” universities … a university that acknowledges as its fundamental 

reason for being its relationship to expanding populations along the I-85 corridor.  It aims to be 

recognized nationally among its peer metropolitan institutions for its excellence in education and 

commitment to its students, for its involvement in the Upstate, and for the clarity and integrity of its 

metropolitan mission.” 

 

The primary responsibility of USC Upstate is “to offer baccalaureate education to the citizens of the 

Upstate of South Carolina and to offer selected master’s degrees in response to regional demand.”  The 

mission emphasizes, “USC Upstate strives to prepare its students to participate as responsible citizens in 

a diverse, global and knowledge-based society, to pursue excellence in their chosen careers and to 

continue learning throughout life. Curricula and services are designed for the University’s students, four 

to seven thousand in headcount, who are diverse in background, age, race, ethnicity, educational 

experience and academic goals.  Students are drawn in large proportion from the Upstate where many 

choose to remain for their careers.  A broad range of major curricula are provided in arts and sciences 

and in professional fields of study required by the regional economy, including business, education, and 

nursing.  Through on-site instruction, distance learning, continuing education and inter-institutional 

articulation agreements, both traditional students and working professionals are served across the 

region.” 

 

To ensure that all curricula are directly related and appropriate to the mission, each degree program for 

which academic credit is awarded must go through a robust review and approval process by numerous 

faculty and university committees, the administration, and state and regional agencies. 

 

 A full program proposal for new degrees as well as substantive content changes in a program of study 

must be approved through the following process: 
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STEPS FOR APPROVAL OF NEW PROGRAMS 

 

1. Department discusses possibility of new program with the Provost/Senior Vice Chancellor for 

Academic Affairs.   

2. If decision is made to pursue a new program, a Program Summary using the Commission on Higher 

Education (CHE) format is prepared by the department and sent to the Provost/Senior Vice 

Chancellor for submission to CHE for approval for a new program.  (Academic Affairs, not the 

departments, submits all Program Summaries and Program Proposals to CHE, USC Columbia and 

SACSCOC.) 

3. Once CHE has approved the Program Summary, the development of the full Program Proposal, 

using the CHE format, is prepared in collaboration with the Senior Vice Chancellor.   

4. Submission of the program proposal to the Academic Affairs Committee of the school or college 

proposing the new program. 

5. If approved, submission of program proposal to faculty of school or college submitting proposal. 

6. If approved, submitted to Academic Budget and Facilities Planning Committee.  

7. For graduate program proposals only, program proposal is submitted to Graduate Committee and 

not to the Executive Academic Affairs Committee.   

8. If undergraduate program proposal is approved, submitted to the Academic Affairs Committee. 

9. If approved, submitted to the Faculty Advisory Committee for inclusion on Faculty Senate agenda. 

10. If approved, submitted to Faculty Senate. 

11. If approved, submitted to Senior Vice Chancellor. 

12. If approved, submitted to Chancellor. 

13.  

Once approved on campus, the signature page that accompanies the program proposal must have all the 

correct signatures before the proposal can be submitted to USC Columbia. 

 

1. Academic Affairs submits the proposal to the Provost’s office in Columbia. 

2. If approved, Provost’s office submits the program proposal to the President for review and approval 

(signature). 

3. If approved, Provost’s office places the program proposal on the agenda of the Academic Affairs 

and Faculty Liaison’s committee of the Board of Trustees. 

4. If approved, submitted to the Board of Trustees. 

5. If approved, Provost’s office sends Program Proposal to CHE. 

6. At CHE, Program Proposal submitted to the Advisory Committee on Academic Programs (ACAP) 

7. If approved, submitted to the Academic Affairs and Licensing Committee (CAAL) of CHE. 

8. If approved, submitted to the full CHE. 

9. Once approved, Academic Affairs submits notification to SACSCOC. 

At each step in the approval process, consideration is given to the appropriateness of the degree or 

program to the purpose and goals of the institution.  Guidelines of the South Carolina Commission on 

Higher Education Policies and Procedures for New Academic Program Approval and Program 

Termination “take a statewide viewpoint (and, in some cases, a regional or national viewpoint)” as 

programs are examined for compatibility with the mission, role, and scope of the institution. 

   

Schools and colleges use numerous strategies to assure that their curricula are directly related and 

appropriate to the purpose and goals of the institution.  For example, a guiding strategy of our 

metropolitan mission is “engagement” with the various economic, service and cultural sectors of the 

region. The Johnson College of Business and Economics fulfills the metropolitan mission by offering a 

business curriculum that engages students with the business community. Specifically, the Topics in 

Metropolitan Business Studies class (BADM 398, p. 181, 2017-2018 Academic Catalog) engages the 
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business sector of our service delivery area to explore such important topics as “corporate responsibility, 

cultural diversity, and ethics” in helping to advance USC Upstate’s metropolitan mission.   

 

The mission of the Mary Black School of Nursing (SON) is to “… serve the citizens of Upstate South 

Carolina by providing education programs in nursing that are of the highest quality.”  The programs 

offered at the Mary Black School of Nursing are “…designed for students who are diverse in background, 

age, race, ethnicity, educational experiences, and needs.”  To achieve this mission, the curriculum was 

developed to facilitate and guide student achievement to address the health care needs of the population. 

The curriculum is enhanced through simulation, immersive technology, and the clinical experience. 

Recognizing that select graduate level programs can magnify the baccalaureate entry level of practice, the 

SON now offers the Clinical Nurse Leader (CNL) program (pp. 253-254) that uses “strategies to design, 

implement, and evaluate activities to optimize a safe health care environment.” Further, “[t]he Clinical 

Nurse Leader will have the skill to recognize the challenges of working with a multinational population 

and will have the knowledge to address the issues related to cultural competence ad ethical dilemmas that 

may be derived from cultural differences.” Recently, the SON was recognized by Diverse Issues in 

Higher Education (February 2018, p. 14) as being among the “top producers of African- American 

Nursing graduates” as a testament to its success. 

 

The School of Education (SOE) meets the needs of the state and the local school districts by offering 

eight certification degree programs at the undergraduate level, four Master’s degrees, and one post-

baccalaureate certificate program. In keeping with our mission, the SOE has sustained ongoing reciprocal 

relationships with neighboring school districts.  For example, in keeping with the general thrust of our 

metropolitan mission, especially in the dimension of cultural diversity, the Child Development and 

Family Studies Program at USC Upstate not only “prepares students for professional work with young 

children between the ages of birth to six years,” but it also seeks to prepare students “to work with 

families from diverse cultural, ethnic, and socioeconomic backgrounds.” a wide range of enrichment 

experiences for this group of outstanding education majors, to nurture them as a community of learners, to 

introduce them to possibilities for leadership in K-12 schools, and to retain the Fellows – not only at the 

institution but in the profession as well.  In addition, the SOE teaches courses on-site in public schools, 

provides in-service programs to teachers, provides clinical student placements, and designs and provides 

contract graduate courses to support immediate teacher certification needs.   

 

The programs within the College of Arts and Sciences (CAS) also meet the needs of the community and 

region, whether in the form of traditional arts and sciences programs like history, English, or biology, or 

whether by way of some of the newer programs that are tailored to contemporary developments in fields 

of employment. For example, the Engineering and Technology Management (ETMG) program combines 

the best of engineering technology instruction from technical colleges with upper division management 

theory and practice.   Similarly, the major in Advanced Manufacturing Management (AMMG) leads to a 

Bachelor of Applied Science degree that enables holders of that degree to combine knowledge of 

megatronics from a technical aspect with leadership, quality control, and operations from a theory and 

practice perspective. In addition, the College offers a number of auxiliary opportunities to help prepare 

graduates for the optimal benefits of their respective degrees. For example, the Annual South Carolina 

Upstate Research Symposium highlights undergraduate research in the curriculum. This initiative resulted 

in partnerships among businesses, faculty and students, and in the several years since its inception has 

grown from an internal program with one that has state, regional, and national dimensions.  Similarly, the 

minor in Child Advocacy Studies and the Center for Child Advocacy, created in 2010 to address child 

maltreatment, has grown exponentially in size and importance in less than a decade. Likewise, the theater 

program has contributed magnificently to the cultural and artistic life of the community through their 

theater camps for children.  These camps and productions not only serve to engage the youth of the 

community, but they provide hands-on experience in all aspects of theatrical production for students 
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enrolled in the theater concentration. In addition, the theater’s partnership activities with the New Rose 

Theater of London has raised the visibility and increased the professionalism of the theater majors.  

 

 
10.  The institution makes available to students and the public current academic calendars, grading 

policies, and refund policies. (Federal Requirement 4.3) 
 

   X Compliance        Non-Compliance 
 

Narrative: 
 

The University of South Carolina Upstate (USC Upstate) makes available to the public current academic 

calendars, grading policies, and refund policies in several ways.  Academic calendar information can be 

found in the 2017-2018 Student Handbook, on the website, and in the annual publication of the 2017-

2018 Academic Catalog. 

 

Grading policies are published in both the printed and website versions of the 2017-2018 Academic 

Catalog under Academic Regulations.  Printed copies of the catalog are presented to all degree-seeking 

freshman and transfer students during orientation and to others upon request.  

 

Refund policies are also available in both the printed and website versions of the 2017-2018 Academic 

Catalog under Fees and Expenses. Information regarding drop and withdrawal deadlines are found in the 

catalog under Academic Regulations (see pp. 44-45). Withdrawal and refund schedules are available on 

the website under Student Account Services. Information related to refund schedules is also available in 

the Cashier’s Office on the Upstate campus. 
 
 
11.  Program length is appropriate for each of the institution’s educational programs. (Federal Requirement 

4.4) 

 
    X Compliance        Non-Compliance 

 
Narrative: 
 

All programs at USC Upstate follow institutional processes governing curriculum oversight as set forth in 

the Faculty Manual under the leadership of the Academic Affairs Committee. (USC Upstate Faculty 

Manual, Chapter 2 – Faculty Powers and Organization, Academic Affairs Committee p. 24. Program 

length is determined in accordance with best practices in higher education. Undergraduate programs vary 

in length from 120 to 130 Total Hours Required (ETM is longest, followed by some Education programs, 

informatics, nursing). Graduate programs vary in length from 30 to 45 (MA in Teaching in Special 

Education: Visual Impairment) Total Hours Required. In the few cases where undergraduate degrees 

require more than 120 credit hours and graduate degrees require more than 30 credit hours, the additional 

requirements have been reviewed and/or approved by appropriate department level processes including 

deans or chairs; unit level academic affairs/curriculum committees, the Academic Affairs Committee, 

Faculty Senate, and the Provost. The table below includes Total Hours Required for all degrees offered 

with links for easy reference to the pertinent material in the current academic catalog. Page numbers are 

provided for those who wish to access the material by perusing the electronic version of the catalog. 

 
Explain any variations. 
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Undergraduate Program 
Catalog 
Page # 

Total 
Hours 

Required 

College of Arts and 
Sciences 

Advanced Manufacturing 
Management 115-116 121 

Art Education 80-81 121-122 

Art Studio 76-77 120 

Biology 108-109 120-122 

Chemistry 110-111 120-125 

Communication 73-75 120 

Commercial Music 85-86 120-121 

Computer Information Systems 104-105 120 

Computer Science 106-107 120 

Criminal Justice 129-130 120 

Engineering Technology Management 113-114 124-130 

English 87-88 120 

Health Informatics 99-100 121-122 

Health Information Management 97-98 121-122 

History 119-120 120 

Information Management and 
Systems 95-96 120-128 

Interdisciplinary Studies 67-68 120 

Mathematics 102-103 120 

Political Science 121-122 120 

Psychology 117-118 120 

Sociology 127-128 120 

Spanish 93-94 120 

Theatre 78-79 120 

Urban and Regional Studies 123-124 120 

Mary Black School of 
Nursing 

Nursing 
- 4-Year Track 
- RN-BSN 

169-170 
173 

 
126 
126 

George Dean 
Johnson College of 
Business and 
Economics Business Administration 137-138 120 
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Undergraduate Program 
Catalog 
Page # 

Total 
Hours 

Required 

School of Education Child Development and Family 
Studies 147 123 

Early Childhood Education 148 123 

Elementary Education 149 122 

Exercise and Sport Science 158-159 120 

Middle Level Education 150 123-124 

Physical Education 157 124-125 

Secondary Education 
- English 
- Spanish 
- Biology 
- Chemistry 
- Mathematics 
- Social Studies/History 

151 
152 
153 
154 
155 
156 

 
123 
123-126 
127 
121 
123 
126 

Special Education: Learning 
Disabilities 161 121 

 

Graduate Program 
Catalog 
Page # 

Total 
Hours 

Required 

School of Education  
Early Childhood Education, M. Ed. 244 36 

Elementary Education, M. Ed. 245 36 

Special Education, Visual Impairment  
- M.Ed.   
- M.A.T. 

246 
249 

 
38 
45 

College of Arts and 
Sciences Informatics, M.S. 251 30 

Mary Black School of 
Nursing Nursing, M. S. N. 254 38 

 
 
 
12.  The institution has adequate procedures for addressing written student complaints and is responsible 

for demonstrating that it follows those procedures when resolving student complaints. (Federal 
Requirement 4.5) 

 
   X Compliance        Non-Compliance 

 
Narrative: 
 

The University of South Carolina Upstate (USC Upstate) provides a comprehensive and formal procedure 

by which it addresses student academic, non-academic, and disability-related grievances.  USC Upstate 

accepts responsibility to adhere to and follow these procedures consistently in order to provide the best 

possible outcome or resolution.  All students, including those in distance education and graduate 
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programs, follow these procedures for academic and non-academic grievances.  Students may report a 

given complaint without concerns of recourse. 

 

 

PROCEDURES 

Procedure Statement 

Academic Grievances 

 

Academic grievances include, but are not limited to, grading, acceptance 

into programs, academic policies, and transfer credits. Students may 

submit an academic grievance form per University procedure.  The policy 

and procedure are available to students in the printed or online versions of 

the 2017-2018 Academic Catalog and 2017-2018 Student Handbook. 
 

Non-Academic 

Grievances 

 

A non-academic grievance is defined as a dissatisfaction occurring when a 

student thinks that any condition affecting him/her is unjust, inequitable or 

creates an unnecessary hardship.  Such grievances include, but are not 

limited to, the following problems: mistreatment by any University 

employee; wrongful assessment and processing of fees, records and 

registration errors; English fluency grievance; racial, sexual, and 

disability-based discrimination/harassment.  

 

Harassment based upon race, color, religion, sex, national origin, age, 

disability, veteran status and sexual orientation is a form of discrimination 

in violation of federal and state law and University of South Carolina 

system policies.  

  

Discriminatory harassment includes conduct (oral, written, graphic, or 

physical) directed against any person or group of persons because of race, 

color, national origin, religion, gender, age, disability or veteran status that 

has the purpose or reasonably foreseeable effect of creating an offensive, 

demeaning, intimidating,  or hostile environment for that person. 

 

Students may submit a non-academic grievance form per University 

procedure. The policy and procedure is available to students in the printed 

or online versions of the 2017-2018 Academic Catalog and 2017-2018 

Student Handbook.  
 

Parking Violation 

Appeals 

 

Students who perceive they have received a traffic citation either via error 

or without just cause may submit a parking violation appeal form per 

University procedure.  The policy and procedure is available to students in 

the printed or online version of the 2017-2018 Student Handbook. 
 

 

Student Complaints  

Student complaint procedures provide enrolled students with a standardized easy-to-use process for 

reporting complaints in which conditions and/or treatment by a faculty and/or staff member are perceived 

as unjust, inequitable or create an unfavorable environment and/or situation. The University’s obligation 

and commitment to the student is to ensure that all students receive fair and equitable treatment in a 

timely manner when reporting complaints of any nature.  
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Example of an Academic Grievance Process:  
Student Name: Anonymous 

Grievance: Grade Discrimination for Receiving a Grade Less than C in a Senior Seminar 

 

Step 1:  
Appealed to faculty member and faculty member denied appeal. 

  

Step 2: 

Appealed to Chair of department and Chair denied appeal. 

 

Step 3: 

Appealed to Dean of the College of Arts and Sciences and Dean denied appeal. 

 

Step 4: 

Appealed to Academic Grievance Panel and Panel denied appeal. 

 

Step 5: 

Appealed to Senior Vice Chancellor for Academic Affairs and Senior Vice Chancellor denied appeal. 

 

Step 6:  

Appeals to Chancellor and Chancellor denied appeal. 

 

Step 7: 

The resolution of the case was documented and the case closed. 

 

Example of a Non-Academic Grievance Process:  

Student Name: Anonymous 

Grievance:  Medical Issue 

 

NOTE: The Dean of Students (DOS) received information from a parent that a current student had been 

hospitalized for a mental health issue. The DOS then notified the faculty who were going to assist the 

student with finishing the semester’s coursework. The coursework was not completed and he failed the 

coursework instead of receiving incompletes in order to finish his coursework with passing grades.   

Student was seeking an opportunity to recover from the failing grades. 

 

Step 1:  

Grievance was entered into a professional, comprehensive database software system. 

 

Step 2: 

The Dean of Students Office contacted the student in writing to request the student make an appointment 

to meet with the DOS and to notify the student of their options. 

 

Step 3: 

The DOS met with the student. The student was notified of the opportunity to complete a retroactive 

withdrawal for the semester due to his documented health issues. 

 

Step 4: 

Paperwork was completed and submitted to the appropriate Academic Dean for approval. 

 

Step 5: 
Signed paperwork was submitted to the Records Office. 
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Step 6:  

Grades were changed to all Ws for the semester and the student progressed to graduate with a 3.0 GPA. 

 

Step 7: 

Case was finalized in the database system and the case was closed. 

 
 
13.  Recruitment materials and presentations accurately represent the institution’s practices and policies. 

(Federal Requirement 4.6) 
 

   X Compliance        Non-Compliance 
 
Narrative: 
 

All recruitment materials used by the University of South Carolina Upstate (USC Upstate) accurately 

represent the institution’s practices and policies.  Prospective students receive a variety of recruitment 

publications by request, campus visit, or by recruitment mailings. Prospective students may also visit the 

institution’s website. Various recruitment materials are distributed during recruitment visits to various 

schools and other venues. To ensure that all recruiting materials accurately represent the institution’s 

practices and policies, and to guarantee consistent messaging, each document is reviewed by the Vice 

Chancellor for Enrollment Services and by the University Communications Officers through a shared 

Base Camp system.  Statements regarding specific academic programs and statistics included in 

recruitment materials are reviewed in conjunction with the appropriate Dean and/or division/department 

chair/director.  These reviews verify that all material accurately represents USC Upstate.  Publications are 

developed for four primary target audiences: high school juniors/seniors, transfer students, degree 

completion students, and graduate students.  There is also information directed to parents. The primary 

recruitment materials and other major publications include: 

 Degree Completion Brochure 

 Direct Connect Brochure 

 Financial Aid and Scholarship Opportunities Information Card 

 Residential Life Brochure 

 School of Education Graduate Programs Brochure 

 School of Education Special Education: Visual Impairment Graduate Program Brochure 

 School of Nursing Graduate Programs Brochure 

 Travel-Search Brochure 

 Up. For Life (USC Upstate Viewbook) 

 Up. For a Greenville Setting (Greenville Campus Viewbook) 

 Up. For Lifelong Learning 

 Up. For a New Adventure Brochure 

 Up. For New Opportunities 

 Up. For USC Upstate Brochure (Parent Information) 

 

Periodically, USC Upstate employs a higher education marketing firm to update and develop primary 

recruitment materials. Given the institution’s recent engagement with overhauling the website and 

developing new branding and marketing strategies, considerable attention has been paid to consistent 

messaging and adherence to appropriate branding, in addition to making sure that all information 

accurately represents the institution.  During this ongoing development process, representatives from the 

marketing firm visited the campus to interview students, faculty and staff for publication content; a 

professional photographer photographed the campus and its students and faculty for inclusion in 

publication materials. All content was reviewed for clarity and accuracy by the Vice Chancellor for 

Enrollment Services, the Enrollment Services Publications Coordinator, the University Communications 
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Officers, and representatives from the Admissions Staff to ensure the material accurately represents the 

university and its practices and policies.  Once the publication material was reviewed and determined to 

be accurate, the publications were printed and disseminated to students and partner schools. 

 

Other recruitment materials such as the Fast Facts and departmental flyers are produced and distributed 

by the Office of Admissions on an “as-needed” basis.  The website includes information for prospective 

students.  The information is reviewed and updated as needed and so that prospective students receive 

accurate information about the institution. 

 

Student recruitment presentations are made in area high schools and two-year educational institutions, 

businesses and at area recruitment events by well-qualified admissions counselors.  Campus visit events 

are presented by Admissions and Enrollment Services representatives, student ambassadors and faculty 

representatives.  Campus tours are given by Admissions counselors and student ambassadors, especially 

during the very popular Fab Fridays and Open House programs when high school students and transfer 

students visit the campus for recruitment activities.    
 
 
14.  The institution is in compliance with its program responsibilities under Title IV of the most recent 

Higher Education Act as amended. (Federal Requirement 4.7)  The institution audits financial aid 
programs as required by federal and state regulations. (Comprehensive Standard 3.10.2) 

 
  X Compliance        Non-Compliance 

 
Narrative: 
 

The University of South Carolina Upstate (USC Upstate) Office of Financial Aid is responsible for 

administering federal, state, institutional, and private funding to financially assist students with their 

education costs.  USC Upstate is in good standing in accordance with the Program Participation 

Agreement (PPA).  The Eligibility and Certification Approval Report (ECAR) signed with the U.S. 

Department of Education authorizes the University to participate in Title IV financial aid programs.  

Reauthorization application was submitted on September 8, 2017, and the Institution’s PPA remains 

effective until an official decision is made on the application. 

 

The Office of Financial Aid is compliant with all annual audit and review requirements for the 

administration of Title IV student aid funds in accordance with federal regulations.  The Fiscal Operations 

Report, Application to Participate (FISAP) and the required A-133 Audit Reports are completed and 

electronically submitted to the U. S. Department of Education on a timely basis in accordance with 

federal regulations. 

 

USC Upstate adheres to all federal regulations as set forth under the Title IV student financial aid 

program regulations.  Financial aid policies and procedures are in compliance with all Title IV 

regulations. Student eligibility is verified according to federal regulations.  Verification rules are reviewed 

each year and the financial aid system is modified to comply with the new rules and regulations.  All 

required consumer information concerning federal aid is provided to students by the Office of Financial 

Aid and can be found under Student Consumer Information on the University website. 

 

There are no outstanding issues between the Department of Education and USC Upstate with regard to the 

administration of Title IV programs and no known complaints have been filed with the Department of 

Education regarding the administration of Title IV programs.  USC Upstate submits the FISAP report to 

the Department of Education in a timely manner, and, therefore, has not been placed on cost-

reimbursement method of payment.  The Institution has not been required to obtain a letter of credit in 

favor of the Department of Education. 
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There are no significant unpaid dollar amounts due back to the Department of Education and USC 

Upstate is not aware of any infractions which would jeopardize Title IV funding.  USC Upstate’s most 

recent default rate calculation for the Federal Direct Loan program is 6.3 % for the fiscal year 2014. 

 

The University of South Carolina Upstate (USC Upstate) audits financial aid programs as required by 

federal and state regulations. As a public institution and a member campus of the University of South 

Carolina System, USC Upstate is included in the USC System audits (USC 2017 Single Audit). The 

findings are clearly delineated by institution, as seen on pages 41-42 of the 2017 Audit regarding a 

financial aid finding that included USC Upstate. 

 

In terms of correspondence, the Balance Notification Pell 2017 letter indicated an unaccounted for 

amount of $55. That amount has been reconciled and the US DOE has been notified of that finding as 

provided for in the letter of notification. The institution is currently awaiting the letter that notes the 

reconciliation. 

 
 
15.  An institution that offers distance or correspondence education documents each of the following: 

(Federal Requirement 4.8) 

 
4.8.1  demonstrates that the student who registers in a distance or correspondence education 
course or program is the same student who participates in and completes the course or program 
and receives the credit by verifying the identity of a student who participates in class or 
coursework by using, at the option of the institution, methods such as (a) a secure login and pass 
code, (b) proctored examinations, or (c) new or other technologies and practices that are effective 
in verifying student identification. 

 
   X Compliance        Non-Compliance 

 
Narrative: 
 

The University of South Carolina Upstate has systems in place to verify that the student  

who registers for a distance education course or program is the same student who participates in 

and completes the course or program and receives the credit. The University of 

South Upstate utilizes University of South Carolina system-level technology application 

instances, including a University of South Carolina system-wide login to verify that the student 

who registers in a distance education course or program is the same student who participates in 

and completes the course or program. Unique eight-character usernames are assigned to each 

student when they are accepted to the university. Network passwords expire every six months and 

must be renewed by the student. In the 2017/18 academic year, a multi-factor authentication 

protocol was instituted at the USC system level, adding additional security measures to user 

access of institutional network data and communications, including the student information 

system.  

 

The University of South Carolina Upstate's secure data management infrastructure is comprised 

of four main systems, each requiring independent logins with passwords created and maintained 

by students. These systems consist of (a) USC Upstate campus network login (wired/wireless); 

(b) USC System-wide Banner instance/student information system (My.sc.edu) accessed through 

the One Carolina portal; (c) USC System wide Blackboard course content management system 

instance; and (d) Microsoft Office365 student email system and productivity tools. The 

Blackboard learning management system is the platform for delivering all University of South 

Carolina system course content material and meets or exceeds standard mass notification security 

requirements. Specifically, Blackboard course access requires a unique login and password 
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for all users, and only students registered for the course can access the content. The "Course 

Statistics" feature tracks when items are viewed.  Each of these systems provides assurance of 

network security including student identity. For the USC system tools, students can view their 

IDs and change passwords via the One Carolina portal only if they know their current password 

or identifying information. The USC Upstate campus network utilizes its own secure password 

reset protocol.  Distance education students can find information on each of these systems, 

including password reset instructions on the Division of Information Technology and Data 

Services home page. They can also access the IT Help Desk from this same location, including by 

phone.  

 

The University Registrar is responsible for ensuring compliance with student identity security 

policies and procedures according to FERPA regulations (Academic Affairs Policy on Handling 

of Student Records, ACAF 3.03). The Student Handbook is distributed annually to all students 

enrolled at Upstate. The Handbook includes the Code of Academic Integrity which prohibits 

students from allowing another individual to access or complete their online coursework or cheat 

on examinations, assignments or other tasks in their online course.    

 

The University of South Carolina Upstate does not offer correspondence study courses or degree 

programs. 
 
 
4.8.2 has a written procedure for protecting the privacy of students enrolled in distance and 
correspondence education courses or programs. 

 
   X Compliance        Non-Compliance 

 
Narrative: 
 

The university applies the same privacy policies for distance education students as it does 

traditional, face to face students. Written procedures are distributed by the Office of the Registrar 

and are consistent with the Family Educational Rights and Privacy Act (FERPA). The University 

of South Carolina Upstate has written procedures for protecting the privacy of students enrolled 

in distance education courses or programs. The University complies with FERPA, the South 

Carolina Family Privacy Protection Act of 2002, and the USC system policies and procedures 

(Academic Affairs Policy Statement on the Handling of Student Records ACAF 

3.03 and University Administration Policy Statements on Data Access UNIV 1.50, and 

Responsible Use of Data, Technology and User Credentials UNIV 1.52, and IT Policy on 

Information Security IT 3.00) to ensure student record confidentiality. Upon admission to the 

University, students and parents have access to policies regarding student privacy (FERPA) on 

the Registrar webpage.  As part of each new student orientation session, both students and their 

parents are presented with information on FERPA and the University of South Carolina Upstate's 

compliance related with policies. 

 

Additionally, all faculty and staff who access individual student information are required to 

complete a FERPA tutorial and then take and pass an online FERPA quiz before being granted 

first access to course rolls or the student information system (Banner). After passing the quiz, the 

individual must print out and sign the Banner Account Request Form, a document certifying 

understanding of the law; this document is then signed by the employee's supervisor and 

uploaded into the Data Access Provisioning System (DAPS/Data Warehouse) for processing. All 

faculty and appropriate staff must retake the quiz annually to ensure continued understanding of 
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the law. The University of South Carolina Upstate does not offer correspondence classes or 

programs.  
 
 
4.8.3  has a written procedure distributed at the time of registration or enrollment that notifies 
students of any projected additional student charges associated with verification of student 
identity. 

 
  X Compliance        Non-Compliance 

 
Narrative: 
 

USC Upstate currently does not use a contracted or vendor supplied proctoring service.  

Testing services for online students are available through the Testing Center at the 

Spartanburg Campus with individual testing stations and observation proctoring. Faculty 

may elect to use the Testing Center according to their preference. With each testing 

session, students are required to provide government-issued photo identification. There is 

no additional fee for Testing Center services. 
 
 
16.  The institution has policies and procedures for determining the credit hours awarded for courses 

and programs that conform to commonly accepted practices in higher education and to 
Commission policy. (Federal Requirement 4.9) 

 
   X Compliance        Non-Compliance 

 
Narrative: 
 

The University of South Carolina Upstate adheres to commonly accepted definitions, practices and credit 

hour policies for all courses and degree programs. The credit hour value of each course is determined by 

faculty, through faculty governance and academic administrative oversight, in the creation and approval 

of all course and program curriculum, regardless of format or mode of delivery. In accordance with 

Chapter 2 of the Faculty Manual: Faculty Powers and Organization:  

“In all matters pertaining to the standards of admission, registration, requirements for the 

granting of degrees earned in courses, the curricula, instruction, research, extracurricular 

activities, discipline of students, the educational policies and standards of the University, and all 

other matters pertaining to the conduct of faculty affairs, including the discipline of its own 

members, the faculty has legislative powers subject to the review of the Chancellor, the President, 

and the Board of Trustees.”  

In addition, USC Upstate follows the University of South Carolina System Policy (ACAF 2.03), where 

faculty approval of curriculum determines the credit hour value and level for each course in concurrence 

with common practices in higher education.  

 

Credit Hour Definition, Policy and Practices at USC Upstate 

The USC system Academic Affairs policy (ACAF 2.03, III.D.) defines the course credit hour value as 

follows: 

“The university adheres to the IPEDS definition of a credit hour as ‘a unit of measure 

representing the equivalent of an hour (50 minutes) of instruction per week over the entire 

(semester) term.’ Therefore, each single course credit requires a minimum of 700 minutes of 

continuous and ongoing instructional time. A minimum of one calendar week of instruction with a 

cumulative total of at least 700 minutes is required for each credit offered. This time excludes 

breaks and final exams.” 
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In addition to traditional classroom-based courses, available alternate modes of delivery include fully 

online, hybrid (blended), and synchronous (real-time delivered via a dedicated interactive video system) 

distance video courses at the Greenville University Center facility. In these modes of delivery, direct 

instructional time is defined either through attendance in live, synchronous sessions, or in the viewing of 

pre-recorded instructional materials provided by the faculty member. Equivalencies for the total required 

time for direct and indirect instructional contact are determined by faculty and are gauged to those in the 

standard credit hour course in a typical semester; one direct instructional hour and a minimum of two 

indirect instructional hours per week for a full semester.  

 

USC Upstate operates on a semester credit hour system, with 15-weeks in a regular semester, and 7.5-

week and 10-week half-semester variants for some programs and courses. Lecture and seminar type 

courses are the most prevalent format, with lab, practicum, clinical, internships/service learning, and 

independent study types also used by programs. In each case, faculty adhere to standard definitions for 

direct and indirect instructional time, student work, and requirements for the awarded credit. The 7.5 

week courses are taught in the online format. In these courses, faculty assign materials, activities and 

assessments equivalent to two weeks in a traditional course into a one week duration. 

 

Clinical/Practicum Courses 

School of Education 

South Carolina Department of Education requirements include a minimum of 100 hours of clinicals prior 

to student teaching. These are mixed in-classroom sessions with field placements. Student teaching 

assumes a full day for 70 days over 14 weeks in a semester for a total of 525 contact hours in the field. 

Student teachers are in the schools five days a week for a minimum of 600 hours (40 x 15 = 600). 

Checkpoints in the assessment of student teacher candidates specify;  

“At the completion of at least 90 hours of program coursework that includes 100 clock hours of 

field experience, candidates may apply to enroll in directed (student teaching).” (School of 

Education Faculty Program and Policy Manual, p. 25) 

Student teacher candidates are notified of these requirements through distribution of the Directed Student 

Teaching Handbook.  

Mary Black School of Nursing 

The integration of professional clinical experience with the educational component of academic work is 

fundamental to the programs in the School of Nursing. Clinical experience duration, contact hours and 

expectations for work are defined for each clinical course and in the program as a whole.  

 

Service Learning Courses 

At the instructor's option, class meetings may be reduced in equivalence to service hours. Alternately 

reduced course work may be offered to students engaged in service as part of a course. 

Example 1: ENSL 357-SL (All students engage in service) Class meetings on MW for 50 minutes; 

Fridays released for 15 hours of service.  

Traditional class meetings 150 minutes/week; SL students attend all classes, take the same tests and 

quizzes, but tie weekly writings to their service and have reduced requirements for the course project. 

They complete a minimum of 15 hours of service.  

 

Independent Study Courses 

A limited number of credits by independent study courses are available to students at the undergraduate 

level and are designed by the student and sponsoring faculty member. Course requirements, materials, 

and approval of the instructor and department chair are required. Some programs further define their own 

requirements. Examples:  

Directed research and reading project outside the classroom of a complex and extensive nature 

in keeping with the student's major creative and/or scholarly interests. May be repeated with the 

consent of the instructor and advisor for a total of no more than six hours of undergraduate 
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credit. Prerequisites: GPA 2.0 overall, 2.5 in foreign language courses, and consent of faculty 

supervisor. (French 399 Independent Study, p. 204). 

 

Directed research and reading of a complex and comprehensive nature in keeping with individual 

interests and goals and culminating in a final project and/or written report. Research may 

involve both primary and secondary sources in one or more disciplines. Prerequisite: Acceptance 

to the Honors Program or consent of the Honors Program director. May be repeated with the 

consent of the Director of the Honors Program for a total of no more than eight hours of 

undergraduate honors credit. (Honors Tutorial 399 Independent Study, p. 210).  

 

Supervised professional experience of research outside the classroom.  For three internship 

credit hours, a student is to work 135 hours with an approved agency; for two credit hours, 90 

hours; for one credit, 45 hours.  For an internship or an independent study, a contract must be 

signed by the student and by the instructor of record and other designated faculty and 

administrators.  A student may repeat THEA U399 once with a different internship or 

independent study contract description for a total of no more than six hours of undergraduate 

credit.  (Theater 399 Independent Study, p. 233).  

 
2017-2018 Academic Catalog, USC Upstate  

 

Laboratory/Studio Courses 

Laboratory and studio classes are approved through the appropriate faculty committees as part of the 

faculty governance structure.  

 

For science courses, lab sections require contact hours equivalent to 1 credit hour, typically two clock 

hours of laboratory time added to the traditional 3 credit hour course for a four credit hour lab course. 

Course schedules reflect additional in-lab class time. Lab courses are now being included in online 

instructional delivery, and the design of online lab activities are included in the course work load and 

indirect instructional time. A sample syllabus for Botany & Society (BIOL 220L) is reflective of the work 

required for online lab courses.  

 

Distance Education 

Online courses at Upstate follow the same academic approval process as the face to face, traditional on-

campus courses. Credit hour values are assigned as part of the course and program approval processes 

through faculty governance, with the Director of Distance Education a signed approver of new courses 

and programs. In 2016/2017, a faculty task-force studied and recommended the development of 

individual academic unit guidelines to further articulate policies related to the teaching and design of 

online courses. This process is currently underway. 

 

Most courses taught online at Upstate originate as traditional face to face courses. The process of course 

conversion is administered by the Office of Distance Education, who is responsible for maintaining 

policies for best practice methods in online and distance instruction. Courses being developed for online 

delivery for the first time, and those undergoing revision from previous iterations, are supported by the 

UpOnline Course Consultation program. Faculty receive training and support, which includes review of 

content, communications and assessments, matching the expected direct and indirect work load of on-

campus courses.  

 

Upstate is an institutional member of SARA and has signed agreements to follow the Council for 

Regional Accreditation Commissions (C-RAC, 2011) Interregional guidelines for the Evaluation of 

Distance Education. Item 4 of these guidelines specify the parity of online academic rigor with on-campus 

courses:  
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4. Curricula for the institution’s online learning offerings are coherent, cohesive, and 

comparable in academic rigor to programs offered in traditional instructional formats. 

 “Curricula delivered through online learning are benchmarked against on-ground 

courses and programs, if provided by the institution, or those provided by traditional 

institutions;  

 Expectations for any required face-to-face, on-ground work (e.g., internships, specialized 

laboratory work) are stated clearly.” 

Policies which will hold academic programs accountable for these expectations are currently in 

development.  

 
17.  The institution complies with the policies of the Commission on Colleges. (Comprehensive 

Standard 3.13)              
(Note:  Institutions are responsible for reviewing the following Commission policies and providing                            

 evidence of compliance with those that are applicable.  Polices can be accessed at   
http://www.sacscoc.org/policies.asp.).  
 

   3.13 A. Accrediting Decisions of Other Agencies 
 
 Applicable Policy Statement.  Any institution seeking or holding accreditation from more than 

one U.S. Department of Education recognized accrediting body must describe itself in identical 
terms to each recognized accrediting body with regard to purpose, governance, programs, 
degrees, diplomas, certificates, personnel, finances, and constituencies, and must keep each 
institutional accrediting body apprised of any change in its status with one or another accrediting 
body. 

 
Documentation:  The institution should (1) list federally recognized agencies that currently 
accredit the institution, (2) provide the date of the most recent review by each agency and 
indicate if negative action was taken by the agency and the reason for such action, (3) provide 
copies of statements used to describe itself for each of the accrediting bodies, (4) indicate any 
agency that has terminated accreditation, the date, and the reason for termination, and (5) 
indicate the date and reason for the institution voluntarily withdrawing accreditation with any of 
the agencies. (Or you can reference Part II, Item 5, Accreditation, for your response and also 
include your response to Item (3) above.) 

 
   X Compliance        Non-Compliance 

 
Narrative: 
 

The University of South Carolina Upstate holds accreditations from two U. S. Department of 

Education recognized accrediting bodies: 

 

 Commission on Collegiate Nursing Education (CCNE)  

BSN Last date of review: 2011/Next date of review: 2021 

MSN Last date of review: 2015/Next date of review: 2020 

 National Association of Schools of Art and Design Commission on Accreditation 

(NASAD) 

Last date of review: 2007/Next date of review: 2018 

 

Section I-A of the CCNE Self Study 2011 demonstrates the congruence of the Mary Black School 

of Nursing’s mission, goals, and student outcomes with those established by USC Upstate.  

Similarly, the Self-Study for Initial Accreditation of the MSN Program in Clinical Nurse Leader 

submitted in 2015 uses identical terms to describe the institution in the CCNE self-study as are 
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used for SACSCOC, as does the Continuous Improvement Progress Report (CIPR) submitted to 

CCNE in 2017.  

 

Similarly, the descriptive information presented in the Introduction of the NASAD Self-Study, 

Format A is congruent with institutional information presented elsewhere.  

 
 

   3.13 B. Complaint Procedures against the Commission or Its Accredited Institutions 
 
Applicable Policy Statement.  In addition to FR 4.5 regarding complaints, the Commission also 
requires, in accord with federal regulations, that each institution maintains a record of complaints 
received by the institution.  This record is made available to the Commission upon request.  

 
Documentation:  Normally, this record will be reviewed and evaluated by the Commission as 
part of the institution’s decennial evaluation; however, during the fifth-year interim review, when 
addressing this policy statement, the institution should provide information to the Commission 
describing how the institution maintains its record and (1) individuals/offices responsible for the 
maintenance of the record(s), (2) elements of a complaint review that are included in the record, 
and (3) where the record(s) is located (centralized or decentralized).   

 
   X Compliance        Non-Compliance 

 
Narrative: 
 

The University of South Carolina Upstate (USC Upstate) maintains a record of all complaints 

received by the institution. For students, most academic and non- academic complaints are 

maintained in by the Vice Chancellor for Student Affairs/Dean of Students in the Dean of 

Students’ office. Exceptions are complaints related to Title IX, in which case the record is 

maintained in the Office of the institution’s Title IX Coordinator. The records include the 

complaint, the process used to address the complaint, and the resolution that was reached, and are 

made available to the Commission upon request. 

 
 

   3.13 C. Reaffirmation of Accreditation and Subsequent Reports 
 

 Applicable Policy Statement.  An institution includes a review of its distance learning programs 
in the Compliance Certification and in its Fifth-Year Compliance Certification.   

 
Documentation:  In order to be in compliance with this policy, the institution must have 
incorporated an assessment of its compliance with standards that apply to its distance and 
correspondence education programs and courses. 

 
   X Compliance        Non-Compliance 

 
Narrative: 
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Table 3.13 C. Distance Education in Core Requirements, Comprehensive Standards, & Federal 

Regulations 

CR 2.8 – (Faculty) The majority of online courses at USC Upstate are taught and directed by 

full time qualified faculty.  

CR 2.10 – (Student 

support services) 

CR 2.10 – (Student 

support services) - 

continued 

Online students at Upstate have access to the same support services as on-

campus students except physical health services that require on-campus 

presence. Online students can find and connect with a variety of support 

services via the Upstate Online Student Resources page on the university 

website. These resources include direction to Technology Assistance and 

Academic Support Assistance. Academic advising support is provided at 

the department level by qualified advisors knowledgeable about online 

programs. Counseling is available to all currently enrolled USC Upstate 

students and students who are enrolled in the USC Upstate Palmetto 

College (majors included: Health Informatics, Information Management 

& Systems, Criminal Justice, and Nursing). Distance Counseling is a 

counseling session with a trained and certified counselor that is conducted 

over a private and secure web-based method.  To utilize this service, 

students need access to a device with a webcam and a microphone.  

Contact information for distance counseling is available on the university 

website. The Library provides services specifically designed for distance 

students. Palmetto College students at Upstate have access to Brainfuse 

tutoring vendor support. 

CS 3.2.8 – (Qualified 

administrators/academic 

officers) 

The Distance Education (DE) program is staffed by a qualified full-time 

Director. The Director of Distance Education manages a comprehensive 

online faculty and course development program for online courses, 

partners with other campus units, and tracks enrollment and course  

CS 3.2.8 – (Qualified 

administrators/academic 

officers) - continued 

delivery data through regular enrollment reports. The Director of DE also 

serves as the campus liaison for Palmetto College, the system-wide online 

degree completion consortium, and attends regular meetings with 

administration of other Palmetto College campus programs in the state. 

CS 3.3.1.1 – (Institutional 

effectiveness, educational 

programs/ student 

outcomes) 

Curriculum decisions through established governance structures are the 

same for online programs and courses as face-to-face courses and 

programs. Online courses are approved by the Director of Distance 

Education through Faculty Senate as part of a new course and program 

approval process. Student learning outcomes for students who study in all-

online programs are the same as for those students who complete the 

programs in the classroom. The office of Distance Education tracks 

completion and graduating GPA data for all online programs. (Online 

Courses and Enrollment - USC Upstate). Sample comparisons show that 

online program completion is on par with on-campus comparative 

programs and that graduating GPA in the BA Criminal Justice program is 

slightly higher in the online program compared to the on-campus student 

cohort. The Office of Distance Education has initiated implementation of 

the Online Learning Consortium (OLC) Quality Scorecard for the 

Administration of Online Programs starting with Upstate becoming an 

OLC Institutional Member in the 2016/2017 academic year. In 

preparation for this, all fully online programs are undertaking course 

quality review using the OLC suite of assessment rubrics and tools, 

beginning with the RN-BSN online program in fall of 2017 and programs 

in Informatics and Criminal Justice starting summer of 2018. With full  
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CS 3.3.1.1 (continued) implementation of the protocol for program administration (OLC Quality 

Scorecard), online programs will be required to provide separate 

assessment data following the established timelines and templates 

described above starting in fall of 2018. 

CS 3.4.3 – (Admissions 

policies) 

Admissions policies for students enrolled in the distance education 

programs at Upstate are the same as those for on-campus students.  

CS 3.4.11 – (Academic 

program coordination) 

Upstate’s online degree programs are under qualified faculty directors. 

Program Director CVs for BS criminal justice (Hauptman), RN-BSN 

(Blevins), BA in Information Management &Systems (Fulbright), and 

Health Informatics (Fulbright).  

CS 3.11.3 – (Physical 

facilities) 

The campus uses Blackboard as its learning management system (LMS), 

which is managed and supported across the statewide system through the 

main campus in Columbia. In addition, all students have access to the 

Office365 for education suite and TechSmith Relay video capture and 

captioning tool.  

FR 4.1 – (Student 

achievement) 

The Office of Distance Education and Institutional Effectiveness have 

started tracking student achievement and retention data with the 

2017/2018 academic year, comparing the online programs with their on-

campus counterparts (see above in 3.3.1.1.) Reports will be made 

available to program directors.  

FR 4.2 – (Program 

curriculum) 

Proposed new degree programs, courses and course changes are submitted 

through faculty governance committees. The office of distance education 

has signature approval for new courses and programs intended for online 

delivery.  

FR 4.3 – (Publication of 

policies) 

Academic policies for faculty and students are published in the Faculty 

Manual and Student Handbook respectively. Both are available online and 

highlighted during program orientations.  

FR 4.4 – (Program length) Credit hour, completion requirements, and program length for online 

programs are the same as their on-campus counterparts.  

FR 4.5 – (Student 

complaints) 

In addition to published policy and processes applicable to the on-campus 

population, distance learning students at Upstate are provided information 

about policy and processes on complaint procedures as per the State 

Authorization Reciprocity Agreement (SARA). Upstate is a National 

Council SARA member institution through the authority of the South 

Carolina Commission on Higher Education.  

FR 4.6 – (Recruitment 

materials) 

Online programs at Upstate recruit students either directly through 

personal contact with program directors and faculty, or through the 

Palmetto College (PC) customer relationship management (CRM) system. 

Palmetto College supports online programs in the system with marketing, 

admissions, and enrollment management activities and PC administration 

regularly coordinates CRM activities with Academic Program Advisors 

and Program Directors at Upstate.  

FR 4.8 – (Distance & 

correspondence 

education) 

4.8.1 Verifying Identity of Online Students.  

Students use a unique user authentication process, managed by the USC 

system account creation process. The University of South Upstate utilizes 

University of South Carolina system-level technology application 

instances, including a University of South Carolina system-wide login to 

verify that the student who registers in a distance education course or 

program is the same student who participates in and completes the course 

or program. Unique eight-character usernames are assigned to each  
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FR 4.8 (continued) student when they are accepted to the university. Network passwords 

expire every six months and must be renewed by the student. In the 

2017/18 academic year, a multi-factor authentication protocol was 

instituted at the USC system level, adding additional security measures to 

user access of institutional network data and communications, including 

the student information system. 

4.8.2 Student Privacy.  

The university applies the same privacy policies for distance education 

students as it does traditional, face to face students. Student data is 

protected under the ITS policies in the system. Student participation in the 

online course management system requires unique authenticated login. 

Staff and faculty accessing data through the centralized data storage 

systems are approved by data managers and participate in required 

training related to data security and requirements. 

4.8.3 Notification of Additional Charges and Fees.  

None of the online programs at Upstate require additional fees related to 

course participation such as proctoring, tutoring or support services. 

FR 4.9 – (Definition of 

credit hours) 

USC Upstate follows credit hour definitions and processes, which adhere 

to the US Dept. of Education Federal Definition. Academic processes and 

policies for curricular oversight are enacted through faculty governance 

committees and unit/department curriculum meetings. The Office of 

Distance Education also maintains policies in online course design and 

development processes. The credit hour distribution of student work, 

direct and indirect instructional time for an online course is outlined in 

faculty training and support materials in the UpOnline Course 

Consultation program. 
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Part IV: Fifth-Year Follow Up Report 

(Not applicable to all institutions) 

 
 

 
Directions:  Please provide four copies of Part IV of the Fifth-Year Interim Report 

regardless whether the document is submitted in print or electronic format. It 
should not be combined with another Part of the Fifth-Year Interim Report. Entitle it 
“Fifth-Year Follow Up Report” and submit it by the date indicated in the letter from 
the President of SACS Commission on Colleges.  

 
Definition: A Fifth-Year Follow Up Report addresses an institution’s continued compliance 

with standards and requirements specified in a letter by the President of SACS 

Commission on Colleges normally at the time of an institution’s last review. (If 
applicable, a copy of the letter is enclosed.)     

 

Audience: The Fifth-Year Follow Up Report is reviewed by SACSCOC Board of Trustees and 

is subject to the review procedures of the Commission’s standing committees, 

including the continuation of a monitoring period, the imposition of a sanction, or 

a change of accreditation status. 
 

Elements: Structure the response so that it addresses the standards in the order that they 

appeared in the report. Tabs should separate each response to a cited standard. 

 

For each accreditation standard noted in the letter, (1) restate the number of the 
Core Requirement, Comprehensive Standard, or Federal Requirement of the 

Principles of Accreditation and the recommendation exactly as it appeared in the 
visiting committee report; (2) provide a brief history of previous responses to the 

standard, if more than a first response (to include an accurate summary of the 
original concerns of the visiting committee; (3) cite verbatim the current request 

of the Commission (reference notification letter from the President of the 

Commission); and (4) prepare a response to the recommendation to include 
documentation supporting ongoing compliance. 

 
When doing so, please adhere to the following guidelines: 

 
 Provide a concise, clear, and complete report. Ensure that 

documentation is appropriate for demonstrating fulfillment of the 
requirement. Specify actions that have been taken and document their 
completion. 

 Ensure that your narrative explains the use of the documentation and 
how the documentation supports compliance.  

 When possible, excerpt passages from text and incorporate the narrative 
into the report instead of sending an entire document as a reference. 
Provide definitive evidence, not documents that only address the 
process. 

 Specify actions that have been taken and provide documentation that 
such actions have been completed. 
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 When possible and appropriate, provide samples of evidence of 
compliance rather than all documents pertaining to all activities 
associated with compliance. 
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Part V: The Impact Report of the Quality Enhancement Plan 

 
 
 
 

Directions:  Please include Part V with Parts I, II, and III on the same electronic 

device or with the same print document.  It should not be combined with Part IV.    
Entitle it “QEP Impact Report.”  
 
 

Definition: The QEP Impact Report, submitted five years prior to the institution’s next 

decennial review, is a report demonstrating the extent to which the QEP has 

affected outcomes related to student learning. It is part of the institution’s Fifth-

Year Interim Report.  
 

Audience: The QEP Impact Report is reviewed by the Committee on Fifth-Year Interim 

Reports. 

 

Elements:  With each copy of the QEP Impact Report, include a copy of the Executive 

Summary of your institution’s QEP submitted to the Commission following your 

institution’s recent reaffirmation.   
 

      The Report itself should address the following elements:  

 
1. a succinct list of the initial goals and intended outcomes of the Quality 

Enhancement Plan;  
 

2. a discussion of changes made to the QEP and the reasons for making 

those changes;  
 

3. a description of the QEP’s impact on student learning and/or the 
environment supporting student learning, as appropriate to the design of 

the QEP.  This description should include the achievement of identified 
goals and outcomes, and any unanticipated outcomes of the QEP; and  

 

4. a reflection on what the institution has learned as a result of the QEP 
experience. 

 
      The report should not exceed ten pages, excluding the Executive Summary but 

including the narrative, all appendices, and/or any other supporting 

documentation (whether in printed or electronic format). 
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Student Technology Enrichment Program  
Quality Enhancement Plan Impact Report  

University of South Carolina Upstate 

Executive Summary 
In order to comply with SACS core requirements 2.12 and 3.3.2, the University of South Carolina 

Upstate proposes a Quality Enhancement Plan (QEP) that will enrich students’ engagement with 

technology. We chose to focus on student technology engagement based on academic research, the 

University’s General Education Program, surveys of faculty, students, employers, and alumni, open 

forums, and committees comprised of faculty, administrators, staff, and students.  

All students enrolled at USC Upstate must complete a general education program that has among its 

Student Learning Outcomes (SLOs) those that address student use of technology. Our research confirms 

that while many students come to campus in possession of some technology skills, many of them lack the 

more sophisticated and advanced technology skills that are required by employers or graduate schools. 

Most of our students take Computer Science 138 as their technology course. This course focuses mainly 

on learning the Microsoft Office Suite. Our QEP Project proposes three strategies to take students beyond 

the general education requirement by instructing them in higher levels of engagement with technology in 

specially redesigned technology intensive (TI) courses.  

 Faculty Development Institute 

 Development of Technology Intensive Courses 

 Creating a Technology Fluent Campus 

Student and faculty technology support for the QEP will be provided by IT Client Services in a 

variety of ways, including physical and virtual help desks. Assistance may also be obtained via email and 

telephone. During the second year of the project, a support technician will be added to accommodate 

increased requests for assistance as enrollment in TI courses increases.  

Initial assessments of students’ technology readiness will be developed by the first faculty cohort 

in Summer 2012. Additional assessment of digital projects will be overseen by the QEP Director and 

Advisory Board using a common rubric designed for such assessments. 

The Chancellor and Senior Vice Chancellor for Academic Affairs have committed approximately 

$800,000 over five years to finance implementation of the QEP. Resources include personnel, faculty 

development, additional student support, and assessment. We are confident that USC Upstate’s QEP will 

enable our students to “STEP-UP!” to greater fluency with technology. 
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Introduction 
In spring 2012, USC Upstate submitted its Quality Enhancement Plan for the Student Technology 

Enrichment Program (STEP-UP) as a part of our SACSCOC accreditation reaffirmation review. Selection 

of the particular area of focus to enhance student learning and/or learning environment followed a 

development process that included broad campus representation and data analysis to settle on the eventual 

digital literacy1 building focus. The proposal was approved with recommendations, to which a response 

was filed in August of that year. A half-time project director was appointed and the ambitious project 

officially launched summer/fall of 2012.  

Under the over-arching umbrella of digital literacy building, the institution committed to an 

innovative project design that directly addressed student learning goals as well as indirectly supported 

institutional aspirations to become a more technology fluent campus. More specifically, the project 

proposed three broad strategies to move students beyond general education requirements for basic 

information technology use focused on just a few skills by challenging them in higher levels of 

engagement towards literacy and practice in specially designed technology intensive (TI) courses. These 

re-designed courses and SLOs were supported by the two other goals to form the complete technology 

enrichment experience. The combined strategies were designed to focus on student learning to extend 

student’s basic technology skills towards development of digital literacy to include attention to cognitive 

dimensions and flexible applications in varying disciplinary contexts for technology use. The 3-pronged 

approach surrounded and supported the SLOs and provided for enhancement of the campus environment 

and shaping of a culture that embraced technology affordance to enrich and enhance the student learning 

experience and engagement.  

Goals/Intended Outcomes 
The intent for this QEP was to create course experiences and a campus environment that 

supported and surrounded students with opportunity to build greater technology fluency and digital 

literacy. 

The three strategic goals of the Student Technology Enrichment program were:  

1. To provide faculty development in teaching and learning with technology to build faculty and 

student technology fluency and digital literacy;  

2. To apply expertise acquired during the faculty development experience to design and implement 

technology intensive (TI) courses;  

3. To regularly offer campus-wide innovation experiences thereby building a technology fluent 

campus.  

The building of digital literacy through the TI course experiences helped students develop dispositions to 

undergird their practice to serve them across all disciplines. The enactment of digital citizenship over all 

of the 3 project goals intersected our institutional mission focus on building global citizens. 

Faculty Development:  
Faculty development was considered foundational to this plan, as we believe that empowering 

faculty to thoughtfully select and enrich course designs with technology is a primary mechanism for 

directly guiding and shaping student learning; as well as growth and development of critical digital 

literacies (as expressed in the project SLOs, see below). A key assumption grounding this component was 

our belief that faculty must first themselves develop then practice digital literacy skills before they can 

deftly incorporate digital pedagogy into their everyday practice. The confident work of project faculty to 

infuse their teaching with technology was expected to permeate campus culture and infuse technology 

enriched and enhanced learning experiences into the Upstate educational milieu. We expected that the 

                                                 
1 A definition of digital literacy from the Federal Communications Commission National Broadband Plan (2010, p. 174) was adopted for the 
project: “…digital literacy generally refers to a variety of skills associated with using ICT (information and communication technologies, 
definition added) to find, evaluate, create and communicate information, interpret what they find and judge the quality of that information. It is 
also includes the ability to communicate and collaborate using the Internet – through blogs, self-published documents and presentations and 
collaborative social networking platforms…Digital literacy is a necessary life skill, much like the ability to read and write”. 
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guided faculty development experience would result in diffusion of teaching innovation and instructional 

transformation well beyond the courses designated as TI as a part of this project. 

The central feature of this strategy was The Faculty Development Institute (FDI). The FDI served 

to prepare faculty during a week-long immersive and intensive development experience where they 

focused on redesigning their courses with ongoing evaluation of outcomes. Faculty worked to experience, 

and then model digital literacies grounded in and aligned with the project’s threshold concepts similar to 

those they would be developing for their students. Faculty were selected to participate in the FDI 

following an annual call for proposals and application process where they were asked to share their vision 

for redesigning a course to make it TI. The original project proposal stipulated a goal to accept 10 new 

faculty annually who would then teach at least one section of their TI course (described in the next 

section) at least once a year for the remainder of the project period.  

Development of Technology Intensive Courses: 
Technology Intensive (TI) courses were defined as those courses that were re-designed to provide 

students the opportunity to achieve the STEP-UP SLOs. Courses redesigned by project faculty were 

expected to address at minimum 2 of the 4 SLOs. Additionally, the courses were expected to include 

emphasis on: 

 Accessing digital content provided as a course component 

 Using digital means to access information relative to work in the course 

 Digital preparation and submission of assignments in the course 

 Course participation that required and/or enabled use of a variety of digital tools 

 Use of a variety presentation software for course work and assignments 

These experiences were to be included in (at minimum) a digital assignment in each TI course that would 

provide students an opportunity to practice these skills as well as address the SLOs.  

Student Learning Outcomes 
The original QEP proposed 4 SLOs to direct instructional design to build digital literacy. Those 

outcome statements were revised (based on feedback from SACSCOC onsite committee reviewers and 

addressed in our 2012 follow-up report) as follows:  

Students will demonstrate: 

1. …competence in inquiry and critical consumption of information by using technology tools to 

gather information for completing the TI project.  

2. …competence with narration and curation by using technology tools to process and analyze 

information for completing the TI project. 

3. …competence with collaboration, communication, and participation by using technology tools 

to communicate information in and about the TI project. 

4. …an understanding of digital citizenship by the ethical use of technology in gathering, 

processing, analyzing, and communicating information in and about the TI project.  

 

As described above, the project adopted a cognitive framework of threshold concepts (highlighted in bold 

italics above) selected as central to the development of digital literacy (both in technical skill 

development and practice and in requisite cognitive dispositions). These concepts were selected 

intentionally to allow sufficient flexibility for adaptation to any disciplinary context. That flexibility also 

provided boundaries that were loose enough to adapt to emerging and evolving technologies and 

evolution of the very meaning of digital literacy over the life of the project. Individuation, 

“disciplinarity”, emergent cross-disciplinary alignments and iterative recursive customization nurtured 

during the annual faculty development experience all served to strengthen the adaptability and flexibility 

of the framework for the 5 years.  

 Faculty developed their own instructional designs and methods according to their own 

disciplinary conventions, course and content demands (and of course, grounded in their preparation 

during the FDI). They chose their own methods by which they would address TI course SLOs. However, 

each course offering was to include specific assessment measures, including the assignment of a digital 
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project assessable using a project rubric developed for this purpose. (More about the assessment plan and 

results below).  

Creating a Technology Fluent Campus: 
This strategy was intended to influence the learning environment by heightening campus 

awareness of the role of technology in the liberal arts and professions and to provide opportunity for 

campus conversation about why digital literacy matters. As noted above, the broad intent was to provide 

for enhancement of the learning environment and shaping of a culture that embraces technology 

affordance to enrich and enhance the student learning experience. The main activity for achieving this 

goal was an annual symposium designed to feature workshops and sessions provided primarily by the 

QEP faculty and students highlighting their experiences and keynote speakers to bring national and 

international perspectives. 

Changes/Project Evolution 

Change in Project Director & Other Project Personnel 
A half-time QEP director with background in educational technology, some administrative experience 

and teaching preparation in one of the general education disciplines was proposed in the original project 

plan to oversee planning, implementation, and assessment of the QEP. The director would continue to 

teach in the classroom half-time. The first project director was hired in 2012 and left the institution in 

December of 2013. A new half-time director was appointed in January of 2014 and continued with the 

project through completion. The new director is also the Director of the Department of Learning 

Technologies and well-grounded in the project’s focus with expertise well-suited to needs of the project.  

The original project plan included provision for a support technician and a part-time 

administrative assistant to the director. These positions were merged into a position directly aimed at 

faculty support: the Digital Pedagogy Coordinator (DPC). A faculty member from the first faculty cohort 

was hired in this capacity and served for the entire life of the project. The DPC and the project director 

worked very closely to manage and monitor all components of the project. A QEP data analyst was added 

in year 4. The analyst worked to organize and refine project data management in a SharePoint site 

developed for project assessment; including survey administration, results tabulation and analysis, 

archiving of the digital assignment bank and student digital project work samples and preparation of data 

summaries and communication of results to faculty.  

Assessment Updates & Additions 
The change in QEP leadership in spring of 2014 afforded an opportunity to carefully review 

status of the entire project, including the original plans for assessment of student learning and the overall 

plan for evaluation of the success of the project as a whole. The original project plan included a “Digital 

Project Evaluation” rubric for the required digital assignment structured around the SLOs and threshold 

concepts. This rubric was to be applied each semester to a random sample of student work submitted for 

the digital project assignment as a component of the TI courses. The second main component of the 

assessment plan was a pre-test/post-test survey to be administered in each TI course. This instrument was 

developed during the first FDI. Following careful review of available assessment results, the original 

alignment of the assessment plans and project evaluation was preserved with updates to clarify and 

strengthen focus on the SLOs and to align more closely with project’s overall goals. Furthermore, the 

assessment plan was more aptly structured around those 3 areas as they promoted the diffusion of 

instructional innovation and provided a foundation for creating a campus culture of digital literacy.  

Survey evolution and improvement: 
The original project plan specified that the first cohort of faculty would collaborate to develop 

assessments of student technology skill and readiness. No existing standardized instrument matched the 

project goals and purposes and SLOs well enough. The group did develop a survey that focused more on 

general computer skills rather than the digital literacies desired in the project. The original intent was that 

the survey would be administered as a pre- and post-test in the TI courses. At the time of the change in 

project leadership, only 1 full semester of pre & post-data was collected - during the fall 2012 first 
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semester. Analysis of the data generated by the instrument proved to be challenging just from the volume 

of it (over 200 data points), and the information gathered did not match well to the project goals and 

SLOs, so did not help to determine the extent to which the TI courses were addressing the SLOs and 

threshold concepts.  

A subcommittee of QEP faculty and QEP Advisory Board members developed a new and much 

abbreviated semantic scale – the Technology Attitude In-Class Quick Check during spring semester 2014. 

The scale was utilized beginning fall semester 2014 and for the remainder of the project. The scale was 

carefully focused on and directly derived from the SLOs and threshold concepts. The scale was 

administered at the beginning of a TI course and again at the end (pre-test, post-test) and asked students to 

rate themselves on a sliding scale pertaining to the SLOs and threshold concepts. (Data gathered using the 

survey are presented in the following section on Learning Outcomes and Impact). 

Digital Project Assessment Rubric evolution and improvement: 
In keeping with assessment plans outlined in the original project proposal, the original Digital 

Project Evaluation rubric was renamed Digital Project Assessment Rubric (DPAR) and was revised and 

streamlined in response to feedback from faculty and board members to reach a stable and more targeted 

version first introduced in 2014 and used for the remainder of the project. The revised tool was piloted, 

normed and tested for inter-rater reliability and samples created to serve as exemplars for faculty and 

assessment teams each semester. Results were saved and shared.   

Student Focus Groups 
Student focus groups were conducted on 3 occasions during the project to better understand learner 

perceptions and experiences in the TI courses. A script of questions was developed with input from 

project faculty in collaboration with the DPC and the project director. Open-ended questions were 

designed to explore student impressions regarding the SLOs, the digital projects they worked on, the 

practices and strategies employed by their faculty and their overall experience they perceived to be 

transferable to other courses and contexts. Focus group findings included student feedback that they 

wanted to better understand why they were completing certain TI assignments (for example, why they 

were using PowerPoint alternatives or why they were summarizing data into infographics); why they were 

using particular technology tools, and that they wanted even more hands on practice. These findings were 

shared with faculty and utilized to inform design of the subsequent sessions of the FDI. 

Faculty Video Interviews 
The DPC interviewed 23 of the 58 QEP faculty during their project participation to help us better 

understand their perceptions and experiences that transferred from their work in the FDI; as well as their 

overall impressions regarding their work to design, and then teach TI versions of their courses. Common 

threads in the faculty responses included:  

 their noting the importance of reflection on their teaching that was established in the FDI and 

throughout the project;  

 their much more careful consideration of why and how they were using technology in their 

teaching;  

 the unexpected ways that some technology uses (for example using Twitter) “expanded the walls 

of the classroom” and gave them their own “enormous professional learning network”;  

 their heightened awareness of students’ evidence of digital citizenship; 

 how valuable the conversations with other faculty in the project were to their own practice; at the 

same time that they managed the ongoing time demands to attend meetings and stay connected 

with the project; 

 noting the challenges with assuring that each student had access to necessary technology; 

 managing the digital literacy goals alongside the goals and objectives for their course;  

 staying ahead of students in terms of their understanding of technology they planned to use;  

 addressing some student resistance to using technology 



6 

 

 acknowledging the importance of trying more interactive approaches in spite of having used and 

preferred more traditional approaches in the past 

 their own observations of improvement of their students’ information literacy, communication, 

writing, etc. 

Interview findings were utilized to inform design of subsequent sessions of the FDI.  

Faculty Survey 
A summary faculty survey was developed and administered to all QEP faculty during the final semester, 

spring 2017. Of the 52 total project faculty, 36 responses were received. This data helped to summarize 

the overall impact of the project from the perspective of the faculty involved.  

Anecdotes 
Faculty were invited to submit any anecdotal evidence of their work and student experience in their TI 

course implementations that was not captured elsewhere in the assessment plan. A total of 14 anecdotes 

were submitted. These anecdotes represented “hallway” conversations that are meaningful in terms of 

experience but difficult to quantify otherwise. 

Change in Scope and Range of Courses Included 
The original project plan specified that primarily lower division 100 and 200-level general education 

courses would be redesigned as TI courses. Faculty in upper division professional programs and who 

taught primarily junior and senior level courses requested the opportunity to submit proposals to re-design 

their courses as TI and indicated their willingness to engage with all components of the project, including 

course assessments. The opportunity to broaden scope of courses included aligned well with the project 

vision to explore technology in different disciplinary contexts and to develop a technology fluent campus. 

So during the second year of the project, the call for proposals was extended to include any faculty 

(including adjuncts), any discipline/major, and any undergraduate course level. These faculty were 

included as equal partners in all cohorts.  

Learning Outcomes and Impact 

Achievement of Project Goals 
Faculty applied to join the QEP in 

response to an annual call for proposals. 

The original scope of the project 

stipulated a goal to develop faculty in 

annual cohorts of 10. Small cohorts 

allowed for intensive personalized 

dialogue and sharing and to encourage 

faculty to reflect upon their own teaching philosophy and how the technology 

enrichment might affect that. All academic departments were represented 

across the life of the project. A total of 57 faculty completed the FDI. 

The FDI was hosted annually during the summer or at the end of 

spring semester so that the usual press of class and semester obligations would 

not intrude. Faculty participated in a full week immersion guided by the director and the DPC with 

intensive hands-on course re-design experience. The week of work required faculty to rethink the overall 

intents and purposes of their course and to consider where and how infusion of opportunities to build 

digital literacy with technology aligned well with their own teaching philosophies. Their redesign work 

made heavy use of a variety of technology tools and digital pedagogy approaches they experimented with 

throughout the week. Faculty produced a course trailer video as a culminating experience – not unlike the 

digital assignment they were expected to develop for their TI courses.  

Ongoing support for faculty in their actual TI course implementations extended throughout the 

academic year with monthly faculty meetings and continued contact via an organizational website 

developed and hosted in our LMS (Blackboard). This support site included a bank of digital assignments 

posted as they were developed by QEP faculty for sharing and collaboration within the group. Faculty 

Year 1, 2012:  10 faculty 

Year 2, 2013:   9 faculty 

Year 3, 2014:  20 faculty 

Year 4, 2015:   9 faculty 

Year 5, 2016:  9 faculty  
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were also encouraged to create a Twitter account and use the project hashtag for continuous distributed 

sharing and communication. Faculty, the director, DPC, and board members shared regularly to the 

hashtag to strengthen the sense of community between and amongst the group. A QEP renewal day was 

hosted in August of each year to reaffirm faculty commitments and to review QEP guidelines and 

requirements.  

Faculty teaching TI courses were surveyed during the spring 2017 semester to assess their 

perceptions of overall impact of the project. A total of thirty-six faculty responded to the survey (of the 57 

total, for a response rate of 63%).  Fifty-two percent of the responding faculty had taught three or fewer 

semesters in the program while eleven percent had taught six or more semesters in the TI environment.   

Nearly eighty-one percent of respondents had adapted tools and assignments developed for the TI courses 

to their traditional courses.  Eighty-three percent of faculty responded that the QEP had been “strongly” 

or “very strongly” effective in developing student digital literacy.  Average responses on questions 

pertaining to achievement of project goals are summarized below: 
How effective has the QEP been at meeting its overall goals? Avg 4.28/85.6% 

n=36,  

5-point scale 

 

How effective has the QEP been at supporting student learning (in TI courses) in the 

form of its identified SLOs and threshold concepts?  

Avg. 4.08/81.6% 

How effective has the QEP been at supporting student development of digital 

literacy? 

Avg. 4.03/80.6% 

When prompted to respond to an open-ended question concerning personal benefits of participating in the 

QEP, faculty comments fell into the following broad categories: 

 Development of a collaborative and interdisciplinary community of colleagues devoted to the 

advancement of student learning 

 Increased intentionality with regards to using technology in the classroom 

 Improved personal knowledge of new technology 

Overall, the responses to the survey suggest that faculty viewed their QEP experience in a 

positive light.  There was a general consensus that appropriate integration of technology improves the 

learning environment for students and creates growth opportunities for faculty development. Many 

considered their FDI participation transformational for their teaching in general. 

 

The overall impact of the TI Courses is 

summarized to the left. We also exceeded 

our original goal to develop 10 new TI 

courses each year with a total of 81 unique 

courses being designed and 204 sections 

taught. A total of 3781 students completed 

TI courses (2629 unique students 

completed TI courses with 1 in 3 of the 

total completing 2 or more TI courses). 

Project faculty collected samples of digital 

projects/assignments required as a 

component of TI courses each semester. 

Digital projects/assignments included blog 

writing, digital presentations, digital storytelling, infographics, multimedia project creation, social media 

participation, and web assignments. As a required element in process documentation, faculty submitted 

their actual assignment for use in review of the projects and rating using the DPAR. The submitted 

assignments were also shared to an assignment bank available to all QEP project faculty. An assessment 

team made up of randomly selected QEP faculty and QEP Advisory Board members were assembled at 

the end of each semester to assess those artifacts using the DPAR). A total of 175 artifacts were collected 

with 58% of those rated as excellent in addressing their target SLOs. More information on learning 

assessment is presented below. 

Attention to this goal began during the proposal planning process in Fall semester 2011 with a campus-
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wide conversation framed under the thematic title “21st Century Teaching for 21st Century Learners”. The 

kick-off keynote was provided by Dr. W. Gardner Campbell, (at the time serving as Director of 

Professional Development and Innovative Initiatives at Virginia Tech). His address was entitled 

“Teaching, Learning and the Digital Imagination”. The event signaled the beginning of our QEP 

emphasis on digital literacy and building towards a technology fluent campus. 

The anchoring event for this project component was an annual symposium hosted at the 

conclusion of the academic year. Each of the events was structured around an organizing theme and 

featured keynote speaker(s) and sessions provided by the QEP faculty and students.  

The annual symposia included 153 total sessions and >550 attendees. 

 

Symposium Themes & Keynotes 
Year Theme Keynotes 

2013 Stepping Up: Meeting the 

Challenges & Opportunities 

of the Digital Classroom 

Vernon Burton – Cyberinfrastructure and the Humanities: An Educational Revolution 

in a Digital World 

Rosalind Sibielski – Alternate Reality Games (ARG) as Teaching & Learning Tools 

2014 Stocking Your Digital 

Toolbox for Teaching & 

Learning 

John Burney – Role-Playing, Engaging Students, and Overcoming Faculty Fears of 

Active Learning 

2015 Bridging Technology Into 

Instruction 

Phil Yanov – Embracing Changing Communication Patterns – A Bridge to the Future 

Richard Byrne – What Every College Freshman Knows [About Technology] (Virtual) 

Mimi Ito – Connected Learning (Virtual simulcast, in partnership with the VCU Alt 

Lab) 

2016 Teaching & Learning with 

Technology: Exploring the 

Role of Mentors & Models 

All keynotes this year were virtual 

Jay Dolmage – Digital Curbcuts, Access, Conflicts, and Defeat Devices 

Anastasia Salter – Make it Work: Failing Creatively in the Classroom 

Lee Skallerup Bessette & Jesse Stommel – Agency, Public Work, and Digital Space 

Melanie Yeargeau – Neuroqueering the Classroom 

2017 Teaching & Learning with 

Technology: The Road 

Ahead 

Ken Bain – Deep Learning in a Digital World 

 

 In addition to the annual symposium, project related information and resources were shared 

publicly and for the campus community using a twitter hashtag: #qepfdi. A separate hashtag was used 

each year for sharing during the symposium. Over the 5 years of the project, >167 unique contributors 

shared using the #qepfdi hashtag. 

Impact on Student Learning 

Results of the Technology Attitude In-Class Quick Check 
Development and evolution of this instrument were described earlier in the report. The new 

instrument asked students to self-assess on a sliding scale their frequency of use, success, and level of 

comfort with using technology to accomplish each of the threshold concepts embedded in the SLOs 

(inquiry, critical consumption, narration, curation, collaboration, communication, participation and digital 

citizenship). The scale was intentionally designed for easy online responses using an on-screen slider and 

to be brief enough to be easily administered at the beginning of a class period (once at the beginning of 

the course and again at the end). Beginning fall semester 2014, links to the survey for each course section 

were distributed by the data analyst to faculty teaching TI courses for use with students in classes at the 

beginning and again at the end of the course. In spite of efforts to keep the survey simple, brief, easy to 

distribute and submit, gathering complete data sets proved to be quite a challenge. For a variety of 

reasons, numbers of pre-course surveys were consistently below numbers of post-course surveys. (student 

attrition, attendance differences on class days surveys were administered, lack of follow-through on the 

part of the faculty, etc). Some faculty posted the survey links for students to complete later rather than 

administering in class as intended.  

Survey results were reported at the end of each semester. Below are aggregate survey numbers 

and results for each of the SLOs. For individual scales where students rated themselves on feelings related 
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to each pair of threshold concepts, students consistently rated themselves on the more positive end of the 

scale at the end of the semester. For the overall ratings of their feelings of success in the core concepts 

related to gathering and evaluating information and processing and analyzing information, students rated 

themselves higher on their post course responses. For collaborating and communicating and being a good 

digital citizen, students rated themselves roughly the same at the beginning and at the end of the semester. 

We believe these results stem from the actual technology experience in each TI course where students 

entered a course holding certain beliefs about their own technology proficiencies. The TI course work did 

support learning relative to the SLOs (as evidenced by results of the digital project assessments, analysis 

follows), and re-calibrated student’s beliefs in their own technology uses. We believe they adjusted their 

beliefs in more realistic ways as a result of using technology for learning and the ways the TI course work 

challenged them according to the SLO threshold concepts.  

Aggregate results:  
When I used 

technology to gather 

and evaluate 

information this past 

week I felt… 

When I used 

technology to process 

and analyze 

information this past 

week I felt…  

When I used 

technology to 

collaborate and 

communicate this past 

week I felt… 

Scale - 0 - 7 Pre 

Course 

Post 

Course 

Pre 

Course 

Post 

Course 

Pre 

Course 

Post 

Course 

0 = Uncomfortable, 7 = Comfortable 5.80 5.93 5.33 5.67 5.88 6.03 

0 = Frustrated, 7 = Not Frustrated 5.00 5.16 4.90 5.11 5.51 5.64 

0 = Overwhelmed, 7 = Not Overwhelmed 5.04 5.19 4.99 5.21 5.59 5.75 

0 = Bored, 7 = Interested 4.84 5.10 4.68 4.98 5.43 5.55 

0 = Unsure, 7 = Confident 5.33 5.56 5.13 5.44 5.73 5.88 

0 = Anxious, 7 = Calm 5.27 5.32 5.10 5.34 5.61 5.73 

0 = Reluctant to do my work, 7 = Eager to do my 

work 

4.69 4.67 4.66 4.81 5.23 5.26 

  
2014 Fall 2015 Spring 2015 Fall 2016 Spring 2016 Fall 2017 Spring Total 

Pre 246 153 429 128 29 52 1037 

Post 192 146 294 69 95 40 836 

How successful are you at? Pre Course Post Course 

Gathering & Evaluating Information 4.10 4.17 

Processing and Analyzing Information 3.99 4.13 

Collaborating and Communicating Information 4.41 4.40 

Being a good Digital Citizen 3.44 3.44 

 

Results of Project Assessment with Digital Project Assessment Rubric 
A required feature of TI courses was a digital project assignment/experience designed to address 

at least 2 of the 4 project SLOs. Beginning fall semester 2014 (and each semester thereafter), faculty 

teaching TI courses were asked to collect and submit two digital work samples for assessment using the 

DPAR. The rubric was designed around the 4 SLOs using a simple 3-point scale – excellent (a rating of 

3), average (a rating of 2), weak (a rating of 1). These work samples were archived in our central 

SharePoint database. At the end of each semester, a rotating group made up of QEP faculty and QEP 

Advisory Board Members were asked to participate in an assessment workshop where the student work 

samples were collectively assessed using the rubric. This process was automated and streamlined by 

providing the rubric in digital form for marking and tabulation online during the workshop.  

A total of 175 digital projects were assessed using the rubric. Results of the rubric responses are 

summarized below. The strongest results were in the area of collaboration, communication, and 

participation with weakest in digital citizenship. Annual results were shared with QEP faculty for 

discussion and to inform their subsequent course designs and implementations of digital project 

assignments there were using and/or updating.  

 

Aggregate DPAR Results for SLO's  
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SLOs 2015Sp 2015Su 2015F 2016Sp 2016Su 2016F 2017SP Avg 

Inquiry & Critical Consumption 2.63 

No 

SLO’s 2.50 2.55 2.55 2.24 2.19 
2.44 

Narration & Curation 2.02 2.38 2.68 2.50 2.60 2.47 2.09 2.39 

Collaboration, Communication, 

Participation 2.77 1.88 2.86 2.49 2.63 3.00 3.00 
2.66 

Digital Citizenship 1.88 

No 

SLO’s 2.37 2.23 1.61 2.01 2.15 
2.04 

Average 2.33 2.13 2.33 2.33 2.35 2.43 2.36 2.38 

         

# Artifacts 17 4 53 22 3 30 7 Total - 136 

         

Anecdotes 
Fourteen anecdotes were submitted from 2014-2016. These entries captured additional evidence of impact 

in the following ways: 

1. Modification of traditional research paper/writing assignments to allow students flexibility to rethink 

how they provided evidence of their learning in digital forms. In some cases, this included allowing 

students to choose between traditional writing assignments or digital work. 

2. Expansion of digital pedagogy methods well beyond requirements for the targeted QEP TI courses. 

3. Student scholarly presentations at conferences of their non-traditional projects and findings. 

4. Students who completed QEP TI courses reporting to QEP faculty that they were using skills they 

learned in the TI courses across all of their subsequent learning experiences. 

5. Comfort with students’ exploration of non-traditional presentation formats (beyond PowerPoint) for 

class assignments. 

6. Expansion of digital work in a course to include the development of an e-portfolio (that was more 

expansive than the one required digital project). 

7. Literary analysis using a variety of digital means. 

8. Strong evidence of peer support in learning and troubleshooting of digital tools. 

9. Comfort with exploration of alternative methods of data analysis and presentation – especially the use 

of infographics to summarize. 

Impact on Learning Environment 
As previously noted, the scope and 

range of courses was expanded to allow for 

inclusion of all courses at all levels. The 

distribution of courses and sections included 

in the project are summarized as follows:  

Additional aspects of impact on the learning 

environment are described in the section on 

creating a technology fluent campus. 

  

Course Level Number of sections % of total 

sections 

100 91 45% 

200 49 24% 

300 34 17% 

400 27 13% 

Graduate 3 1% 

Total 204  
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Lessons Learned/Project Reflections 
After our 5 years of work on this project, we understand how ambitious an undertaking it was to 

choose an over-arching umbrella to develop digital literacy. We set out to create an environment of 

support for digital literacy building for faculty, students, and our campus. We believe we most certainly 

accomplished our broad goals with a number of unanticipated consequences. For example, because of 

student input early in the project, we developed specific guidance for faculty on Protecting Student 

Privacy in Public Work. Quite a few QEP faculty engaged deeply with their digital pedagogy practice and 

as a result generated valuable scholarly outputs: 13 of the 36 faculty who responded to the faculty impact 

survey presented their QEP work at conferences other than our annual symposium. Faculty reported 

frequently that FDI development experience was generally transformative for their teaching and that the 

community they built with their fellow QEP colleagues was an important and supportive one for their 

continuing use of technology in teaching and digital pedagogy. 

The continuously emergent nature of technology devices, tools and uses and digital pedagogies 

surrounding them muddied the water as far as clean and traditional direct assessment measures are 

concerned. Keeping our assessment rubric broad enough to adapt it to a wide variety of digital project 

outputs from students was challenging using the process of rotating group of assessors we utilized. Just 

managing the wide variety of forms those projects took from video files, to YouTube links, to large 

infographic canvases, to unfolding digital stories was challenging. But we did not waver on our 

commitment to continually adapt to varying disciplinary contexts and we did learn that including the 

threshold concepts as cognitive anchors for the work helped faculty make the necessary disciplinary 

connections and kept the SLOs malleable enough to apply across contexts. Moreover, we believe now 

more than ever that digital literacy is a critical life skill our that students need to have opportunities to 

develop while they engage in their educational experience with us.  

As an extension of our QEP, we have worked with a group of faculty (largely derived from QEP 

faculty members) to develop an introductory cross-disciplinary digital studies course to be offered as a 

general education option. This course is being developed in a modular format incorporating many of the 

same themes and threshold concepts addressed in TI courses. In addition, a minor in digital studies is 

being created as a cross disciplinary option for students desiring more targeted work in this area.  

We found results of the student’s self-assessment of their digital abilities using the Technology 

Attitude In-Class Quick Check to be very interesting. And we believe as noted above that students 

perceptions regarding their use of technology for academic purposes most certainly matured as a result of 

their experiences in TI courses. We believe that this was a result of their learning and raised awareness of 

what digital literacy and citizenship actually involves and requires – beyond their typical personal (and 

largely social) technology uses. This conclusion aligns with skills students demonstrated in their digital 

assignment/project work indicating their proficiency with the SLOs (and integration of the threshold 

concepts). 

By far, the single most challenging aspect of this project was keeping the faculty engaged and 

enthused about their TI course designs and implementations.  Follow through with the pre-post course 

survey administration and collection and archiving of digital projects was a continual challenge that 

resulted in a significant loss of data for analyzing success with the SLOs. This occurred in spite of 

frequent reminders and outreach on the part of the director, the data analyst and the DPC. Faculty 

received a stipend after completion of the FDI. They also received a technology device of their own 

choosing as a part of their compensation. While we did create mechanisms for continuous connection 

with the faculty including monthly QEP faculty meetings, annual renewal activities each fall semester, 

and regular contact using our Twitter hashtag; it was challenging for faculty to sustain their enthusiasm 

once the typical press of their faculty role and responsibilities was felt. In hindsight, it might have been 

wiser to withhold a portion of the stipend to pay after a TI course was taught and to hold faculty more 

accountable for the innovations they designed as a result of having an additional technology device.  

 



Section 10: Educational Policies, Procedures, and Practices 

 
 

3. The institution ensures the availability of archived official catalogs, digital or print, with relevant 
information for course and degree requirements sufficient to serve former and returning students.  
(Archived information) 

 

   X Compliance        Non-Compliance 
 

Narrative: 

 

USC Upstate annually archives print and digital versions of the Academic Catalog. The Office of 

Academic Affairs, the Library and the Office of University Marketing and Communications are 

responsible for portions of this process. Digital copies of the academic catalog are available on 

the university website.  

 

Rights of catalog 

The Academic Catalog provides information to guide students regarding their rights of catalog. 

The following conditions apply to the selection of degree requirements: 

1. A student has eight years continuous and inclusive to claim the requirements of a specific 

catalog. 

2. A student who is absent for more than five years must select the catalog in effect at the time 

of his or her return. 

3. The choice of requirements is restricted to a single bulletin. 

4. A student may not appeal to requirements adopted and abandoned while he or she was not 

enrolled at in the University. 

 

Students needing access to past versions of the catalog can be referred to the digital copy or to the 

library for print copies. The library also has digitized versions of previous catalogs available in 

their collection of University Publications. Students may consult with their academic department 

and/or advisor or with the Registrar’s office for assistance regarding archival copies and/or 

specific academic regulations, curriculum requirements, course descriptions or other information.  

 

The Registrar’s office is responsible for coordinating annual review and updating of the academic 

catalog as necessary. Each respective unit/area is asked to review catalog entries and submit 

edits. The Academic Affairs Committee (2016 Faculty Manual, Chapter 2, pp. 24-25) oversees 

curriculum changes including addition of new courses, course deletions, changes in course 

descriptions, program changes, new programs through the process outlined in the Faculty 

Manual. The Faculty Senate approves curriculum changes prior to inclusion in the catalog. 

 
 

 



 
9. The institution ensures the quality and integrity of the work recorded when an institution 

transcripts courses or credits as its own when offered through a cooperative academic 
arrangement.  The institution maintains formal agreements between the parties involved, and the 
institution regularly evaluates such agreements. (Cooperative academic arrangements)  

 

   X Compliance        Non-Compliance 
 

Narrative: 

 

The University of South Carolina Upstate offers Army Reserve Officers Training Corps (ROTC) 

experience and Military Science course work through a Crosstown educational agreement with 

US Army Cadet Command and the Host Army ROTC program located at Wofford College in 

Spartanburg. The Program includes cadets from USC Upstate, Wofford College and Converse 

College.  The ROTC Program is administered by the Army and the Wofford Military Science 

faculty at the Southern Guards Battalion. These instructors are active duty Army Officers, Non-

Commissioned Officers and Department of the Army Civilians. Students at USC Upstate can 

enroll in a total of 9 Military Science classes. These classes are listed in the USC Upstate 

Academic Catalog and are transcripted as USC Upstate course work. Students may seek and 

receive information regarding the ROTC opportunity through the regular academic advisement 

process.  

 

US Army Cadet Command conducts internal Quality Assurance visits and the Professor of 

Military Science is required to evaluate each instructor on an annual basis.  

 

The agreement is under review spring semester 2018 for renewal. 

 

 

 

 



Section 13: Financial and Physical Resources 

 

 
8. The institution takes reasonable steps to provide a healthy, safe, and secure environment for all 

members of the campus community. (Institutional environment) 
 

   X Compliance        Non-Compliance 
 

Narrative: 
 

The University of South Carolina Upstate (USC Upstate) has in place extensive measures to 

ensure a healthy, safe, and secure environment for all members of the campus community. Such 

measures are reviewed regularly and updated as required by local need and statutory regulations. 

The institution has a comprehensive Incident Management Plan that covers all areas of campus 

life. The management of the plan is under the auspices of the Director of Public Safety/Chief of 

Police, who is supported in this endeavor by the Campus Fire Marshal and Institutional Risk 

Manager. The Director of Public Safety/Chief of Police reports to the Vice Chancellor for 

Administrative and Business Affairs who in turn reports to the Chancellor. 

 

Crisis Communications 

USC Upstate has a crisis communications plan, the SpartAlert Emergency Communications.   

The system is tested periodically; it was last tested on February 22, 2018. The SpartAlert 

Emergency alert system has been employed for nearly 10 years. The system has been activated 

for a variety of alerts, including severe weather, active shooter sightings, Clery Act alerts, etc. 

We have experienced no issues in notifying our constituents via email, text, or telephone. Due to 

advancements in crisis alert technology, we are moving from an “opt-in” system to an “opt-out” 

system so as to be more effective in reaching a wider audience with crisis communications. 

 

Buildings and Grounds 

Each year the USC Upstate Police Department conducts a campus safety walk with students, 

Facilities Management staff, and Police to identify and address safety and security concerns. 

Additionally, fire and intrusion alarm are tested periodically according to code. The Police 

Department conducts quarterly lock down tests of access control systems on campus buildings 

while the Campus Fire Marshal conducts regular inspections of all facilities to ensure code 

compliance. The Fire Marshal also conducts evacuation drills as required by code n residential 

housing as well as academic buildings the Institutional Risk Manager conducts regular OPSHA 

safety inspections of science labs, including waste disposal, job sites, and employee safety 

procedures. 

 

As health and safety concerns arise, they are addressed in a timely and effective manner. Health 

and safety issues are generally addressed through an efficient work order system with the 

Facilities Management department, or electronic correspondence addressed to University Police 

or Risk Management, Health Services, Counseling Services, or the Dean of Students.  

 

Academic building access during calls time is open access. After hours, all buildings are locked 

and most are secured by electronic devices. Access is gained only by authorized uses by card 

access. As of this writing, there are still two campus buildings that are locked down manually 

after classes are have finished. These two buildings will be outfitted with access control by June 

30, 2018. 

 

 



Campus Security 

The University of South Carolina Upstate (USC Upstate) has a state and nationally certified full-

service police department that provides law enforcement and security services to the campus 

community on a 24/7 basis. In addition, we enjoy an excellent relationship with the Spartanburg 

County Sherriff’s Department, under whose jurisdiction the area contiguous to campus falls. The 

USC Upstate Police Department often interacts with the Sherriff’s Department in back-up 

situations, routine patrols, and the exchange of intelligence information. The USC Upstate Police 

Department makes periodic patrol checks to the George Dean Johnson School of Business and 

Economics (“the George”) located in downtown Spartanburg, and responds to all calls for 

service, including fire and burglar alarm activations. The City of Spartanburg Police Department 

provides assistance as needed at “the George.” The same Incident Management Plan and 

protocols apply to this facility as well. The USC Upstate Greenville Campus, located at the 

University Center of Greenville, falls under the jurisdiction of the Greenville Technical College 

Police Department. 

 

Dissemination of Procedures 

The University of South Carolina Upstate (USC Upstate) employs a layered approach with 

regard to the dissemination of emergency and other health and safety related procedures, 

including: 

 

• Regular and ongoing training classes (examples: Upstate Training 2017 and  

Annual Safety – Lockout-Tagout – Scaffolding Training 2-17-18) 

• Training and crime prevention bulletins 

• SpartAlert Emergency Notification 

• Emergency procedures posted in each classroom 

• Emergency and Safety Procedures Guides issued to every employee 

• Online Incident Management Plan available to all members of the University 

Community 

• Pocket-sized Emergency Preparedness and Response Guide (Z-card) issued to all 

employees and residential students 

• Clery mandated emergency notifications and safety warnings 

 

Investigations by U.S. Department of Education’s Office of Civil Rights 

The University of South Carolina Upstate (USC Upstate) has no US DOE CR investigations, 

open or closed, at the time of or since the last SACSCOC comprehensive review. 

 

 

 



Section 14: Transparency and Institutional Representation 

 

 
1. The institution (a) accurately represents its accreditation status and publishes the name, address, 

and telephone number of SACSCOC in accordance with SACSCOC’s requirements and federal 
policy and (b) ensures all its branch campuses include the name of that institution and make it clear 
that their accreditation is dependent on the continued accreditation of the parent campus.  
(Publication of accreditation status) 
(Institutions are not required to answer part “a” of this standard.) 

 

   Compliance        Non-Compliance 
 

Narrative: 

 
Not applicable. The University of South Carolina Upstate does not have any branch campuses.  
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