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Preface 
In an effort to describe programs and services offered by the University of South Carolina Upstate (USC 

Upstate) School of Education as well as to communicate policies related to its operation, faculty members of the 

School of Education have prepared the USC Upstate School of Education Faculty, Program, and Policy Manual. Its 

intended audience is Professional Program faculty members, other USC Upstate faculty members, public school 

personnel who work with the School of Education to achieve the goals and objectives of its teacher education 

programs, interested members of the local community, and any other party interested in understanding the 

preparation of teacher candidates at USC Upstate. 

The manual contains a statement of the University’s vision and mission as well as a description of their 

interrelation with the mission, philosophy, and performance-based program outcomes of the USC Upstate Education 

Professional Program. It outlines the unit’s organization and the various duties of administrators and faculty 

members. Further, the manual describes degree programs, special projects, and services offered to candidates 

enrolled in the Education Professional Program at USC Upstate. And it also describes admissions, graduation, and 

certification processes and procedures the Program candidates must follow. Finally, the manual communicates the 

policies governing the operation of the School of Education. USC Upstate teacher education programs reflect an 

understanding of teaching and learning based on the expertise of the School’s faculty and state-of-the-art educational 

practice. USC Upstate teacher education programs reflect accreditation standards developed by Council for the 

Accreditation of Educator Preparation (CAEP) and constituent content-specific specialized professional associations 

affiliated with CAEP as well as program approval standards adopted by the South Carolina Department of 

Education.  

The intent of this manual is to describe for all interested parties what is entailed in the preparation of 

teacher candidates at USC Upstate. The manual also conveys the University’s and the unit’s solid commitment to 

preparing reflective practitioners and professionals for the nation’s classrooms as expressed in the organizing themes 

of its programs: 

Teachers prepared at USC Upstate are knowledgeable of the liberal arts and applicable content areas, the 

latest developments in curriculum and instruction, and the foundations of education. They understand and 

respect cultural diversity and place the welfare and educational needs of their students first. As reflective 

practitioners and professionals, they are committed to a service ideal built upon professional standards 

and ethics. 
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CHAPTER 1: UNIVERSITY OF SOUTH CAROLINA UPSTATE AND THE SCHOOL OF EDUCATION 
 

University of South Carolina Upstate (Institutional) Mission 

University of South Carolina Upstate aims to become one of the Southeast’s leading “metropolitan” 

universities … a university that acknowledges as its fundamental reason for being its relationship to expanding 

populations along the I-85 corridor.  It aims to be recognized nationally among its peer metropolitan institutions for 

its excellence in education and commitment to its students, for its involvement in the Upstate, and for the clarity and 

integrity of its metropolitan mission. 

As a senior public institution of the University of South Carolina with a comprehensive residential campus 

in Spartanburg and commuting and degree completion operations at the University Center of Greenville and at USC 

Sumter, the University’s primary responsibilities are to offer baccalaureate education to the citizens of the Upstate of 

South Carolina and to offer selected master’s degrees in response to regional demand. 

USC Upstate strives to prepare its students to participate as responsible citizens in a diverse, global and 

knowledge-based society, to pursue excellence in their chosen careers and to continue learning throughout life. 

Curricula and services are designed for the University’s students, four to seven thousand in headcount, who are 

diverse in background, age, race, ethnicity, educational experience and academic goals. Students are drawn in large 

proportion from the Upstate where many choose to remain for their careers. A broad range of major curricula are 

provided in arts and sciences and in professional fields of study required by the regional economy, including 

business, education, and nursing. Through on-site instruction, distance learning, continuing education and inter-

institutional articulation agreements, both traditional students and working professionals are served across the 

region. 

Consistent with the international character of the Upstate, the University promotes global perspectives 

across its programs. Supporting the regional employment objectives of most of its students, it provides extensive 

experiential learning opportunities. 

The University’s metropolitan mission rests upon a foundation of partnerships with the education, 

corporate and service organizations of the Upstate.  The faculty provides leadership in promoting the Upstate’s 

economic, social and cultural development. This is achieved through its teaching, professional and public service, 

basic and applied scholarship and research, and creative endeavors. 

University of South Carolina Upstate (Institutional) Core Values 

The University's core values not only serve as the philosophical underpinnings of the institution's mission, 

but they serve to govern attitudes, behaviors, and decisions in daily activities among stakeholders. As such, the 

University of South Carolina Upstate affirms that... 

People come first. We are committed to creating an inclusive environment wherein we respect our 

differences as we pursue our common academic purposes. Our employees, students, parents and partners are the 

University’s most valuable assets. We aim to work hard, work smart and always do the right thing. We cooperate 

and collaborate with colleagues and constituents, aiming to be responsive, flexible, accessible and friendly in our 

service. We strive to be goodwill ambassadors for the University, and to advance its reputation and its metropolitan 

mission. 
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Stewardship of resources is critical to accomplishing the University’s mission. We understand the 

importance of evaluating and reflecting on our daily activities in order to gain the highest value in return for the 

University’s and our own professional investments. As employees, we aim to apply principles of honesty and fiscal 

responsibility in order to conserve student, partner, and University resources as though they were our own. 

Integrity as an academic institution drives our daily activities. That integrity includes a passion for 

teaching and learning, and a belief that every employee and student has a right to learn and progress as far as he or 

she is able.  We seek, therefore, to provide a distinctive learning environment that supports and encourages 

employee growth and personal and professional development.  

Institutional Strategic Planning Goals  

The University of South Carolina Upstate commits itself to the following goals. These goals and their 

associated assumptions and strategies represent a campus consensus regarding the aspirations of USC Upstate and 

the means by which it is to pursue its mission over the coming five years. 

 At its core, the University's mission is academic. Consequently, those goals that focus upon the academic 

enterprise are the most crucial. Yet, the goals function as linked elements. Consequently, the achievement of success 

in one area is dependent in critical ways on the achievement of success in the others. 

Goal 1  Student Success: Design and implement educational experiences that enable (facilitate) students to meet 

intellectual, social and career/professional objectives. 

Goal 2  Campus Community: Develop engaged campus communities in Spartanburg and Greenville supported by 

user-friendliness and enriched by diversity. 

Goal 3  Excellence in Academia: Support implementation of outstanding academic programs. 

Goal 4  Institutional Stature: Position the University to be recognized as an academic leader in the Upstate and as a 

critical partner in its economic and social development. 

Goal 5  Enrollment Management: Create enrollment capacity to meet the needs of the growing Upstate population. 

Goal 6  Operational Excellence Management and Accountability: Pursue excellence in human resources, 

organizational effectiveness, financial, technological and workforce management and resource 

sustainability. 

USC Upstate Education Professional Program’s Relation to the University’s Vision and 

Mission 

Faculty members and administrators of the USC Upstate Education Professional Program have adopted a 

conceptual framework, focused mission, and a performance-based assessment system which are consistent with the 

University’s vision and mission statements and which clearly describe beliefs and competencies supporting its 

Professional Program-- teacher education programs which prepare teachers who are reflective practitioners and 

reflective professionals. By undergoing the rigorous processes of self-analysis and external review required for 

CAEP accreditation and state program approval, the USC Upstate Education Professional Program assures 

excellence in its programs as well as steadfast commitment to its candidates and to the well being of P12 students 

and teachers in its service area and beyond. Candidates completing the Education Professional Program possess the 

knowledge, skills, and dispositions necessary for effective teaching and reflective professionalism.   
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The USC Upstate Education Professional Program serves candidates primarily from a region of South 

Carolina encompassing Spartanburg, Greenville, Cherokee, Sumter, and Union counties. As the most important part 

of its mission, the Education Professional Program prepares teachers for the future. It is well known that most of 

these Program graduates teach in the University’s service area, commonly referred to as “Upstate South Carolina.”  

An important aspect of the mission of the Education Professional Program is to serve the needs of schools 

in the state of South Carolina, particularly the Upstate region. This service involves working cooperatively with 

local teachers, P12 students, superintendents, instructional supervisors, and principals in professional development 

schools, partner schools, and in other cooperative working arrangements. In addition, faculty serve schools through 

curriculum development initiatives and various projects designed to meet specific needs of particular schools or 

school districts. Faculty members lead the development of curricula and summer institutes; they disseminate 

information on and demonstrate state-of-the-art methods of teaching; they provide in-service training, teacher 

effectiveness assessment training, and staff development activities; they share instructional materials and provide 

forums for the discussion of issues and trends in the field of education. 

USC Upstate Education Professional Program (Unit) Conceptual Framework 

According to the National Council for the Accreditation of Teacher Education (NCATE, now CAEP), a 

conceptual framework is “an underlying structure in a professional education unit that gives conceptual meanings 

through an articulated rationale to the unit's operation, and provides direction for programs, courses, teaching, 

candidate performance, faculty scholarship and service, and unit accountability."  Each aspect of the unit Conceptual 

Framework (core dispositions, unit philosophy, theory and knowledge base, guiding principles, multicultural 

perspectives, commitment to technology, and assessment system), outlined and briefly described below, is given full 

treatment in a separate document titled University of South Carolina Education Professional Program Conceptual 

Framework, 2009. 

Abstract 

Educational progressivism is the philosophical foundation of all programs and curricula of the USC Upstate 

School of Education. According to educational progressivism, learners construct relevant and meaningful 

knowledge and skills. Faculty members in the USC Upstate School of Education operate within this framework as 

they prepare undergraduate students to be reflective practitioners and graduate students to be reflective 

professionals.  

Description    

The USC Upstate School of Education Conceptual Framework is knowledge-based, shared, consistent with 

the unit’s and institution’s mission, and continuously evaluated. The philosophical orientation of the Education 

Professional Program is toward progressivism, a view of education described as follows:  

According to progressivist thought, the skills and tools of learning include problem-solving 

methods and scientific inquiry; in addition, learning experiences should include cooperative 

behaviors and self-discipline, both of which are important for democratic living. Through these 

skills and experiences the school can transmit the culture of society while it prepares the students 

for a changing world. . . . Progressivism. . .place[s] heavy emphasis on how to think, not what to 

think. . . . [T]he curriculum [is] interdisciplinary in nature. . . . The teacher serve[s] as a guide for 

students. . ., the leader of group activities (Ornstein & Hunkins, Curriculum, 1993, p. 38).  
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Progressivism permeates both the undergraduate and graduate curricula. In foundations courses, information about 

the philosophy is both taught and modeled during class activities. Methods courses and field experiences in every 

program area emphasize techniques and strategies consistent with the progressivist/constructivist philosophy as 

candidates engage in active and cooperative learning. USC Upstate candidates, with the guidance of USC Upstate 

Education Professional Program faculty, construct knowledge about students, teaching, learning, and schools as they 

engage in reflective teaching practices. A goal of the USC Upstate Education Professional Program is to prepare 

undergraduate and graduate teachers who will continue to grow through systematic and purposeful reflection. As 

summary statements of unit philosophy and mission, faculty members have adopted the following organizing themes 

for undergraduate and graduate teacher education programs. 

Undergraduate Organizing Theme. 

Teachers prepared at USC Upstate are knowledgeable of the liberal arts and applicable content areas, the 

latest developments in curriculum and instruction, and the foundations of education. They understand and respect 

human diversity and place the welfare and educational needs of their students first. As reflective practitioners, they 

are committed to a service ideal which is built upon the highest professional standards and ethics. 

Graduate Organizing Theme.  

Educators prepared in the graduate school at USC Upstate are well-versed in the liberal arts and applicable 

content areas, the latest developments in curriculum and instruction theory and practice, and the research-based, 

socio-cultural, and philosophical foundations of education. They understand and respect cultural differences, 

welcome diversity of opinion and belief, and place the welfare of their students first. As reflective professionals, 

they are leaders among their colleagues and are committed to a service ideal built upon the highest standards and 

ethical principles. 

USC Upstate Education Professional Program (Unit) Vision. 

The USC Upstate School of Education aims to be recognized nationally for its comprehensive, outstanding 

teacher preparation programs, the graduates of which are exemplary educators on the basis of their student-centered 

pedagogy, commitment to reflective teaching practice, and advocacy of positive change in education. 

USC Upstate Education Professional Program (Unit) Mission  

To facilitate achieving its vision, the School of Education has a three-fold mission--to prepare effective 

teachers who are reflective practitioners and professionals, to serve the diverse needs of public schools in the state of 

South Carolina, particularly the Upstate, working collaboratively with P12 school personnel, and to advance 

understanding of how teaching and learning occur effectively.  

The primary aspect of the Education Professional Program’s mission is to prepare effective early 

childhood, elementary, special education, secondary, art, middle level, and physical education teachers through both 

the undergraduate and the graduate programs. Teacher preparation at USC Upstate is guided by a set of principles, 

goals, and dispositions consistent with the University’s vision and mission statements. As stated clearly in its 

philosophy, faculty members use these principles, goals, and dispositions to guide program development and related 

field experiences. The list of performance-based goals and objectives of the unit (see “Candidate Proficiencies” and 
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“Assessment System”), further specifies the nature of the Education Professional Program at USC Upstate by 

identifying those things reflective practitioners and professionals must believe about teaching and learning, must 

know, and must be able to do. Succinctly put, teachers prepared at USC Upstate possess a broad knowledge of the 

liberal arts and applicable content areas and are knowledgeable of the latest developments in curriculum and 

instruction as well as the foundations of education. They understand and respect cultural diversity and place the 

welfare and educational needs of their students first. They are reflective practitioners and professionals who are 

committed to service built upon professional standards and ethics. 

 A second aspect of the mission of the Professional Program in Education is to serve the needs of schools, 

especially in Upstate, South Carolina. This service involves working cooperatively with local teachers, students, 

superintendents, instructional supervisors, and principals, as well as those from other regions of the state and nation, 

on various projects designed to meet specific needs of schools and school districts.  

 Another crucial aspect of the Professional Program in Education mission is to advance understanding of 

how teaching and learning occur most effectively. This is accomplished through a commitment to the pursuit of 

scholarly knowledge and creativity on the part of faculty members and through a sharing of this knowledge with all 

involved parties in the field of education. Faculty publication in various professional journals within the field of 

education (and related fields) and presentations at conferences, grant writing, as well as in-service work in schools, 

sponsorship of conferences, leadership programs, institutes, and seminars at the local, state, regional, and national 

levels are the forums through which the pursuit and sharing of scholarly knowledge on teaching and learning most 

frequently take place. This commitment is also evident in the variety of delivery techniques employed in 

coursework, particularly ones that involve original, participatory learning experiences, investigation, critical and 

creative thinking, self-evaluation, and small group work in which candidates interact with others who may think and 

value the world differently. Teachers prepared at USC Upstate understand and respect all forms of diversity 

including but not limited to ethnicity, class, gender, sexual orientation, age, religious beliefs, learning styles and 

special needs, and place the welfare and educational needs of their students first. 

The USC Upstate School of Education Mission Statement 

 To prepare effective teachers who are reflective practitioners and professionals. 

 To serve the needs of schools in the state of South Carolina, particularly the upstate, working 

collaboratively with P-12 school personnel. 

 To advance understanding of how teaching and learning occur effectively. 

The USC Upstate School of Education Core Values/Goals 

The USC Upstate Education Professional Program emphasizes candidate content knowledge, pedagogical 

skills, and dispositions for teaching. Each of these elements is essential for the effective preparation of teachers. 

Clearly, teachers must possess deep knowledge and understanding of the subject matter they teach. Also, teachers 

must understand the best ways to present materials to students, assuring that all students learn. And equally, teachers 

must possess fundamental beliefs about learners, teachers, and teaching. The Education Professional Program “core 

values” are our goals and are expressed as follows: 

Teacher candidates demonstrate reflective teaching practice, 
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Teacher candidates demonstrate learner-centered pedagogy, 

Teacher candidates demonstrate performance-based assessment, 

Teacher candidates demonstrate a commitment to diversity 

Teacher candidates demonstrate a commitment to professional responsibility. 

Goal 1:  Education Professional Program faculty and candidates demonstrate reflective teaching practice. 

Reflective teaching is a systematic process to evaluate, analyze and perhaps change what is taking place in 

the classroom. The teacher begins by questioning his/her own techniques and strategies (with input from students 

and colleagues) to determine their efficacy. The teacher collects, analyzes, and evaluates information from his/her 

classroom, which may in turn lead to changes and improvements in teaching. 

     Reflective teaching is a concept that runs deep in the works of Dewey (1944) who asserted that education is 

“...that reconstruction or reorganization of experience which adds to the meaning of experience, and which increases 

ability to direct the course of subsequent experience” (p. 76). Dewey suggested that teachers organize the 

environment so that their students engage in activities that, when reflected upon, produce experiences. As a result of 

reflection upon the causes and consequences of the experiences, candidates grow in their ability to shape the course 

of future experience. Through this educative process, candidates gain intelligence (e.g. the ability to solve 

problems). 

The overarching goal is the achievement of a continuous reflective process.  Education Professional 

Program faculty members believe that modeling reflective educational practice begins with them as they evaluate, 

question, and revise their own teaching strategies. Through modeling, direct instruction, and course assignments, 

faculty members guide candidates to become reflective practitioners/professionals.   

Goal 2:  Education Professional Program faculty and candidates demonstrate learner-centered pedagogy. 

Teaching and learning comprise a process, at the heart of which is the learner. It is a goal of the School of 

Education faculty to prepare teacher candidates to instruct students using a learner-centered pedagogy.   

Learner-centered pedagogy links directly to the educational philosophy of progressivism, a philosophy 

grounded in the early twentieth-century work of Dewey with strong historical connections to nineteenth-century 

child-centered views of education such as those espoused by Froebel, known for the kindergarten movement 

(Morrow, 2005, p. 5), Pestalozzi (experienced-based, child-centered views of elementary school learning (Biber, 

1831); and Mann (Cremin, 1957), known for the common schools movement in the United States. Modern 

applications and extensions of progressivism include constructivist approaches to learning, interest-based/activity-

oriented instructional approaches, and performance-based assessment.  

Learner-centered instruction, to a degree, is a working model of a democracy, in which freedom is a 

mandatory component. As a result, the democratic principles of participatory government, social egalitarianism, and 

equality of educational opportunity are emphasized in learner-centered school experiences. According to Allison and 

Barrett (2000) Constructivists see both teacher and student as active in developing knowledge and solving problems. 

There is a partnership where both the teacher and the student make educational experiences understandable and 

meaningful. 

Because the theories emphasize learner involvement, intrinsic motivation, and the processes in which 

learners engage, the role of the teacher in the learner-oriented classroom shifts from “disseminator of facts” to 

“facilitator” or “guide.” In such classrooms, using the scientific method and approaching learning tasks 
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systematically are essential, with the emphasis on the process of learning.  Within stimulating learning environments 

students are more likely to become empowered thinkers (Sullivan & Glanz, 2000). 

Goal 3:  Education Professional Program faculty and candidates demonstrate performance-based 

assessment. 

Performance-based assessment is consistent with reflective practice and learner-centered instruction 

(Wiggins, 1998). It is applied both as the foundation for the assessment of the Professional Program (graduate and 

undergraduate) and as an essential component in its preparation of undergraduate and graduate candidates (Rudner 

& Schafer, 2002). 

Authentic performance-based assessments employ evaluative methods such as open-ended questions, 

exhibits, demonstrations, computer simulations, projects, units, and portfolios (Airasian, 2004). Educators address 

issues of equity in performance-based assessments as they take into account the diversity of today’s student 

populations. Candidates must acknowledge that at-risk students bring to the learning environment background 

knowledge different than that of mainstream peers; not only are differences taken into consideration in the 

development of performance-based assessments but also differences are considered in developing criteria for scoring 

(Arter & McTighe, 2001). 

Reflective teaching consists of reiterative cycles of planning, teaching, testing, and reflecting which leads 

to action and ultimately refines teaching and builds professional competence. Likewise in a learner-centered 

environment, teachers are committed to hands-on learning that maximizes the success of all students. In order to 

maximize student success, teachers must be aware of individual differences and make accommodations in their 

lesson planning and implementation. This requires continuous monitoring of student progress and modification of 

instruction based on authentic assessment (Stiggins, 1994). 

Goal 4:  Education Professional Program faculty and candidates demonstrate commitment to diversity. 

  The Professional Program’s organizing theme, mission and philosophy note its affirmation of diversity. 

Broadening the parameters suggested by the concept “multicultural education,” faculty members of the Professional 

Program embrace and affirm a broader concept of diversity, as described by Delpit and Dowdy in 2002 and by 

Payne in 1996, that includes not only racial and ethnic differences, but also language, socio-economic, gender, 

sexual orientation, and learning differences.  

  Education Professional Program faculty members subscribe to the following set of beliefs about learners 

and teaching which affirm diversity:  

Reflective teachers believe that all children can learn. 

Reflective teachers create a learning environment that is anti-discriminatory. 

Reflective teachers understand and respect each student’s cultural background. 

Reflective teachers instruct for empathy and tolerance. 

Reflective teachers instruct for altruism. 

  Faculty members of the Education Professional Program realize the importance of instructing in a diverse 

society; they have the goal to help teacher candidates be prepared to “build upon the cultural strengths and 

characteristics that students from diverse groups bring to school,” and “help all students acquire the knowledge, 

skills and values needed to become participating citizens of the commonwealth” (Banks, et al, 2001, p. 5). 

Goal 5:  Education Professional Program faculty and candidates are committed to professional responsibility. 
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  Education Professional Program faculty and candidates demonstrate their commitment not only to the P12 

learner, but also to the community and to the education profession. Candidates are encouraged to embrace 

responsibilities that transcend the walls of their classrooms and stay abreast of educational reform and new 

technologies. Being learner-centered, professional teachers recognize that the environment of the school, the 

community, the profession, and the government significantly influence quality of education available to students. 

Responsible professionals are involved in all these arenas as advocates for the well-being of students and positive 

change in education (Glickman, 2002).  

  Vrasidas and McIsaac (2001) state that “technologies are not the deliverers of content, but tools that 

educators and students use to construct knowledge and share meaning” (p. 129). Our faculty and teacher candidates 

utilize technology as a way to meet the distinct needs of students. 

School of Education Philosophy 

The faculty members and administrators of the USC Upstate Education Professional Program, in describing 

the nature of its programs, have developed a set of consistent principles and values that serves as the foundation of 

the Program’s approach to curriculum, pedagogy, and program development. Teacher preparation at USC Upstate is 

based on this set of principles and values, is consistent with the University’s vision and mission statements. The 

faculty states these values and principles clearly in the School of Education philosophy. It is the belief of the faculty 

that students enrolled in the teacher education program at USC Upstate will become reflective practitioners and 

professionals if they internalize and act in accordance with the philosophy stated below.   

Graduates from a USC Upstate Education Professional Program, either undergraduate or graduate, should 

possess: 

I. A general exposure to and an appreciation of the traditional liberal arts and sciences of both western 

and non-western traditions (see Institutional Standards). 

II. A specific exposure to the most up-to-date pedagogical theories and practices. This requires mastery of 

content-area knowledge, skills in planning, instruction, human relations, classroom management, 

media and technology, as well as knowledge of human growth and development, the foundations of 

education, and various theories of human learning and motivation. Candidates have the ability to 

appropriately use performance-based assessment for testing, measuring, and evaluating pupil 

achievement not only in cognitive, but also in affective and psychomotor learning. 

III. A set of ethical principles, values, and dispositions. Administrators and faculty members model, foster, 

and reinforce principles of justice and sensitivity toward racial, ethnic, cultural, linguistic, spiritual, 

sexual orientation, and gender differences. Candidates learn through example, reading and discussing 

those dispositions critical to being an effective teacher--fairness, open-mindedness, a belief that every 

child can learn, a commitment to excellence, and advocacy for positive change in education.  

Candidates completing the USC Upstate Education Professional Program continuously reflect upon 

their values and dispositions, refine these values and dispositions, and make some attempt to determine 

whether or not these values and dispositions are internally consistent, socially worthwhile, and 

egalitarian in view. 
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IV. A commitment to the principle of equality of educational opportunity for all students regardless of 

disability, race, ethnic background, religious affiliation, sexual orientation, or gender. Teachers 

prepared in the USC Upstate Education Professional Program are committed to the principle of 

equality of educational opportunity and the supporting principles of multicultural education. Faculty 

members develop candidates’ knowledge of, skills for working with, and desirable dispositions toward 

individuals from diverse backgrounds by placing education majors in a variety of settings for field 

experiences. The Education Professional Program reflects a steadfast commitment to the principles of 

equity and fairness.   

V. A commitment to knowledge of both theory and practice and an understanding of how one informs and 

strengthens the other. The faculty and administration of the USC Upstate Education Professional 

Program believe that attempting to teach any educational theory without the opportunity for practical 

application of the theory is fruitless, and that attempting to teach any lesson without an understanding 

of state-of-the art theoretical grounding is equally unproductive. A well-prepared teacher understands 

that teaching is an art informed by science; the well-prepared teacher is guided by the best theory and 

practice known at a given time. 

Institutional Standards 

 The Education Professional Program follows a set of institutional standards set forth by USC Upstate. We 

believe teacher candidates must master appropriate content as provided by USC Upstate through the required 

general education courses. This content provided, is an important precursor to the pedagogical aspects of the 

Education Professional Program coursework. The institutional standards provide general exposure to and an 

appreciation of the traditional liberal arts and sciences of both western and non-western traditions. The USC Upstate 

faculty developed five competencies and nine student learning outcomes (SLOs) that encompass the knowledge and 

skills USC Upstate students should learn through their general education coursework.  

Competency 1: The USC Upstate graduate should demonstrate an ability to communicate in English, both orally 

and in writing.  

1.1  Students are able to create and deliver coherent, grammatically correct oral presentations.  

1.2  Students are able to create coherent, grammatically correct written responses to prompts and questions.  

Competency 2: The USC Upstate graduate should demonstrate an understanding of and an ability to apply scientific 

investigation and quantitative and logical reasoning.  

2.1  Students demonstrate an ability to apply scientific reasoning by drawing appropriate conclusions from 

scientific data.  

2.2  Students demonstrate an ability to apply quantitative and logical reasoning by producing solutions to or 

analyses of appropriate problems.  

Competency 3: The USC Upstate graduate should be able to integrate and critically evaluate information.  

3.1  Students are able to evaluate strengths and weaknesses of varying points of view.  
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3.2  Students demonstrate the ability to distinguish between pertinent and irrelevant information.  

Competency 4: The USC Upstate graduate should understand and demonstrate an awareness of distinctive features 

of language and cultures.  

4.1 Students demonstrate knowledge of linguistic and cultural diversity and contributions of such diversity to 

society.  

Competency 5: The USC Upstate graduate should demonstrate responsible and appropriate use of information 

technologies.  

5.1  Students are able to gather and correctly process information through appropriate use of technological tools.  

5.2  Students demonstrate the ability to use information technologies to communicate information to others. 

Theoretical Underpinnings of the USC Upstate Education Professional Program 

The conceptual framework and philosophy of the USC Upstate School of Education are consistent with learner-

centered pedagogical approaches associated with progressivism and constructivism. Practices and behaviors 

consistent with these approaches include: 

 Application of problem-solving and scientific inquiry; 

 Use of cooperative learning experiences and self-discipline; 

 Emphasis on how to think as well as what to think with the teacher serving as a guide; 

 Appreciation of the interdisciplinary nature of learning; and 

 Preparation of all students for full participation in a democracy. 

Guiding Principles of the USC Upstate Education Professional Program 

In accordance with its conceptual framework, mission, philosophy, and theoretical orientation, the USC 

Upstate School of Education follows these guiding principles based on the Interstate New Teacher Assessment and 

Support Consortium (InTASC) and the South Carolina Assistance, Development and Evaluation of Professional 

Teaching (ADEPT) standards. Associated with each of the guiding principles are goals and objectives which 

candidates must demonstrate proficiency in achieving.  Candidate performance in these areas is assessed using 

ADEPT observations of teaching, candidate portfolios, and standardized tests. Candidates prepared at USC Upstate: 

 Facilitate student achievement by establishing appropriate long-range learning goals and by identifying the 

instructional, assessment, and management strategies necessary to help all students progress toward 

meeting these goals; 

 Facilitate student achievement by planning appropriate learning objectives; selecting appropriate content, 

strategies, and materials for each instructional unit; and systematically using student performance data to 

guide instructional decision making; 

 Facilitate student achievement by assessing and analyzing student performance and using this information 

to measure student progress and guide instructional planning; 

 Establish, clearly communicate, and maintain appropriate expectations for student learning, participation, 

and responsibility; 

 Promote student learning through the effective use of appropriate instructional strategies; 



Chapter 1: USC Upstate School of Education   

 11 

 Possess a thorough knowledge and understanding of the discipline so that he or she is able to provide the 

appropriate content for the learners; 

 Maintain a constant awareness of student performance throughout the lesson in order to guide instruction 

and provide appropriate feedback to students; 

 Create and maintains a classroom environment that encourages and supports student learning; 

 Maximize instructional time by efficiently managing student behavior, instructional routines and materials, 

and essential non-instructional tasks; and 

 Is an ethical, responsible, contributing, and ever-learning member of the profession. 

Guiding Principles of USC Upstate Graduate Education Programs 

USC Upstate graduate programs are built upon the School of Education’s Core Dispositions. Teachers 

completing USC Upstate graduate programs: 

 Value reflective teaching practice; 

 Value learner-centered pedagogy; 

 Value performance-based assessment; 

 Are committed to and affirm diversity; and 

 Are committed to professional responsibility. 

Multicultural/Diversity Perspectives in USC Upstate Teacher Education Programs 

Its mission, philosophy, principles and organizing themes drive the USC Upstate School of Education’s 

commitment to multicultural/diversity education. As reflective teachers, graduates of School of Education programs: 

 Believe that all children can learn;  

 Create a learning environment that is anti-discriminatory; 

 Understand, respect, and accommodate for group and individual differences; 

 Instruct for altruism, empathy, and tolerance; and 

 Promote justice. 

Technology in USC Upstate Teacher Education Programs 

Guided by the standards of the International Society for Technology in Education (ISTE) USC Upstate teacher 

education majors at both the undergraduate and graduate levels: 

 Facilitate and inspire student learning and creativity; 

 Design and develop digital age learning experiences and assessments; 

 Model digital age work and learning; 

 Promote and model digital citizenship and responsibility; and 

 Engage in professional growth and leadership
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CHAPTER 2: THE USC UPSTATE SCHOOL OF EDUCATION FACULTY 

The Organization of the USC Upstate School of Education 

Administration 

The administrators and faculty members of the USC Upstate School of Education, guided by a clearly 

articulated conceptual framework and focused mission and philosophy, have organized the school in a manner 

which facilitates effective and efficient management of programs and accomplishment of stated goals, objectives, 

and outcomes (see Appendix A, Organizational Chart of the USC Upstate School of Education). A description of the 

duties of each member of the administration and faculty follows. 

The Dean of the School of Education serves as the chief administrator of the School’s personnel and 

programs. The Dean, an advocate for and representative of the School of Education, reports directly to the Senior 

Vice Chancellor for Academic Affairs. The Senior Vice Chancellor for Academic Affairs answers directly to the 

Chancellor, the Chief Executive Officer of USC Upstate (see Appendix B, USC Upstate Academic Affairs 

Organizational Chart). The Dean of the School of Education evaluates the effectiveness of faculty members, 

administers the programs and budgets of the School, provides academic leadership to the School and the University, 

and represents the School and University on the local, state, regional and national levels (See Policy #7-1: Job 

Description Dean, School of Education). 

The Associate Dean in the School of Education carries out duties related to faculty evaluation, budgeting, 

scheduling and staffing of courses, assessing and developing curricula, and evaluating transcripts of transfer 

students. The Associate Dean, an advocate for and representative of the School of Education, reports directly to the 

Dean of the School of Education. When delegated by the Dean, the Associate Dean represents the dean and is 

responsible for the duties assigned by the Dean. (See Policy # 7-2: Job Description: Associate Dean School of 

Education). 

The Director of Graduate Programs and Special Initiatives carries out duties related to faculty evaluation 

and budgeting, as well as scheduling and staffing of graduate courses. In addition, the Director provides leadership 

in admitting graduate students, and assessing and developing graduate program. The Director also has administrative 

responsibilities over certain specific initiatives (such as contract courses with public schools) and other (often grant-

generated) initiatives as delegated by the Dean of the School of Education (See Policy # 7-2: Job Description: 

Associate Dean and Director of Graduate Programs and Special Initiatives, School of Education). 

The Director of the Teacher Education Program at the University Center Greenville (UCG) and Director 

of the Teacher Education Program at the USC Sumter campus evaluate faculty members, schedule and staff courses, 

review transcripts of transfer students, and make hiring recommendations to the Dean. The Directors also assists 

with special initiatives offered on their respective campuses (See Policies #7-6 and 7-7: Job Description). 

Coordinators  

The Coordinator of Field Experiences manages the placement of candidates in field-based settings for 

practicum (clinical) and directed (student) teaching. The Coordinator serves as a liaison between the School of 

Education and local p12 schools, helping to build and further enhance positive, collaborative relationships between 

these agencies. The Coordinator of Field Experiences conducts ADEPT/SAFE-T training for cooperating teachers, 
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university supervisors, and candidates, and also plans information sessions and seminars for candidates, cooperating 

teachers, and university supervisors (See Policy # 7-3: Job Description Coordinator of Field Experiences). 

The School of Education Assessment Coordinator provides leadership to the unit in the areas of candidate 

assessment, survey research design, unit assessment, data collection, data interpretation, data management and 

assessment reporting (See Policy # 7-4: Job Description School of Education Assessment Coordinator). 

 The Program Coordinators (Elementary, Early Childhood, Child Development and Family Studies, 

Learning Disabilities, Middle Level and Secondary, and Exercise Science and Physical Education) work with 

School of Education colleagues to develop long- and short-range programmatic strategic plans and make 

recommendations to the Dean and faculty members concerning curricular modifications, academic and scheduling 

needs, and catalog changes. Each also prepares the University’s annual Assessment Reports, collects and maintains 

information for their program’s Specialized Professional Association (SPA) folio for the Council for Accreditation 

of Educator Preparation (CAEP) review, and collects data for the unit’s assessment system. Program Coordinators 

assist new and adjunct faculty in various capacities, including (among others) ordering textbooks, checking class 

rosters for student eligibility, entering grades, and entering School of Education assessment data electronically. (See 

Policy # 7-5: Job Description Program Coordinator, School of Education).  

Faculty 

The USC Upstate School of Education faculty members teach effectively, and in so doing, they prepare and 

deliver instruction in a manner that serves as a pedagogical model for teacher candidates. In addition, the University 

views effective teachers as those who are accessible to students and those who provide accurate and timely academic 

advisement. Faculty members engage in scholarly and creative activity including research, publication, grant 

writing, course and curriculum development, as well as presentations at professional meetings. They serve on state 

and national professional organization committees and boards. Faculty members also provide service to the School 

of Education in the form of curriculum and course development, program revision, and committee work; they serve 

the University through participation in faculty governance, committee work, involvement with student 

organizations, and work on special projects; and they serve the local community and its p12 schools through service 

learning initiatives and through sharing their expertise in matters related to school curricula, teaching methodology, 

supervision, and school organization and management. 

Faculty members teaching undergraduate and graduate classes carry a twelve-hour teaching load (or the 

equivalent) which includes teaching courses and may include supervision of student teachers and/or practicum 

(clinical) students. Faculty members possess the professional credentials in the area in which they supervise. For the 

purposes of calculation of teaching load, supervision of 4.5 student teachers is the equivalent of a three-hour course 

(typically, across two semesters, a faculty member would supervise 4 student teachers in the fall and 5 in the spring 

semester [or vice versa] for the equivalent of 2 courses per academic year). All faculty members, however, engage 

(directly or indirectly) in the School of Education’s partnerships with the public schools. Each teacher preparation 

program provides its candidates with continuous interactive experiences with schoolchildren. Before exiting a 

program, candidates will have at minimum 100 hours of fieldwork in addition to their semester-long directed student 

teaching experience. Subsequently, faculty members may conduct observations of candidates in these 
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clinical/practicum settings, require candidates to implement assignments in their classroom placements, and 

facilitate open communication between the School of Education and the public school personnel. 

Faculty members are accessible to their students; they post and keep regular office hours. For full-time 

faculty members with a full teaching load, a schedule of five office hours a week, not on a single day, is considered 

normal. Faculty teaching online classes are expected to maintain office hours on campus at regularly scheduled 

times (Faculty Manual p.37). Faculty who teach during a summer session are expected to be available for 

advisement during that term and to attend freshman and/or transfer orientation. Faculty members also participate in 

University functions (e.g., commencement and graduation ceremonies; fall, spring, and summer student orientations, 

and the General Faculty Meetings) as well as School of Education events (e.g., Student Teacher Share fair/award 

ceremonies, the School of Education Diversity Conference, and honor society occasions for recognizing candidates’ 

achievements). The School of Education also holds an average of two faculty meetings per month in addition to an 

all day retreat that occurs in the beginning of the academic year. Members also attend various monthly Program 

meetings, as appropriate. Other more specific aspects of the various duties of faculty members at USC Upstate are 

spelled out in greater detail in the Faculty Manual, USC Upstate. 

School of Education faculty members work collaboratively and cooperatively with faculty colleagues from 

the College of Arts and Sciences. Communication and cooperation between the School of Education and the College 

are essential as means of strengthening and maintaining the academic content component of all USC Upstate teacher 

preparation programs. A standing committee of the School of Education, the Teacher Education Advisory Council, 

exists to assure continuous communication with and input from faculty members of other academic divisions on 

campus into matters directly related to teacher preparation at USC Upstate. 

Reviews, Mentorship, and Adjunct Faculty  

Administrative reviews are completed by unit administrators who are tenured. Within the School of 

Education, unit administrators may be the Dean, Associate Dean, or Program Director. For the initial six years of 

employment, full-time faculty members at USC Upstate are evaluated annually by their rating administrator.  

Thereafter, tenured faculty members undergo administrative review once every three years. Faculty members may 

request a review during any year.  

Administrative reviewers evaluate the effectiveness of each School of Education faculty member on the 

basis of the following criteria: 1. Teaching effectiveness; 2. Service; and 3. Scholarship and creative activity. This is 

referred to officially as the Administrative Annual Review (informally referred to as Annual Review). Tenure-track 

faculty members are evaluated by the School of Education Peer Review Committee during their second (first year 

review), fourth (third year review), and penultimate years. The SoE Peer Review Committee also evaluates post-

tenure files (See Policy # 5-4: School of Education Promotion and Tenure Criteria and Policy #5-5: Graduate 

Faculty Selection and Evaluation Criteria). The School of Education Peer Review Committee is a component of the 

promotion and tenure structure outlined in the Faculty Manual, USC Upstate. 

The Dean of the School of Education assigns to each newly hired faculty member a mentor who is a senior 

member of the faculty. The mentor guides and directs the new faculty member’s transition into the School of 

Education and into the campus culture of USC Upstate. Mentors provide advice on university-wide policies and 
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procedures such as promotion, tenure and annual review criteria and regulations as well as student advisement 

protocols and specific job-related expectations within the School of Education.  

Part time adjunct and full time instructor faculty members are individuals fully qualified to teach courses or 

perform specific services. Part-time adjunct faculty and full time instructors are evaluated by their respective rating 

administrator each year. By March 15 of each year, part-time faculty will compile a brief portfolio and submit it to 

the unit administrator. The portfolio will include materials from the previous calendar year: the Self-Evaluation 

form, Student Opinion Polls for each course taught, course materials prepared by the faculty member (syllabi, 

sample tests, handouts, etc.), and other materials as appropriate. Evaluation materials may also include the 

evaluator’s observation. Once completed, the adjunct and instructor faculty members will receive a copy of the 

evaluation and will have the right to accept it or to write a response letter. The evaluation and any response letter 

will become part of the faculty member’s file in the academic unit office. Adjuncts and instructors must receive at 

least a Satisfactory rating in evaluations to continue employment at USC Upstate.  

Academic Advisement 

All USC Upstate School of Education faculty members have an important responsibility to provide 

accurate and timely academic advisement to candidates who choose to major in one of the School’s programs. 

Faculty members are knowledgeable of course requirements, course offerings, policies, and procedures related to 

School of Education programs. Faculty members routinely communicate with candidates electronically, meet with 

them during posted office hours and at prearranged advisement/orientation times to provide quality academic 

advisement and to counsel them regarding their choice to become a teacher. Advisors inform the Dean or Associate 

Dean of any problems related to advisement that may arise (See policy #5-2: Academic Advisement). 

USC Upstate School of Education Standing Committees 

There are a number of standing committees which function in the USC Upstate School of Education to help 

improve the quality of teacher education programs and the delivery of services to candidates and to the University. 

School of Education faculty members and (when appropriate) faculty members from other USC Upstate schools and 

divisions as well as candidates and public school personnel comprise the membership of these committees. In this 

way, committees function as a means through which the School of Education receives interdisciplinary and collegial 

input as well as input from candidates, public school personnel, and members of the community. Ad hoc committees 

are created as specific curricular, programmatic, or personnel needs arise. Descriptions of the function and 

composition of each of the standing committees of the USC Upstate School of Education appear below.  

The School of Education Advisory Council serves as the formal means through which local public school 

personnel and other members of the Upstate community have input into USC Upstate teacher education programs. 

The Dean of the School of Education, School of Education faculty members, area school superintendents, principals, 

teachers, parents, business leaders, and candidates comprise the Committee. 

The Teacher Education Advisory Committee addresses the need for collegiality and program articulation 

between leaders of the School of Education and leaders of other schools/divisions on the USC Upstate campus. The 

Dean, Division Chairs, and appointed faculty members of the School of Education along with the Deans (or Deans’ 
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designees) of the Schools of Business and Nursing and one representative from each division of the College of Arts 

and Sciences comprise the membership of this Committee. 

The School of Education Appeals Committee hears academic grievances. Upon written notification of a 

grievance from a student, the committee acts in accordance with policy and procedures outlined in the USC Upstate 

School of Education Appeals Policy (See Policy #6-2: School of Education Appeals Committee & Appeals Process). 

The School of Education Academic Affairs Committee meets to discuss curriculum matters and review all 

proposals for curriculum and program changes initiated. Members also consider matters concerning academic 

requirements and standards, as well as review current policies and practices for the purposes of making 

recommendations to the Faculty Senate.  

The School of Education Peer Review Committee, composed of five elected School of Education tenured 

faculty members, conducts observations, reads faculty dossiers, and reviews the effectiveness of the following 

School of Education tenure-track faculty members:  those in their first and third year of faculty status at USC 

Upstate; those being considered for promotion; those under consideration for tenure; those in their penultimate year 

of tenure-track faculty status; and those tenured colleagues who have not been reviewed for 10 years (post-tenure 

review).  

The School of Education Diversity Committee develops ways to enhance and maintain racial, ethnic, and 

cultural diversity on the faculty and in the student body of the USC Upstate School of Education. It also informs 

faculty members of curriculum developments and teaching practices in multicultural education and recommends 

additions to library and curriculum resource center holdings in the field of multicultural education. The Committee 

is composed of three School of Education faculty members, including the chairperson (appointed by the Dean).  The 

SoE Diversity Committee plans and organizes the annual SoE Diversity Conference. 

The School of Education Graduate Committee The Graduate Committee of the School of Education serves 

as an advisory committee to the Director of Graduate Programs and as the Curriculum Committee for Graduate 

Programs. The School of Education Graduate Committee makes recommendations to the faculty of the School of 

Education concerning new graduate programs, revision of existing graduate programs, and new and revised courses. 

The Committee also develops and revises policies concerning admission, continuation, and completion of graduate 

programs. The Committee considers program marketing as well as other activities contributing to the professional 

development of teachers in the Upstate. The School of Education Graduate Committee, appointed by the Dean of the 

School of Education, consists of one faculty member from early childhood, one from elementary, one from special 

education, and one from foundations. The Chair of the School of Education Graduate Committee is chosen from 

among the Committee members. The Director of Graduate Programs serves as a voting member of the Graduate 

Committee. 

The Candidate Progress Review (CPR) Committee hears the concerns of any faculty/staff members or 

clinical and student teaching personnel regarding candidates’ attitudes and behaviors aligned with the dispositions 

section of the (CAEP) Standards. The committee consists of five members (Three program coordinators, the advisor 

of the referred candidate, and the field experience coordinator. If the referring person is a committee member, he/she 
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will recuse her/himself and the committee chair will seek a member-at-large from the School (See Policy #6-3: 

Candidate Progress Review [CPR] Committee of the School of Education). 

Special Projects and Partnerships (Faculty Focus) 

In fulfillment of its stated mission to prepare future teachers, to serve the educational needs of local and 

regional public schools, and to advance understanding of how learning and teaching best occur, the USC Upstate 

School of Education maintains special facilities and sponsors a number of special projects, several of which have 

resulted from grant writing activities of School of Education faculty members. These projects strengthen ties 

between the USC Upstate School of Education and the public schools of the region. They address the need for a 

collaborative partnership between the School of Education, local schools, businesses, industries, private foundations, 

local government, and the federal government in order to address the complex issues facing today’s educators, 

especially those working in p12 public schools.  While innovative programs are continuously being developed, the 

major special projects currently operated by the School of Education are described below. 

Recruitment and Retention Activities  

South Carolina Teaching Fellows - The South Carolina Teaching Fellows program provides monetary 

fellowships to support candidates pursuing a bachelor’s degree leading to teacher certification. This award is made 

to outstanding high school seniors on the basis of high school achievement, SAT scores, an essay, and a rigorous 

interview. The grant includes funds for tuition and board, plus a stipend to participate in summer enrichment 

programs. The institution is committed to providing a supportive environment with multiple opportunities for 

enrichment beyond the classroom. The focus of the USC Upstate Teaching Fellows Grant is preparation for teaching 

in a diverse society particularly students for whom English is a second language. 

Teacher Cadet Program - The Teacher Cadet Program is an innovative approach designed to attract talented 

young people to the teaching profession through a challenging introduction to teaching. The program seeks to 

provide high school students insight into the nature of teaching, the problems of schooling and the critical issues 

affecting the quality of education in America’s schools. The Teacher Cadet Program is funded through South 

Carolina’s Center for Educator Recruitment, Retention and Advancement. USC Upstate School of Education is 

proud to partner with  local schools. Through our partnership, USC Upstate Teacher Cadet Program provides: 1. 

College visit day which includes classroom visitations, admissions information, panel with current USC Upstate 

students, guest speakers, and team building activities, 2. Instructional materials, and 3.Guest speakers at school sites. 

Project Create - Centers for the Re-Education and Advancement of Teachers in Special Education is funded 

by the South Carolina Office of Exceptional Children provides tuition reimbursements and supplies to qualified full-

time public school employees enrolled in courses for completing add-on or initial k-12 certification in Special 

Education. 

Service to the Community, Collaborative Initiatives and Partnerships 

Technology Olympics - USC Upstate co-sponsors Technology Olympics annually. The special event 

promotes the use of assistive technology for K-12 students who are visually impaired across the state of South 
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Carolina. At the day-long event, K-12 students are provided an opportunity to demonstrate their knowledge and 

expertise in using adaptive equipment and assistive technology. In addition, it is hoped that this competition will 

raise students’ motivation level to use their technology and provide opportunities to make new friends and improve 

self-esteem. 

Braille Challenge - USC Upstate also co-sponsors a regional Braille Challenge event each February. The 

Braille Challenge is a national academic competition designed to motivate blind students to emphasize their study of 

braille, while rewarding their success with a fun-filled, but challenging, events. Any visually impaired student who 

reads braille is eligible to participate.  

Family Night - Over the course of 17 years the Early Childhood Education Program has developed a 

partnership with Dunbar Child Development and Family Learning Center.  This school in Greenville County 

Schools serves four year olds and their families.  This unique partnership provides exemplary experiences for pre-

service teachers, enriching educational programs for young children and their families, and an opportunity for 

inquiry and professional growth for University Professors and classroom faculty.  Undergraduate students enrolled 

in the first block of professional classes meet weekly in assigned classrooms as part of their clinical 

experiences.  Each semester these students plan and implement a family night for the children and families of the 

program.  Family night consists of dinner and then activities that integrate literacy into math, music, art and science 

activities that are developmentally appropriate according to age, individual and sociocultural characteristics. 

Additionally, students create bookmarks with hints about reading to your child and parent information boards and 

handouts.  These provide information to parents about common questions they have about supporting their young 

children’s development.  Family night provides a wonderful opportunity for the children and their families as well as 

for our University students and the faculty of Dunbar. 

Charles Lea Enrichment Program - The Charles Lea College Enhancement Program is a partnership 

between the Charles Lea Center and the School of Education.  This program offers adults with disabilities an 

opportunity to come to the University to take classes designed specifically for their needs.  The program meets on 

Wednesday nights and offers 11 classes- Basic Reading, Basic and Consumer Math, Beginning Computer Skills, 

Aerobics, Technology in Everyday Life, Painting, Crafts, Drama, Science, Sign Language and Music. Charles Lea 

Clients who participate are awarded certificates as they complete a certain number of classes. School of Education 

students provide assistance in classes and are given a valuable clinical experience. 

Piedmont Region III Science Fair. The Piedmont Region III Science Fair is hosted annually on the 

University of South Carolina Upstate campus, and involves the following departments: The School of Education and 

the College of Arts and Sciences, including the Division of Natural Sciences and Engineering and the Division of 

Mathematics and Computer Science. The director of the Regional Science Fair has typically been a faculty or staff 

member from the School of Education. The director is responsible of coordinating the all aspects of the Regional 

Science Fair. Funding is provided by USC Upstate and the Rotary Club of Spartanburg. The Piedmont Region III 

Science Fair is an affiliate of the Intel International Science and Engineering Fair (ISEF). The fair involves students 

in grades 1-12 who represent public, private and home schools located in the Cherokee, Chester, Lancaster, 

Spartanburg, Union and York Counties. Projects are divided by grades into the following academic categories 
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during the competition: elementary level (grades 1-4), middle level (grades 5-8) and secondary level (grades 9-12). 

Competition occurs in the following discipline categories: Behavioral and social science, biology, chemistry, general 

science, math and computer science and physics. An awards ceremony is typically held each year on the Saturday 

two weeks following the competition on the campus of University of South Carolina Upstate. 

Teacher-to-Teacher Program. Spartanburg District 6 and the School of Education work together to provide 

a fifth-year mentoring program to selected teacher candidates.  These spring teacher candidates work during the fall 

with their cooperating teachers and continue with them during directed teaching. During the Induction Year, if the 

program completers continue in District 6, the district provides the program completers with mentors along with a 

graduate course. 

PETE Program. USC Upstate Physical Education Teacher Education (PETE) program has a very strong 

partnership with many area public and private schools.  The USC Upstate PETE program is very active in 

supporting area schools’ field days and special events.  USC Upstate PETE majors are able to experience what it is 

like running a field day or special event day by working hand in hand with area public or private schools.   A long 

standing partnership has been in place with McCarthy Teszler School and Lone Oak Elementary School.  USC 

Upstate PETE majors work with the physical education teachers at McCarthy Teszler School for special needs 

children in order to better understand how to work with all children when they become physical education 

teachers.  USC Upstate PETE majors also work with the physical education teachers at Lone Oak Elementary 

School in order to practice teaching before their student teaching experience. 



Chapter 3: Programs   

 20 

CHAPTER 3: THE USC UPSTATE SCHOOL OF EDUCATION ACADEMIC PROGRAMS 

UNDERGRADUATE PROGRAMS 

Program Overview 

The USC Upstate School of Education offers programs which lead to a Bachelor’s Degree and prepare 

students for South Carolina teacher certification in the areas of Early Childhood Education (Bachelor of Arts), 

Elementary Education (Bachelor of Arts), Middle Level Education (Bachelor of Arts), Special Education: Learning 

Disabilities (Bachelor of Science), Secondary Education—Biology (Bachelor of Science), Secondary Education—

Chemistry (Bachelor of Science), Secondary Education—English (Bachelor of Arts), Secondary Education—

Spanish (Bachelor of Arts), Secondary Education—Mathematics (Bachelor of Science), Secondary Education—

Social Studies/History (Bachelor of Arts), and Physical Education (Bachelor of Science). The College of Arts and 

Sciences prepare students for South Carolina teacher certification in the areas Art Education (Bachelor of Arts). The 

School of Education offers two programs which lead to bachelor’s degrees: Child Development and Family Studies 

(Bachelor of Arts) and Exercise and Sport Science (Bachelor or Science). A description of each program follows. 

General (Liberal Arts) Education Requirements 

        Each student enrolled at USC Upstate must complete a core of general (liberal arts) education 

coursework.  This requirement is consistent with the stated mission, philosophy, goals, and objectives of both the 

University and the School of Education. USC Upstate teacher education programs emphasize the general liberal arts 

and content area knowledge which serve as the foundation of effective P12 teaching. General liberal arts education 

requirements for all students in the USC Upstate teacher education program include study in the areas of 

Communication; Mathematics; Logic, Natural Sciences; Information Technology; Fine Arts, Humanities, and 

History; Social and Behavioral Sciences, Natural Science, and Foreign Language and Culture. 

USC Upstate and Community and Technical Colleges have formed a partnership to better serve the needs of 

students in the local area who desire a degree in education. Students complete the first two years of general 

education, enrolling in courses outlined in the articulation agreement. Upon completion of those courses and 

fulminant of the professional program requirements, students enter the Professional Program in teacher education at 

USC Upstate. 

Early Childhood Education 

The Early Childhood Education program provides preparation for teaching in preschools, nurseries, 

kindergartens, and in the primary grades (P-3). A substantial portion of the curriculum consists of coursework in the 

liberal arts to establish a broad base of knowledge prior to the professional sequence. Throughout the professional 

sequence candidates participate in a sequence of clinical experiences with young children that concludes with an 

intensive directed (student) teaching experience in a public school setting. The USC Upstate Early Childhood 

Education program meets knowledge, skills and dispositions standards of the National Association for Education of 

the Young Child (NAEYC), a constituent organization of the Council for the Accreditation of Educator Preparation 

(CAEP). Components of the Early Childhood Education program are offered on the Spartanburg (USC Upstate), 

Greenville, and Sumter (USC Sumter) campuses. 
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Elementary Education 

The Elementary Education Program is designed to prepare students to teach in grades 2-6. The Program 

consists of coursework in general liberal arts, professional education, and subject matter to be taught. During all 

phases of the program students have clinical/practicum assignments in classrooms as observers, assistants or 

teachers.  During the semester of student teaching, students spend a minimum of fourteen weeks in an elementary 

and/or middle school to which they have been assigned. The USC Upstate Elementary Education Program meets 

knowledge, skills and dispositions standards of the Association for Childhood Education International (ACEI), a 

constituent organization of CAEP. Components of the Elementary Education program are offered on the 

Spartanburg (USC Upstate), Greenville, and Sumter (USC Sumter) campuses. 

Middle Level Education 

The program in middle level education prepares candidates to teach in grades 5-8. The Program emphasizes 

the particular physical, emotional, attitudinal, and intellectual needs of young adolescents as well as the 

organizational, curricular, and pedagogical signature practices of middle schools. This is achieved through a core of 

liberal arts coursework (general education), professional education coursework (which includes field-based 

practicum experiences in middle schools), student teaching in middle school settings, and intensive coursework in 

two areas of academic concentration. The USC Upstate Middle Level Education Program meets South Carolina state 

program approval standards and is nationally recognized by the Association on Middle Level Educators (AMLE), a 

constituent organization of CAEP. Components of the Middle Level Education program are offered on the 

Spartanburg (USC Upstate) and Greenville campuses. 

Special Education: Learning Disabilities  

The Special Education/Learning Disabilities program prepares students to serve the needs of special 

education students with learning disabilities in both regular classrooms and special education resource settings. The 

program thereby emphasizes appropriate services, curricula, assessment, and instruction required by students with 

special needs to facilitate their participation in the K-12 general education curriculum. Practicum experiences begin 

the first semester of the Professional Program and continue throughout the Program. Candidates also complete a 

minimum of fourteen weeks of directed (student) teaching in two seven-week field placements: one placement in a 

special education resource setting, the other placement in a regular elementary education classroom that includes 

students with learning disabilities. The Learning Disabilities Program meets the standards of the Council for 

Exceptional Children (CEC), a constituent organization of CAEP. 

Secondary Education 

The program in Secondary Education prepares candidates to teach in grades 9-12 and does so through a 

core of general liberal arts coursework, professional education coursework (including field-based clinical 

experiences designed to promote reflective teaching), an intensive directed (student) teaching experience, and 

extensive coursework in a specific area of subject specialization. During the semester of student teaching, candidates 

spend fourteen weeks in a secondary school classroom, appropriate to their content concentration, to which they 

have been assigned.   
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The secondary education curriculum may lead to either a Bachelor of Arts or Bachelor of Science degree 

depending upon the chosen area of subject specialization. Areas of subject specialization in secondary education at 

USC Upstate include Biology, Chemistry, English, Mathematics, Social Studies/History, and Spanish 

      All USC Upstate teacher education programs meet knowledge, skills and dispositions standards of the 

respective content area specialized professional associations each constituent organization sof CAEP. Components 

of the Secondary Education program are offered on the Spartanburg (USC Upstate) and Greenville campuses. 

Physical Education Teacher Education (PETE) 

The Physical Education program prepares candidates to teach physical education in grades K-12. In 

addition to a core of coursework in the liberal arts, students undertake studies in professional education and in-depth 

study of physical education. Clinical field experiences comprise an important part of the curriculum during the 

junior and senior years. During the student teaching experience, all physical education majors spend half of the 

semester in an elementary-level setting and the other half of the semester in a secondary-level setting. 

Art Education 

The College of Arts and Sciences Department of Fine Arts and Communication Studies offers a Bachelor 

of Arts Degree in Art Education. This certification program is designed to prepare candidates for careers as K-12 art 

teachers, for graduate work in art education and for employment in schools, museums, community art organizations 

and libraries. Although housed in the College of Arts and Sciences, Art Education candidates follow the same 

admission, retention, and exit policies established by the School of Education. The Program is a component of the 

School of Education unit and thereby adheres to the practices, procedures, and assessment system implemented to 

fulfill CAEP accreditation requirements. 

 

Non-certification Programs in the School of Education 

 

Physical Education: Exercise and Sport Science  

Exercise Science students are prepared for a variety of careers, including fitness specialist, personal 

training and strength and conditioning specialist. With graduate training, students can pursue careers in athletic 

training, sport nutrition, exercise physiology, cardiac rehabilitation, physical therapy, occupational therapy and 

physician assistant. Students are also prepared to take either the NSCA’s certified strength and conditioning 

specialist exam (CSCS) or the ACSM’s health fitness specialist (HFS) exam. Passing one of these national exams 

can result in enhanced job opportunities. 

 

Child Development and Family Studies 

 xxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxx 

Criteria for Admission, Retention, and Exit from the Undergraduate Programs 

The Undergraduate Education Professional Program Assessment System Checkpoints.  

Students who major in an education certification program become and are referred to as candidates when 

they are accepted into the School of Education Professional Program. This marks the first of five checkpoints that 
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candidates progress through in their respective programs of study. Each checkpoint requires specific data collection 

and collectively the five checkpoints comprise of the School of Education’s assessment system. This system’s 

checkpoint structure or candidate program progression sequence is displayed below in Table 1. Assessment System 

Checkpoints. 

Table 1:  SoE Assessment System Checkpoints and Data 

Checkpoint 

Data Collected 

Internal Data (School of Education) External Data 

I. Application for Admission to 

the Professional Program in 

Teacher Education 

 

[After 60 hours of general 

education, concentration, support 

and/or education foundation 

courses] 

GPA; specific course completion, 

including EDFO 200: Education 

Colloquium; two favorable faculty 

recommendations; attestation of non-

criminality; Standards for Professional 

Conduct & Dispositions form signed. 

Passing scores on Praxis Core, 1650 

[1100 old version] on the SAT, or 24 

on the ACT; SLED; TB Test; NSOR. 

II. Candidate admitted to a 

Professional Program 

 

[400-level professional program, 

support, concentration, and/or 

content courses] 

GPA; ADEPT (initial) Portfolio 

Assessment I; Standards of 

Professional Conduct & Dispositions 

Self-Assessment I. 

 

III. Application for Admission to 

Directed (Student) Teaching 

 

[90 hours; continued 400-level 

professional program, support, 

concentration, and/or content 

courses] 

GPA, ADEPT (pre-student teaching) 

Portfolio Assessment II; Standards of 

Professional Conduct & Dispositions 

Self-Assessment II; and completion of 

100 hours of field experience. 

FBI Fingerprint; South Carolina 

Department of Education Clearance; 

TB Test. 

IV. Completion of Professional 

Program 

 

[Student Teaching and co-

requisite courses completed] 

GPA; ADEPT (exit) Portfolio 

Assessment III; Standards of 

Professional Conduct & Dispositions 

Self-Assessment III and Cooperating 

Teacher’s Conduct & Disposition 

Assessment of candidate; ADEPT 

Summative Evaluations of Student 

Teaching; Teacher Work Sample; and 

Application for Graduation. 

School of Education Senior Survey 

(semester of graduation); General 

Education Assessment; the School of 

Education Partners’ Assessment of 

Program. 

V. Graduation and Follow-up 

 

[Application for certification and 

employment performance] 

 Recommendation for Initial 

Certification—program completion; 

Praxis II passing scores, Employee 

(every two years); Graduate (summer 

after graduation); and Alumni 

Surveys (1 year later). 
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Checkpoint I.  

Students must apply for admission to the Education Professional Program, which covers the junior and 

senior years (SoE Undergraduate Professional Program Assessment System Checkpoints 1-4). This process begins 

at the conclusion of the term in which students complete 60 semester hours of their program of study. Applicants 

must fulfill the following requirements: complete ENGL 101, 102, and SPCH 201with grades of C or better; 

satisfactorily complete EDFO 200: Teacher Education Colloquium; complete 3-credit hours of mathematics listed 

on the professional program of study for the degree pursued with a C or better; maintain a cumulative GPA of 2.75 

or above on at least 60 hours earned; have a passing score on the Praxis Core Academic Skills for Educators exams 

(or exempting scores on the SAT or ACT); provide two favorable recommendations, with one from an SoE faculty 

member and one from a faculty member outside the SoE; submit a personal affirmation of a non-criminal 

background with confirmation of “no records found” from the National Sex Offender Registry (NSOR); and an 

agreement to follow the Teacher Education Standards for Conduct and Dispositions. After the student and advisor 

sign the application forms, the student is officially admitted to the Professional Program. He/she receives a letter 

from the Dean of the School of Education attesting to that fact shortly thereafter. 

Students denied admission to the Professional Program may appeal the decision to the Dean who, in turn, 

sends the appeal, if valid, to School of Education Appeals Committee. The student is informed in writing of his/her 

application status within one month of the committee meeting. All students must be admitted to the Professional 

Program in order to enroll in 400-level education courses. 

Checkpoint II.  

In order to maintain good standing and continue in the Professional Program, candidates must maintain a 

2.75 GPA, earn a grade of C or better in professional education coursework as well as courses in their content 

concentration and support courses (This requirement applies to Checkpoints 1-4). Candidates must also successfully 

complete an evaluation of their initial School of Education (SoE) ADEPT Portfolio in a course designated in each 

Program. Candidates must obtain at least a satisfactory rating on five components of the portfolio in order to proceed 

in the Program. They also supply a copy of their Standards of Professional Conduct and Dispositions Self-

Assessment I results within the portfolio.  Early Childhood, Elementary, and Learning Disability Program majors 

must complete MATH 231 (Basic Concepts of Elementary Math I), MATH 232 (Basic Concepts of Elementary 

Mathematics II), and MATH 233 (Geometry and Measurement) with a grade of C or better before entering EDEL 

446 or EDEC 446.  

Candidates who fail to achieve a minimum grade of C in any professional education course will be 

dismissed from the Program. Students may re-apply by submitting a letter of petition for readmission to the Dean of 

Education for consideration by the School of Education Appeals Committee. Readmitted candidates who 

subsequently receive a second grade of below “C” in any professional education course will be permanently 

dismissed from the Professional Program. 
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Checkpoint III.  

At the completion of at least 90 hours of program coursework that includes 100 clock hours of field 

experience, candidates may apply to enroll in directed (student) teaching. They are required to have a cumulative 

grade point ratio of at least 2.7, to have completed all education methods courses with a grade of C or better in each, 

and to have earned a grade of C or better in each content concentration course completed (Middle, Secondary, and 

Learning Disability Programs). To be admitted to student teaching (during the Senior year), candidates complete an 

application for directed student teaching which includes the following components:  an FBI fingerprint background 

check, the South Carolina Department of Education application for teacher certification, a negative TB test, a second 

evaluation of their School of Education pre-student teaching ADEPT Portfolio including their second Standards of 

Professional Conduct and Dispositions Self-Assessment II results. Candidates must obtain at least a satisfactory 

rating on all ten components of the portfolio in order to begin directed student teaching. (See the USC Upstate 

School of Education Student Handbook and The Field Experiences Manual for more specific information on policies 

and procedures related to practicum/clinical and directed [student] teaching.) 

Checkpoint IV.  

To graduate from the Professional Program, candidates must successfully complete student teaching (with 

satisfactory ratings on the ADEPT Observation as well as Formative and Summative Evaluations of Student 

Teaching) and a final evaluation of the portfolio. Candidates must obtain at least a satisfactory rating on each 

component of the ADEPT Portfolio in order to graduate. Each Program also requires candidates to successfully 

produce a Teacher Work Sample (TWS) and complete their third Standards of Professional Conduct Self-

Assessment (III). The candidate's’ application for graduation is checked and processed. At the end of the semester, 

teacher candidates complete a Program Graduate’s Survey. Candidates provide opinions about their university 

supervisor, cooperating teachers, and the directed teaching experience in general. Additionally, each self-rates 

his/her knowledge, skills, and competency levels achieved across the ten ADEPT Standards. Graduates also evaluate 

the degree to which the Professional Program fostered their development in those areas. The USC Upstate Office of 

Institutional Effectiveness and Compliance administers, collects, tabulates, interprets, and summarizes this 

information. Annually, it is reviewed by School of Education faculty members and the various advisory councils. 

Checkpoint V.  

Eligibility for South Carolina certification requires that candidates pass Praxis II exams, designated for 

each certification area as well as the Principles of Learning and Teaching Praxis exam for initial licensure. As a 

follow-up evaluation of the candidate's’ performance, the School of Education collects data from the Employer and 

Alumni surveys. 

All of the USC Upstate School of Education degree Programs are recognized and approved by national, 

regional, and state entities. The Commission on Colleges of the Southern Association of Colleges and Schools 

(SACS) has approved the University to honor baccalaureate and master’s degrees. The School of Education has 

NCATE accreditation and is fully approved by the South Carolina Department of Education and the Commission on 

Higher Education. The professional teacher preparation Programs are in compliance with their respective specialized 
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professional standards. In the table below displays individual Professional Program assessments used to evaluate 

candidates’ knowledge, skills, and dispositions required of their respective fields. 

 

 

Table 2:  CAEP Assessments and SPAs by Program 

  
                                   Program SPAs 

CAEP 

Assessment: 

Secondary 

Biology/ 

Chemistry: 

NSTA 

Learning Disability 

CEC 

Early 

Childhood 

NAEYC 

Elementary 

ACEI 

Middle Level 

AMLE 

1.Content-

Based 

Praxis II Scores Praxis II Scores Praxis II 

Scores 

Praxis II Scores Praxis II Scores 

2.Discipline 

Content 

Knowledge 

GPAs LD Foundation & 

Cultural Issues 

Evaluation 

GPAs GPAs GPAs 

3.Candidate 

ability to 

Plan 

Instruction 

Science Unit 

Plan 

ADEPT Exit 

Portfolio 

ADEPT Exit 

Portfolio 

ADEPT Exit 

Portfolio 

ADEPT Exit 

Portfolio 

4.Directed 

Teaching/ 

Clinical 

Experience 

Directed 

Teaching 

Evaluation and 

Science 

Classroom 

Safety Plan 

Directed Teaching 

Summative 

Evaluation and/or 

Addendum 

Directed 

Teaching 

Summative 

Evaluation 

and/or 

Addendum 

Directed Teaching 

Summative 

Evaluation and/or 

Addendum 

Directed 

Teaching 

Summative 

Evaluation 

and/or 

Addendum 

5.Candidate 

Effect on 

Student 

Learning 

Teacher Work 

Sample (TWS) 

TWS TWS TWS TWS 

6.Additional 

assessment 

that addresses 

Content Area 

Standards 

Professional 

Knowledge, 

Skills, and 

Dispositions 

Assessment 

Instructional 

Planning & Strategies 

and Professional 

Learning and Ethical 

Practices: Case Study 

Assessment 

Child Case 

Study 

Collaboration/ 

Professionalism 

Assessment 

Ethnography 

Project 

(Contextual 

Factors) 

7.Optional SPA 

Assessment 

 Collaboration 

Professionalism 

Assessment 

Support 

Young 

Children & 

Families 

Interview 
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CAEP 

Assessment: 

Secondary 

Spanish 

ACTFL 

Physical 

Education 

AAHPERD 

Secondary 

Social Studies 

NCSS 

Secondary 

English 

NCTE 

Secondary 

Mathematics 

NCTM 

1.Content-Based Praxis II Scores Praxis II 

Scores 

Praxis II Scores Praxis II Scores Praxis II Scores 

2.Content 

Knowledge in 

Discipline 

GPAs GPAs GPAs GPAs GPAs 

3.Candidate 

Ability to Plan 

Instruction 

Exit Portfolio Physical 

Education 

Planning 

Portfolio 

Exit Portfolio Exit Portfolio Unit Plan  (Rubric) 

4.Directed 

Teaching – 

Clinical 

Experience 

Directed 

Teaching 

Summative 

Evaluation and/or 

Addendum 

TWS Directed 

Teaching 

Summative 

Evaluation 

and/or 

Addendum 

Directed 

Teaching 

Summative 

Evaluation 

and/or 

Addendum 

Directed Teaching 

Summative 

Evaluation for 

Mathematics 

Teaching 

5.Candidate 

Effect on 

Student 

Learning 

TWS Physical 

Education 

Pedagogy 

Portfolio 

TWS TWS TWS 

6. Additional 

assessment 

that addresses 

Content Area 

Standards 

OPI Results Fitness and 

skills 

assessment 

SS Addendum 

to DT 

Evaluation 

English Senior 

Seminar Project 

Methods Portfolio 

7. Optional SPA 

Assessment 

ADEPT 

Performance 

Standard 6: 

Providing 

Content for 

Learners 

    

 

South Carolina State Initiatives 
        The Education Professional Program also adheres to state requirements and infuses knowledge about state 

laws into its professional level coursework. Two of such laws are briefly described below. 

Education and Economic Development Act (2005) EEDA. On May 27, 2005, Governor Mark Sanford 

signed the Education and Economic Development Act (EEDA), new legislation designed to give South Carolina 

students the educational tools they need to build prosperous, successful futures. As a teacher training institution with 

a number of programs in initial and advanced teacher education, USC Upstate is mandated by EEDA to include in 

our training of teacher candidates the following components: 1.The Career Guidance Process, 2. Career Clusters and 
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Individual Graduation Plans, 3. SC Career Guidance Standards and Competencies, 4. Character Education, 5. 

Contextual Teaching, 6. Cooperative Learning, and 7. Diverse Learning Styles. 

The Safe Schools Act mandates that each local school district is required to adopt a policy prohibiting 

harassment, intimidation, or bullying at school. The Professional Program infuses this law into courses and 

candidates demonstrate their understanding of this law in designated education course assignments. 

Graduate Programs 

USC Upstate School of Education Graduate Mission Statement 

Educators prepared in the graduate school at USC Upstate are well versed in the liberal arts and applicable 

content areas; the latest developments in curriculum and instruction theory and practice, and the research-based, 

socio-cultural, and philosophical foundations of education. They understand and respect cultural diversity, welcome 

diversity of opinion and belief, and place the welfare of their students first. As reflective professionals, they are 

leaders among their colleagues and are committed to a service ideal built upon the highest standards and ethical 

principles. 

Program Overview 

The USC Upstate School of Education offers programs which lead to the Master of Education (M.Ed.) 

Degree in Early Childhood Education, the Master of Education (M.Ed.) Degree in Elementary Education, the Master 

of Arts in Teaching (MAT) in Special Education: Visual Impairment, or the Master of Education (M.Ed.) in Special 

Education: Visual Impairment. USC Upstate also offers the 15 hours of specialized coursework required to obtain a 

Post Baccalaureate Certificate for English for Speakers of Other Languages (ESOL). The master’s degree programs 

at USC Upstate are designed to meet the need for advanced professional studies in graduate-level coursework for 

certified teachers who are committed to excellence and leadership in education. The goals of these programs are to 

be responsive to the teachers’ professional needs and to instill in them the knowledge and skills necessary for 

enhanced reflective professional teaching practice. The University has a history of working closely with area school 

districts for the advancement of education; USC Upstate graduate degree programs are an extension of that 

cooperative commitment. Hallmarks of USC Upstate graduate degree programs in education include the opportunity 

for teacher professional development and advancement in an environment that offers individual attention through 

effective academic advisement as well as rigorous study guided by members of the USC Upstate Graduate Faculty. 

Campus Program Offerings 

        The USC Upstate Graduate Programs offers the M.Ed. Degree in Early Childhood Education, Elementary 

Education, and Special Education: Visual Impairment, as well as the Master of Arts in Teaching (MAT) in Special 

Education: Visual Impairment and 15 hours of specialized coursework required for obtaining a Post Baccalaureate 

Certificate for ESOL. Through a combination of live, distance, and online courses teachers on the Sumter campus 

and across the state can obtain their M.Ed. in Early Childhood Education. 

M.Ed. in Early Childhood Education 

The program of study leading to the Master of Education degree in Early Childhood Education is designed 
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to develop an advanced knowledge and understanding of curriculum models as well as application of the research 

from the field of early childhood education. 

M.Ed. in Elementary Education 

Teachers enrolled in the program of study leading to the Master of Education degree in Elementary 

Education will pursue a plan of study designed to insure increased professional competence and breadth of 

knowledge of the field of elementary education.  

M.Ed. in Special Education: Visual Impairment 

The Master of Education degree in Special Education: Visual Impairment is a degree offered 

collaboratively by USC Upstate and the South Carolina School for the Deaf and the Blind. This degree is designed 

to prepare teachers to work with students with blindness and low vision. 

MAT in Special Education: Visual Impairment 

The Master of Education degree in Special Education: Visual Impairment is a degree offered 

collaboratively by USC Upstate and the South Carolina School for the Deaf and the Blind. This program is designed 

for individuals who are seeking initial licensure in visual impairment. 

Criteria for Admission, Retention, and Exit from the Graduate Programs 

Individuals seeking admission to USC Upstate as a degree candidate are considered for admission when all 

admission materials are received. A baccalaureate or higher degree from a college or university accredited by a 

regional accrediting agency is required. All graduate admissions decisions are made by the individual academic unit.  

In order to be considered for admission in the Master of Education Program, candidates seeking admission 

must submit:  

• Graduate application along with application fee  

• Residency form and supporting documents  

• Copy of valid teaching certificate  

• Three letters of recommendation  

• Official transcripts for all undergraduate and graduate coursework  

• Official test scores on either the MAT or GRE  

• Personal statement that describes your academic interests  

• Proof of immunization for measles (rubeola) and German measles (rubella) if born after Dec. 31, 

1956 

In order to be considered for admission in the Master of Arts in Teaching Program, candidates seeking 

admission must submit: 

• Residency form and supporting documents  

•        Graduate application along with application fee 

• Three letters of recommendation  

• Official transcripts for all undergraduate and graduate coursework  
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• Official test scores on either the MAT or GRE  

•        Official passing score on the Praxis Core 

• Personal statement that describes your academic interests  

• Proof of immunization for measles (rubeola) and German measles (rubella) if born after Dec. 31,  

1956 

An Ad Hoc School of Education Graduate Committee, comprised of 3 graduate faculty members, review 

the application materials and make a recommendation regarding admission into the program to the Director of 

Graduate Programs in Education and the Dean of the School of Education. A rubric (See appendix) is used in 

determining the recommendation. Applicants whose educational preparation is equivalent to that represented by a 

baccalaureate degree and who have sufficient preparation to undertake advanced study may be admitted after review 

of their application materials, including appropriate test score, recommendations, and transcripts. Candidates with an 

undergraduate GPA of less than 2.5 out of 4.0 are disqualified for full admission into the School of Education. 

Once candidates are fully admitted to the program, they meet either with the Director of Graduate Programs or an 

assigned advisor to create a ‘Program of Study’ specifying courses required for their degree. This meeting also 

provides opportunity for further discussion of the Graduate Teacher Work Sample. 

 The second checkpoint occurs during the semester when candidates complete their sixth Program course. 

Advisors conduct a review of the program of study and graduate transcript to ensure that the student is meeting 

adequate process toward graduation. Requirements for graduation formalize the third checkpoint in the graduate 

assessment system. To be awarded a degree, candidates must complete the twelve courses designated on the 

program of study, achieve a 3.0 GPA or better; and successfully defend, before a panel of professors, the Graduate 

Teacher Work Sample. Candidates complete a survey concerning their satisfaction with the Program at the time of 

graduation.  

The fourth checkpoint of the graduate assessment system occurs one year after graduation. Surveys are sent 

to the graduate as well as his or her to their employer. Employers rate both the candidate and the program (as 

reflected by the graduate) as excellent, good, or needs improvement. Graduates evaluate the Program using these 

same criteria and offer suggestions for program improvement. Graduates’ achievement of National Board 

Certification is also monitored. On the basis of data compiled in the graduate assessment system the success of 

individual candidates is tracked. Likewise, the data gathered through the graduate assessment system become a 

catalyst for modifying each of the graduate Programs.  
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Table 3: USC Upstate SOE Graduate Program Assessment System 

Checkpoint 

Data 

Internal SOE External 

I. Admission to Program 

 

Undergraduate or most recent degree 

GPA, MAT or GRE Scores,; Two 

Recommendations and Teaching 

Credential 

II.  Progress in Program 

(Completion of 18 hours) Formative Portfolio and Graduate GPA 

 

III. Completion of Program 

Portfolio Defense; Teacher Work 

Sample; Graduate GPA 

Praxis II Content Area exam (if 

new/additional certification) 

IV. Post Graduation follow-up 

 

Employer Assessments; Graduate 

Assessment; National Board Certification 

 

School of Education Provisions 

Candidate Participation in the Professional Program 

Besides fulfilling their obvious function as participants in classes conducted by faculty of the School of 

Education, candidates participate in other crucial areas of the Professional Program. Candidates appointed by the 

Dean serve on the Teacher Education Advisory Committee and the School of Education Advisory Council. These 

committees meet twice yearly (once in the fall and once in the spring) to review, discuss, and consider programmatic 

changes. Here, the candidates may voice individual concerns as well as represent peers on matters concerning all 

aspects of the teacher education Professional Program. Two graduate students are appointed to serve as members of 

USC Upstate School of Education Graduate Committee. There is also candidate representation on appropriate 

accreditation self-study committees and subcommittees. 

On a continuing basis, the School of Education collects candidate input on various surveys (e.g., 

Advisement, Program, and University facilities) in addition to the information provided on student opinion polls on 

faculty effectiveness for formative evaluation of the School of Education Professional Program. Information 

obtained from candidates in response to various surveys is used to improve course requirements, curricula, 

assignments, student teaching placements, and practicum placements. 

Special Services and Programs for Candidates  

        In addition to teaching, the faculty and administration of the USC Upstate School of Education offer a 

number of services to candidates in the Professional Program. Faculty members take their responsibilities related to 

student advisement very seriously. Each candidate is assigned an advisor who is knowledgeable of the specific 

requirements of the student’s degree program. Candidates are encouraged to meet with their advisors during posted 

office hours and at specific times arranged by appointment, especially during periods of early, regular, and late 

registration. 
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EDFO 201: Praxis Core Academic Skills for Educators Test Preparation -  Faculty members also recognize 

the reality of the testing programs required by the state of South Carolina and the South Carolina Department of 

Education for entrance into an approved teacher education program and for attaining state teacher certification. Each 

semester, the instructor of EDFO 200—Teacher Education Colloquium informs candidates of the necessity to take 

and pass the Praxis Core Academic Skills for Educators test and explains the steps in the application process for the 

PPST. 

Carolina Piedmont Foundation - The USC Upstate School of Education maintains a scholarship fund 

administered by the Carolina Piedmont Foundation. Each year one candidate is selected to receive the School of 

Education Scholarship, on the basis of financial need; commitment to the mission, philosophy, goals and objectives 

of the USC Upstate School of Education; and scholastic achievement. Students may also be awarded the Alpha 

Delta Kappa award. Applications for this award are disseminated in April. 

Kappa Delta Pi - Membership in the USC Upstate Chapter of Kappa Delta Pi, an international honor 

society in Education, is open to candidates who exhibit the ideals of scholarship, high personal standards, and 

promise in teaching. Specifically, candidates must have earned and maintained a 3.0 GPR, completed at least 50 

semester hours of coursework, and completed, have in progress, or scheduled 12 semester hours of professional 

education coursework. 

PETE Professional Development - The USC Upstate PETE program also is very active in traveling to 

different conferences and workshops all across the United States.  Trips to Myrtle Beach occur annually so PETE 

majors can experience the South Carolina Association for Health, Physical Education, Recreation, and Dance 

Convention.  The USC Upstate PETE majors have also traveled to the University of Wisconsin La Crosse rock 

climbing workshop and Chicago, Illinois to complete 35 hours of classroom observation.  The USC Upstate PETE 

program aspires to make its mark both locally and nationally. 

Teachers Educating All Children (TEACh) - Any USC Upstate student is welcome to come be a part of 

TEACh student organization. The USC Upstate TEACh organization offers 4 whole-group meetings per academic 

year that focus on current and relevant issues in education. TEACh serves and acts on behalf of the needs, rights, 

and well-being of all children and youth in the USC Upstate community and their families, with special emphasis on 

developmental and educational services and resources. It fosters the growth and development of the membership in 

their work with and on behalf of children and youth.  

 Association for Supervision and Curriculum Development - The Association for Supervision and 

Curriculum Development is a professional organization (worldwide) dedicated to quality teaching, learning, and 

leadership. The USC Upstate ASCD student chapter serves to promote members’ professional development by 

preparing educators for classroom, school, and district leadership positions by engaging them in professional 

opportunities that bridge preparation and practice.  

Student Education Organization - The USC Upstate in Sumter’s Student Education Organization is 

designed to enhance Professional Development and Service Learning. Members of the organization attend 

conferences each semester such as SCIRA, Science, Social Studies, GEOFEST, Math, and many others as a way to 

grow in their Professional Development. 
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Student of the Month - Nominees must be in good standing in the Professional Program. Nominations must 

include the student’s name, an advisor and a brief description of the service to the community, University and/ or 

School of Education (150 words or less). 

Mentoring Sessions - Freshmen Meet and Greet Mentoring Sessions- Freshmen education majors met 

upper classmen and professors in their particular program to ask questions and receive information about a particular 

program of study and specific programmatic expectations.  

Mentoring Leadership Team- At least two people from each SOE program met with faculty sponsors to research and 

develop a mentoring program for pre-service teachers in the teacher education program. 

Praxis Core Test Preparation Workshops - Praxis Core Math Bootcamp (Spartanburg Campus with Student/ 

Faculty Bootcamp Leaders): The middle/secondary mathematics educator along with a secondary mathematics 

education teacher candidate provide a structured study session that focuses on overall mathematics concepts as well 

as specific mathematics problems typically found on the Math Praxis. Students are provided with tips and test taking 

strategies as well as information about registering for Praxis Exams. 

Praxis Core Writing Bootcamp (Spartanburg Campus Student/ Faculty Bootcamp Leaders) The 

middle/secondary English and Language Arts (ELA) educator along with an ELA teacher candidate provide a 

structured study session that focuses on overall reading and writing concepts as well as specific questions found on 

the reading and writing sections of the Praxis. Samples and opportunities to practice writing responses are given 

throughout the boot camp. The ELA educator is available to provide assistance with writing challenges identified by 

students. 

Praxis Core Reading Workshop (Greenville Campus): A faculty member plans and implements the reading 

workshop on the Greenville campus for Upstate perspective teachers. Spartanburg and Greenville students attend the 

session. 

Call Me Mister – Young men who are currently enrolled in the professional program or planning to enter 

the professional program within a year are eligible to take part in this program.  Faculty members, area educators, 

and community leaders advise, mentor, and provide service learning opportunities for program 

participants.   Candidates who participate in this program attend such activities as an etiquette class and a formal 

Mentoring Dinner. Students in the program also take part in mentoring sessions that are organized by the 

Spartanburg School District 7 superintendent and assistant superintendent.  The candidates also serve as 

ambassadors of the SOE. Call Me Mister participants give campus tours and have lunch in the cafeteria with public 

school students who visitthe campus. 

Facilities 

USC Upstate Spartanburg Campus 

The Health Education Complex on the Spartanburg Campus houses state-of-the-art classrooms. All provide 

instructional audio-visual equipment and are equipped with a computer having Internet access, a multi-media 

projector, as well as two-way communication access capabilities with distant-learning sites. Several rooms have 

Promethean boards and the Promethean software for delivering instruction. 
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The USC Upstate Library contains over 215,000 volumes (with some 6,000 new volumes added each year), 

730 journal subscriptions, and 13,141 electronic journals that include all full-text titles. Approximately 400 of the 

full-text journals are applicable to the field of education. The Library provides on-line searches in over 120 

databases. It also has a collection of 500 Press Kits. Books and periodicals not available at USC Upstate are easily 

obtained by means of interlibrary loan. The USC Upstate Library is a member of five different consortia for 

interlibrary loans, including the Association of the Southeastern Research Libraries’ Kudzu. 

The USC Upstate Computer Labs located across the campus and are for candidates’ use. All resources are 

accessible to persons with disabilities. Several computers offer use of a scanner with Kurzweil 1000 and Kurzweil 

3000 (scan and read), Jaws (screen reader), and ZoomText (text enlargement) software. The SoE website complies 

with the Web Content Accessibility Guidelines in order to make our site available to the widest audience possible. 

One feature includes valid and structured coding practices that separate the site’s content from the site’s 

presentation. This allows screen readers to translate web pages more effectively. The site also provides accessible 

plain text navigation, resizable font sizes, and alternative text descriptions for all images. Students are encouraged to 

preview software and to produce final drafts of writing assignments utilizing the word processing software and the 

computers in the School of Education Computer Lab. 

        The School of Education Curriculum Resources Center, located in the Health Education Complex, contains 

various educational resources/materials including college-level as well as state-adopted elementary and secondary-

level textbooks, published curricula, Department of Education curriculum standards, learning kits, instructional 

units, multicultural curriculum resources, instructional games, learning activity books, “big books,” professional 

journals and periodicals from the field of education, and some audiovisual materials and equipment. The materials in 

the Center are available for use by teacher education candidates, faculty members, other interested students and 

faculty as well as public school teachers. 

Another resource center is located in the Math/Science Lab in HEC 2007 where students participate in 

hands-on experiences and use manipulatives in an inquiry based and problem solving curriculum. Materials are used 

by University faculty and students for the purposes of modeling teaching and learning in mathematics and science 

methods classes.  A large number of classroom sets of manipulatives are stored in the Lab.  The materials in the 

Math/Science lab are available for use by teacher education candidates, faculty members, and are available for 

students to borrow to use in their own teaching experiences with children.  

The School of Education Computer Lab provides up-to-date educational software and classroom resources 

in which candidates use and learn about in their School of Education technology class. All Educational computing 

classes are taught in the lab. 

        The USC Upstate Information Technology Service Center offers expert assistance to faculty and students 

desiring to create multimedia presentations as well as instructional materials for classroom presentations and 

assignments. Convenient access to audiovisual equipment is also provided for student and faculty use in preparing 

media to enhance teaching and learning. 
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USC Upstate Sumter Campus 

The University of South Carolina Sumter was established to encourage higher education in Sumter and 

adjacent counties. It primarily serves students from Sumter, Lee, Clarendon, Williamsburg, and Kershaw counties. 

Located on a 49.5 acre campus, the School of Education is housed in the Schwartz Building. 

USC Upstate Greenville Campus 

        The USC Upstate Greenville Campus at the University Center Greenville (UCG) provides state of the art 

classrooms outfitted with instructional audio-visual equipment and are equipped with a computer having Internet 

access, a multi-media projector, as well as two-way communication access capabilities with distant-learning sites. 

The classrooms also have Interactive Whiteboards and the software for delivering instruction. 

        The Teaching and Learning Lab (TLL), the “Can Teen,” and the Early Childhood classroom are School of 

Education facilities on the Greenville campus. Each TLL classroom is designed to be a model elementary school 

classroom. The TLL is equipped with Promethean boards, a document camera, and a computer with Internet access 

for delivering instruction. Candidates and faculty also have access to a Resource Curriculum Lab, housed within the 

TLL. This contains various educational resources/materials including college-level as well as state-adopted 

elementary and secondary-level textbooks, published curricula, Department of Education curriculum standards, 

learning kits, instructional units, multicultural curriculum resources, instructional games, learning activity books, 

“big books,” professional journals and periodicals from the field of education, and some multi-media materials and 

equipment. Two distance education rooms are equipped with video conferencing capabilities which allow for two 

way video communication to the Spartanburg and Sumter campuses. The Greenville campus also has a Virtual 

Library with a devoted bank of computers for USC Upstate student use. Candidates and faculty have access to all 

databases, journals, and books made available on the USC Upstate Spartanburg campus. 
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Appendix: School of Education Policies 

Policy # 1-1: Professional Program Vision, Mission, and Organizing Themes 

Adopted Fall 1990 

Revised to include ORGANIZING THEMES—Fall 1995 

Edited Summer 2003; revised and edited Fall 2009; reviewed Fall 2016 

 

Education Professional Program (Unit) Vision 

The USC Upstate Education Professional Program aims to be recognized nationally for its comprehensive, 

outstanding teacher preparation programs, the graduates of which are exemplary educators on the basis of their 

student-centered pedagogy, commitment to reflective teaching practice, and advocacy of positive change in 

education. 

Education Professional Program (Unit) Mission 

To facilitate achieving its vision, the Education Professional Program has a three-fold mission--to prepare 

effective teachers who are reflective practitioners and professionals, to serve the diverse needs of public schools in 

the state of South Carolina, particularly the Upstate, working collaboratively with P12 school personnel, and to 

advance understanding of how teaching and learning occur effectively.  

The primary aspect of the Education Professional Program’s mission is to prepare effective early 

childhood, elementary, special education, secondary, art, middle level, and physical education teachers through both 

the undergraduate and the graduate programs. Teacher preparation at USC Upstate is guided by a set of principles, 

values, and dispositions consistent with the University’s vision and mission statements. As stated clearly in its 

philosophy, faculty members use these principles, values and dispositions to guide program development and related 

field experiences. The list of performance-based goals and objectives of the unit (see “Candidate Proficiencies” and 

“Assessment System”), further specifies the nature of the Professional Program at USC Upstate by identifying those 

things reflective practitioners and professionals must believe about teaching and learning, must know, and must be 

able to do.  Succinctly put, teachers prepared at USC Upstate possess a broad knowledge of the liberal arts and 

applicable content areas and are knowledgeable of the latest developments in curriculum and instruction as well as 

the foundations of education. They understand and respect cultural diversity and place the welfare and educational 

needs of their students first. They are reflective practitioners and professionals who are committed to service built 

upon professional standards and ethics. 

A second aspect of the mission of the Professional Program in Education is to serve the needs of schools, 

especially in Upstate, South Carolina. This service involves working cooperatively with local teachers, students, 

superintendents, instructional supervisors, and principals, as well as those from other regions of the state and nation, 

on various projects designed to meet specific needs of schools and school districts.  

Another crucial aspect of the Professional Program in Education mission is to advance understanding of 

how teaching and learning occur most effectively. This is accomplished through a commitment to the pursuit of 

scholarly knowledge and creativity on the part of faculty members and through a sharing of this knowledge with all 

involved parties in the field of education. Faculty publication in various professional journals within the field of 

education (and related fields) and presentations at conferences, grant writing, as well as in-service work in schools, 
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sponsorship of conferences, leadership programs, institutes, and seminars at the local, state, regional, and national 

levels are the forums through which the pursuit and sharing of scholarly knowledge on teaching and learning most 

frequently take place. This commitment to teaching and learning is also evident in the variety of delivery techniques 

employed in coursework, particularly ones that involve original, participatory learning experiences, investigation, 

critical and creative thinking, self-evaluation, and small group work in which candidates interact with others who 

may think and value the world differently. Teachers prepared at USC Upstate understand and respect all forms of 

diversity including but not limited to ethnicity, class, gender, sexual orientation, age, religious beliefs, learning 

styles and special needs, and place the welfare and educational needs of their students first. 

Undergraduate Organizing Theme. Teachers prepared at USC Upstate are knowledgeable of the liberal 

arts and applicable content areas, the latest developments in curriculum and instruction, and the foundations of 

education. They understand and respect human diversity and place the welfare and educational needs of their 

students first. As reflective practitioners, they are committed to a service ideal which is built upon the highest 

professional standards and ethics. 

 Graduate Organizing Theme. Educators prepared in the graduate school at USC Upstate are well-versed 

in the liberal arts and applicable content areas, the latest developments in curriculum and instruction theory and 

practice, and the research-based, socio-cultural, and philosophical foundations of education. They understand and 

respect cultural differences, welcome diversity of opinion and belief, and place the welfare of their students first. As 

reflective professionals, they are leaders among their colleagues and are committed to a service ideal built upon the 

highest standards and ethical principles.
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Policy #1-2: Education Professional Program Philosophy 

Adopted 03/85; Revised Fall 1995; Edited Summer 2003; Revised Fall 2009 and Fall 2016 

  

Education Professional Program Philosophy 

The faculty members and administrators of the USC Upstate Education Professional Program, in describing 

the nature of its programs, have developed a set of consistent principles and values that serves as the foundation of 

the Program’s approach to curriculum, pedagogy, and program development. Teacher preparation at USC Upstate, 

based on this set of principles and values, is consistent with the University’s vision and mission statements. The 

faculty members state these values and principles clearly in the Education Professional Program philosophy. It is the 

belief of the faculty that students enrolled in the Professional Program at USC Upstate will become reflective 

practitioners and professionals if they internalize and act in accordance with the philosophy stated below.  

Graduates from a USC Upstate Education Professional Program, either undergraduate or graduate, should possess: 

 

A.  A general exposure to and an appreciation of the traditional liberal arts and sciences of both western and non-

western traditions (see Institutional Standards). 

B.  A specific exposure to the most up-to-date pedagogical theories and practices. This requires mastery of content-

area knowledge, skills in planning, instruction, human relations, classroom management, media and technology, 

as well as knowledge of human growth and development, the foundations of education, and various theories of 

human learning and motivation. Candidates have the ability to appropriately use performance-based assessment 

for testing, measuring, and evaluating pupil achievement not only in cognitive, but also in affective and 

psychomotor learning. 

C.  A set of ethical principles, values, and dispositions. Administrators and faculty members model, foster, and 

reinforce principles of justice and sensitivity toward racial, ethnic, cultural, linguistic, spiritual, sexual 

orientation, and gender differences. Candidates learn through example, reading and discussion those 

dispositions critical to being an effective teacher--fairness, open-mindedness, a belief that every child can learn, 

a commitment to excellence, and advocacy for positive change in education.  Candidates completing the USC 

Upstate Education Professional Program continuously reflect upon their values and dispositions, refine these 

values and dispositions, and make some attempt to determine whether or not these values and dispositions are 

internally consistent, socially worthwhile, and egalitarian in view. 

D    A commitment to the principle of equality of educational opportunity for all students regardless of race, ethnic 

background, religious affiliation, sexual orientation, or gender. Teachers prepared in the USC Upstate 

Education Professional Program are committed to the principle of equality of educational opportunity and the 

supporting principles of multicultural education. Faculty members develop candidates’ knowledge of, skills for 

working with, and desirable dispositions toward individuals from diverse backgrounds by placing education 

majors in a variety of settings for field experiences. The Education Professional Program reflects a steadfast 

commitment to the principles of equity and fairness.   
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E.  A commitment to knowledge of both theory and practice and an understanding of how one informs and 

strengthens the other. The faculty and administration of the USC Upstate Education Professional Program 

believe that attempting to teach any educational theory without the opportunity for practical application of the 

theory is fruitless, and that attempting to teach any lesson without an understanding of state-of-the art 

theoretical grounding is equally unproductive. A well-prepared teacher understands that teaching is an art 

informed by science; the well-prepared teacher is guided by the best theory and practice known at a given time. 
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Policy #1-3: Education Professional Program Performance-Based Program Outcomes 

Adopted 05/85 

Revised Fall 1995; Revised Summer 2002; Revised Fall 2009 and Fall 2016 

 

Candidates in the Education Professional Program who successfully complete any program leading to 

teacher certification will master the goals and objectives listed below. These goals and objectives, reflecting the 

philosophy of the Education Professional Program, NCATE/CAEP accreditation standards, and South Carolina State 

Department of Education program approval standards, describe in general terms the knowledge-based and skill-

based competencies of program graduates. In short, the goals and objectives listed below represent knowledge and 

skills a reflective practitioner must know and be able to do. Objectives undergo yearly revision as part of continuous 

program evaluation and assessment.  In addition to these goals and objectives, students achieve related certification 

area objectives as adopted by particular learned societies as well as specific course objectives listed on each 

syllabus. 

This standard requires the teacher to demonstrate the following ADEPT Performance Standards for Classroom-

Based Teachers: 

Domain I 

APS 1: Long-Range Planning  

1.A The teacher obtains student information, analyzes this information to determine the learning needs of 

all students, and uses this information to guide instructional planning.  

1.B The teacher establishes appropriate standards-based long-range learning and developmental goals for 

all students.  

1.C The teacher identifies and sequences instructional units in a manner that facilitates the accomplishment 

of the long-range goals.  

1.D The teacher develops appropriate processes for evaluating and recording students’ progress and 

achievement.  

1.E The teacher plans appropriate procedures for managing the classroom.  

APS 2: Short-Range Planning of Instruction  

2.A The teacher develops unit objectives that facilitate student achievement of appropriate academic 

standards and long-range learning and developmental goals.  

2.B The teacher develops instructional plans that include content, strategies, materials, and resources that 

are appropriate for the particular students.  

2.C The teacher routinely uses student performance data to guide short-range planning of instruction.  

APS 3: Planning Assessments and Using Data  

3.A The teacher develops/selects and administers a variety of appropriate assessments.  

3.B At appropriate intervals, the teacher gathers and accurately analyzes student performance data and uses 

this information to guide instructional planning.  

3.C The teacher uses assessment data to assign grades (or other indicators) that accurately reflect student 

progress and achievement.  

Domain II 
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APS 4: Establishing and Maintaining High Expectations for Learners  

4.A The teacher establishes, communicates, and maintains high expectations for student achievement.  

4.B The teacher establishes, communicates, and maintains high expectations for student participation.  

4.C The teacher helps students assume responsibility for their own participation and learning.  

APS 5: Using Instructional Strategies to Facilitate Learning  

5.A The teacher uses appropriate instructional strategies.  

5.B The teacher uses a variety of instructional strategies.  

5.C The teacher uses instructional strategies effectively.  

APS 6: Providing Content for Learners  

6.A The teacher demonstrates a thorough command of the discipline that he or she teaches.  

6.B The teacher provides appropriate content.  

6.C The teacher structures the content to promote meaningful learning.  

APS 7: Monitoring, Assessing, and Enhancing Learning  

7.A The teacher continually monitors student learning during instruction by using a variety of informal and 

formal assessment strategies.  

7.B The teacher enhances student learning by using information from informal and formal assessments to 

guide instruction.  

7.C The teacher enhances student learning by providing appropriate instructional feedback to all students.  

Domain III 

APS 8: Maintaining an Environment That Promotes Learning  

8.A The teacher creates and maintains the physical environment of his or her classroom as a safe place that 

is conducive to learning.  

8.B The teacher creates and maintains a positive affective climate in his or her classroom.  

8.C The teacher creates and maintains a culture of learning in his or her classroom.  

APS 9: Managing the Classroom  

9.A The teacher manages student behavior appropriately.  

9.B The teacher makes maximal use of instructional time.  

9.C The teacher manages essential noninstructional routines in an efficient manner.  

Domain IV 

APS 10: Fulfilling Professional Responsibilities  

10.A The teacher is an advocate for the students.  

10.B The teacher works to achieve organizational goals in order to make the entire school a positive and 

productive learning environment for the students.  

10.C The teacher is an effective communicator.  

10.D The teacher exhibits professional demeanor and behavior.  

10.E The teacher is an active learner.  

Guided by the standards of the International Society for Technology in Education (ISTE) USC Upstate teacher 

education majors at both the undergraduate and graduate levels: 

1. Facilitate and inspire student learning and creativity  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a. Promote, support, and model creative and innovative thinking and inventiveness  

b. Engage students in exploring real-world issues and solving authentic problems using digital tools and 

resources  

c. Promote student reflection using collaborative tools to reveal and clarify students’ conceptual 

understanding and thinking, planning, and creative processes  

d. Model collaborative knowledge construction by engaging in learning with students, colleagues, and 

others in face-to-face and virtual environments  

2. Design and develop digital age learning experiences and assessments   

a. Design or adapt relevant learning experiences that incorporate digital tools and resources to promote 

student learning and creativity 

b. Develop technology-enriched learning environments that enable all students to pursue their individual 

curiosities and become active participants in setting their own educational goals, managing their own 

learning, and assessing their own progress 

c. Customize and personalize learning activities to address students’ diverse learning styles, working 

strategies, and abilities using digital tools and resources 

d. Provide students with multiple and varied formative and summative assessments aligned with content 

and technology standards, and use resulting data to inform learning and teaching 

3. Model digital age work and learning 

a. Demonstrate fluency in technology systems and the transfer of current knowledge to new technologies 

and situations  

b. Collaborate with students, peers, parents, and community members using digital tools and resources to 

support student success and innovation  

c. Communicate relevant information and ideas effectively to students, parents, and peers using a variety 

of digital age media and formats 

d. Model and facilitate effective use of current and emerging digital tools to locate, analyze, evaluate, and 

use information resources to support research and learning 

4. Promote and model digital citizenship and responsibility 

a. Advocate, model, and teach safe, legal, and ethical use of digital information and technology, including 

respect for copyright, intellectual property, and the appropriate documentation of sources  

b. Address the diverse needs of all learners by using learner-centered strategies providing equitable access 

to appropriate digital tools and resources  

c. Promote and model digital etiquette and responsible social interactions related to the use of technology 

and information  

d. Develop and model cultural understanding and global awareness by engaging with colleagues and 

students of other cultures using digital age communication and collaboration tools  

5. Engage in professional growth and leadership 

a. Participate in local and global learning communities to explore creative applications of technology to 

improve student learning  

b. Exhibit leadership by demonstrating a vision of technology infusion, participating in shared decision 

making and community building, and developing the leadership and technology skills of others  

c. Evaluate and reflect on current research and professional practice on a regular basis to make effective 

use of existing and emerging digital tools and resources in support of student learning  

d. Contribute to the effectiveness, vitality, and self- renewal of the teaching profession and of their school 

and community  
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Candidates in the Education Professional Program who successfully complete any program leading to teacher 

certification will master the InTASC Model Core Teaching Standards listed below: 

The Learner and Learning 

Standard #1: Learner Development. The teacher understands how learners grow and develop, recognizing that 

patterns of learning and development vary individually within and across the cognitive, linguistic, 

social, emotional, and physical areas, and designs and implements developmentally appropriate and 

challenging learning experiences. 

Standard #2: Learning Differences. The teacher uses understanding of individual differences and diverse cultures 

and communities to ensure inclusive learning environments that enable each learner to meet high 

standards. 

Standard #3: Learning Environments. The teacher works with others to create environments that support individual 

and collaborative learning, and that encourage positive social interaction, active engagement in 

learning, and self-motivation. 

Content Knowledge 

Standard #4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of 

the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible 

and meaningful for learners to assure mastery of the content. 

Standard #5: Application of Content. The teacher understands how to connect concepts and use differing 

perspectives to engage learners in critical thinking, creativity, and collaborative problem solving 

related to authentic local and global issues. 

Instructional Practice 

Standard #6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in 

their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision-

making. 

Standard #7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous 

learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and 

pedagogy, as well as knowledge of learners and the community context. 

Standard #8: Instructional Strategies. The teacher understands and uses a variety of instructional strategies to 

encourage learners to develop deep understanding of content areas and their connections, and to build 

skills to apply knowledge in meaningful ways. 

Professional Responsibility 

Standard #9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional 

learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her 

choices and actions on others (learners, families, other professionals, and the community), and adapts 

practice to meet the needs of each learner. 

Standard #10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and 

opportunities to take responsibility for student learning, to collaborate with learners, families, 

colleagues, other school professionals, and community members to ensure learner growth, and to 

advance the profession. 
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Policy 1-4:  USC UPSTATE Education Professional Program Core Values/Goals 

Adopted Spring 2003 

Education Professional Program Unit Goals/Core Values 

The USC Upstate Education Professional Program emphasizes candidate content knowledge, pedagogical 

skills, and dispositions for teaching. Each of these elements is essential for the effective preparation of teachers. 

Clearly, teachers must possess deep knowledge and understanding of the subject matter they teach. Also, teachers 

must understand the best ways to present materials to students, assuring that all students learn. And equally, teachers 

must possess fundamental beliefs about learners, teachers, and teaching. The Education Professional Program “core 

values” are our goals and are expressed as follows: 

Teacher candidates demonstrate reflective teaching practice, 

Teacher candidates demonstrate learner-centered pedagogy, 

Teacher candidates demonstrate performance-based assessment, 

Teacher candidates demonstrate a commitment to diversity 

Teacher candidate demonstrate a commitment to professional responsibility. 

Goal 1:  Education Professional Program faculty and candidates demonstrate reflective teaching practice. 

Reflective teaching is a systematic process to evaluate, analyze and perhaps change what is taking place in 

the classroom. The teacher begins by questioning his/her own techniques and strategies (with input from students 

and colleagues) to determine their efficacy. The teacher collects, analyzes, and evaluates information from his/her 

classroom, which may in turn lead to changes and improvements in teaching. 

     Reflective teaching is a concept that runs deep in the works of Dewey (1944) who asserted that education is 

“...that reconstruction or reorganization of experience which adds to the meaning of experience, and which increases 

ability to direct the course of subsequent experience” (p. 76). Dewey suggested that teachers organize the 

environment so that their students engage in activities that, when reflected upon, produce experiences. As a result of 

reflection upon the causes and consequences of the experiences, candidates grow in their ability to shape the course 

of future experience. Through this educative process, candidates gain intelligence (e.g. the ability to solve 

problems). 

The overarching goal is the achievement of a continuous reflective process. Education Professional 

Program faculty members believe that modeling reflective educational practice begins with them as they evaluate, 

question, and revise their own teaching strategies. Through modeling, direct instruction, and course assignments, 

faculty members guide candidates to become reflective practitioners/professionals.   

Goal 2:  Education Professional Program faculty and candidates demonstrate learner-centered pedagogy. 

Teaching and learning comprise a process, at the heart of which is the learner. It is a goal of the 

Professional Program faculty to prepare teacher candidates to instruct students using a learner-centered pedagogy.   

Learner-centered pedagogy links directly to the educational philosophy of progressivism, a philosophy 

grounded in the early twentieth-century work of Dewey with strong historical connections to nineteenth-century 

child-centered views of education such as those espoused by Froebel, known for the kindergarten movement 

(Morrow, 2005, p. 5), Pestalozzi (experienced-based, child-centered views of elementary school learning (Biber, 
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1831); and Mann (Cremin, 1957), known for the common schools movement in the United States. Modern 

applications and extensions of progressivism include constructivist approaches to learning, interest-based/activity-

oriented instructional approaches, and performance-based assessment.  

Learner-centered instruction, to a degree, is a working model of a democracy, in which freedom is a 

mandatory component. As a result, the democratic principles of participatory government, social egalitarianism, and 

equality of educational opportunity are emphasized in learner-centered school experiences. According to Allison and 

Barrett (2000) Constructivists see both teacher and student as active in developing knowledge and solving problems. 

There is a partnership where both the teacher and the student make educational experiences understandable and 

meaningful. 

Because the theories emphasize learner involvement, intrinsic motivation, and the processes in which 

learners engage, the role of the teacher in the learner-oriented classroom shifts from “disseminator of facts” to 

“facilitator” or “guide.” In such classrooms, using the scientific method and approaching learning tasks 

systematically are essential, with the emphasis on the process of learning.  Within stimulating learning environments 

students are more likely to become empowered thinkers (Sullivan & Glanz, 2000). 

Goal 3:  Education Professional Program faculty and candidates demonstrate performance-based assessment. 

Performance-based assessment is consistent with reflective practice and learner-centered instruction 

(Wiggins, 1998). It is applied both as the foundation for the assessment of the Professional Program (graduate and 

undergraduate) and as an essential component in its preparation of undergraduate and graduate candidates (Rudner 

& Schafer, 2002). 

Authentic performance-based assessments employ evaluative methods such as open-ended questions, 

exhibits, demonstrations, computer simulations, projects, units, and portfolios (Airasian, 2004). Educators address 

issues of equity in performance-based assessments as they take into account the diversity of today’s student 

populations. Candidates must acknowledge that at-risk students bring to the learning environment background 

knowledge different than that of mainstream peers; not only are differences taken into consideration in the 

development of performance-based assessments but also differences are considered in developing criteria for scoring 

(Arter & McTighe, 2001). 

Reflective teaching consists of reiterative cycles of planning, teaching, testing, and reflecting which leads 

to action and ultimately refines teaching and builds professional competence. Likewise in a learner-centered 

environment, teachers are committed to hands-on learning that maximizes the success of all students. In order to 

maximize student success, teachers must be aware of individual differences and make accommodations in their 

lesson planning and implementation. This requires continuous monitoring of student progress and modification of 

instruction based on authentic assessment (Stiggins, 1994). 

Goal 4:  Education Professional Program faculty and candidates demonstrate commitment to diversity. 

  The Professional Program’s organizing theme, mission and philosophy note its affirmation of diversity. 

Broadening the parameters suggested by the concept “multicultural education,” faculty members of the Professional 

Program embrace and affirm a broader concept of diversity, as described by Delpit and Dowdy in 2002 and by 
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Payne in 1996, that includes not only racial and ethnic differences, but also language, socio-economic, gender, and 

learning differences.  

  Education Professional Program faculty members subscribe to the following set of beliefs about learners 

and teaching which affirm diversity:  

Reflective teachers believe that all children can learn. 

Reflective teachers create a learning environment that is anti-discriminatory. 

Reflective teachers understand and respect each student’s cultural background. 

Reflective teachers instruct for empathy and tolerance. 

Reflective teachers instruct for altruism. 

  Faculty members of the Education Professional Program realize the importance of instructing in a diverse 

society; they have the goal to help teacher candidates be prepared to “build upon the cultural strengths and 

characteristics that students from diverse groups bring to school,” and “help all students acquire the knowledge, 

skills and values needed to become participating citizens of the commonwealth” (Banks, et al, 2001, p. 5). 

Goal 5:  Education Professional Program faculty and candidates are committed to professional responsibility. 

  Education Professional Program faculty and candidates demonstrate their commitment not only to the P12 

learner, but also to the community and to the education profession. Candidates are encouraged to embrace 

responsibilities that transcend the walls of their classrooms and stay abreast of educational reform and new 

technologies. Being learner-centered, professional teachers recognize that the environment of the school, the 

community, the profession, and the government significantly influence quality of education available to students. 

Responsible professionals are involved in all these arenas as advocates for the well-being of students and positive 

change in education (Glickman, 2002).  

  Vrasidas and McIsaac (2001) state that “technologies are not the deliverers of content, but tools that 

educators and students use to construct knowledge and share meaning” (p. 129). Our faculty and teacher candidates 

utilize technology as a way to meet the distinct needs of students. 

 

Works Cited:  Bracey, Gerald W. (1987 [November]). “Reflective Teachers,” Phi Delta Kappan, 69 (3), 233-234. 

Bronfenbrenner, Urie (1979).  The Ecology of Human Development. Harvard University Press. Bruner, Jerome S. 

(1961). “The Act of Discovery,” Harvard Educational Review, 31, 21-32. _____  (1961).  The Process of Education.  

Harvard University Press. Cruickshank, Donald R. (1987) , Reflective Teaching. Association of Teacher Educators. 

Dewey, John (1944 [1916]). Democracy and Education. Free Press. http://www.nbpts.org/about/coreprops.cfm .  

LeFrancois, Guy (1975). Psychology for Teaching (2nd edition).  Wadsworth. (1995). Of Children (8th edition).  

Wadsworth.  NCATE (2002). Professional Standards for the Accreditation of Schools, Colleges, and Departments of 

Education. NCATE.  Nieto, Sonia (1996). Affirming Diversity: The Sociopolitical Context of Multicultural 

Education (2nd edition). Longman.  Ornstein, Allan C. and Francis Hunkins (1988).  Curriculum:  Foundations, 

Principles, and Theory (2nd edition). Allyn and  Bacon.  Piaget, Jean (1973).  The Child and Reality. Grossman. 

(1983 [1929]).  The Child’s Conception of the World.  Rowman and Allanheld. (1970).  Science of Education and 

Psychology of the Child. Grossman.  Rogers, Carl (1951). Client-centered Therapy: Its Current Practice, 

Implications, and Theory. Houghton-Mifflin.  Sullivan. S. and J. Glanz, (2000). Supervision That Improves 

Teaching.  Corwin Press.  Vygotsky, Lev (1978). Mind in Society:  The Development of Higher Psychological 

Processes. Harvard University Press. 
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Policy #1-5: Education Professional Program Institutional Standards 

Adopted Fall 2009 and updated Fall 2016 

Institutional Standards 

 The Education Professional Program follows a set of institutional standards set forth by USC Upstate. We 

believe teacher candidates must master appropriate content as provided by USC Upstate through the required 

general education courses. This content provided, is an important precursor to the pedagogical aspects of the 

Education Professional Program coursework. The institutional standards provide general exposure to and an 

appreciation of the traditional liberal arts and sciences of both western and non-western traditions. The USC Upstate 

faculty developed five competencies and nine student learning outcomes (SLOs) that encompass the knowledge and 

skills USC Upstate students should learn through their general education coursework.  

Competency 1: The USC Upstate graduate should demonstrate an ability to communicate in English, both orally and 

in writing.  

1.1  Students are able to create and deliver coherent, grammatically correct oral presentations.  

1.2  Students are able to create coherent, grammatically correct written responses to prompts and questions.  

Competency 2: The USC Upstate graduate should demonstrate an understanding of and an ability to apply scientific 

investigation and quantitative and logical reasoning.  

2.1  Students demonstrate an ability to apply scientific reasoning by drawing appropriate conclusions from 

scientific data.  

2.2  Students demonstrate an ability to apply quantitative and logical reasoning by producing solutions to or 

analyses of appropriate problems.  

Competency 3: The USC Upstate graduate should be able to integrate and critically evaluate information.  

3.1  Students are able to evaluate strengths and weaknesses of varying points of view.  

3.2  Students demonstrate the ability to distinguish between pertinent and irrelevant information.  

Competency 4: The USC Upstate graduate should understand and demonstrate an awareness of distinctive features 

of language and cultures.  

4.1 Students demonstrate knowledge of linguistic and cultural diversity and contributions of such diversity to 

society.  

Competency 5: The USC Upstate graduate should demonstrate responsible and appropriate use of information 

technologies.  

5.1  Students are able to gather and correctly process information through appropriate use of technological tools.  

5.2  Students demonstrate the ability to use information technologies to communicate information to others. 
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Policy #1-6: Education Professional Program Dispositions & Multicultural/Diversity 

Perspectives 

Adopted Fall 2009 and modified Fall 2016 

Dispositions 

The USC Upstate Education Professional Program prepares individuals for admittance into the professional 

field of education. This field is a profession, and as such has certain standards of conduct expected of its members. It 

is the Education Professional Program faculty members’ responsibility as candidates prepare for a career in teaching 

to ensure that they are of good character and dedicated to the best interests of the students they will serve. The USC 

Upstate Education Professional Program expects that candidates agree to uphold the Teacher Education Standards 

for Conduct and Dispositions listed below. The candidate: 

 

 Shows sensitivity to all students and is committed to teaching all students.  

 Demonstrates fairness to all students.  

 Is committed to and believes that all students can learn.  

 Recognizes and respects diversities that exist in the classroom and plans accordingly.  

 Creates and maintains a safe physical and emotional learning environment.  

 Shows ability to speak and write with clarity and fluency.  

 Uses Standard English in writing and speaking.  

 Works collaboratively with others (e.g., students, teachers, parents, administrators, and peers).  

 Establishes positive rapport and appropriate relationships.  

 Is able to express attitudes and feelings in a professional manner.  

 Is willing to accept responsibility for his/her own actions.  

 Is flexible and adaptable.  

 Exhibits dress and grooming appropriate for the setting.  

 Exhibits professional respect in the USC Upstate classroom and in field experiences.  

 Demonstrates initiative in the classroom.  

 Is confident, poised, and courteous.  

 Demonstrates enthusiasm.  

 Accepts constructive criticism.  

 Demonstrates and supports academic integrity as specified in the guidelines stipulated in the USC Upstate 

Undergraduate Catalog.  

 Respects the privacy of students and confidentiality of information.  

 

Multicultural/Diversity Perspectives in the Education Professional Program  

Its mission, philosophy, principles and organizing themes drive the USC Upstate School of Education’s 

commitment to multicultural/diversity education. As reflective teachers, graduates of School of Education 

Professional Program: 

 

 Believe that all children can learn;  

 Create a learning environment that is anti-discriminatory; 

 Understand, respect, and accommodate for group and individual differences; 

 Instruct for altruism, empathy, and tolerance; and 

 Promote justice. 



Appendix  

 49 

Policy # 2-1: USC Upstate Professional Program Undergraduate Assessment System  

 
Adopted 4/19/91; Revised Fall 1995 

Major Modifications—Fall 2001, Fall 2002, Spring 2003; Revised Fall 2009, Fall 2016 
 

Assessment of Teacher Candidates 

The USC Upstate School of Education utilizes a variety of measures to assess the performance of its teacher 

candidates as well as the effectiveness of its programs, including the following: a. Assessment of student academic 

performance; b. Admission to the professional program; c. Professional Portfolio; d. Performance on Assistance, 

Development, and Evaluation of Professional Teaching (ADEPT) evaluation of directed (student) teaching; e. 

Performance on the appropriate Praxis II Examinations; and f. Survey data from various sources—program 

graduates, former students now employed as teachers, cooperating teachers, and employing principals. 

a. Assessment of Student Academic Performance 

Faculty members, serving as academic advisors, track the academic progress of each candidate enrolled in a School 

of Education program.  The progress of each candidate is carefully noted on a degree program of study sheet, which 

is part of each candidate’s official cumulative folder.  Students must maintain a cumulative GPA of 2.75 (beginning 

Fall 2015) and receive at least a C in all Professional Program courses and content concentration courses. 

 

Students enrolled in School of Education programs must also apply for Directed (Student) Teaching.  In order to 

enroll in Directed (Student) Teaching, the criteria listed above is verified. 

b. Admission into the Professional Program 

When seeking admission to the USC Upstate School of Education Professional Program, each student presents a 

completed application packet to the faculty advisor.  The components of this application packet include: 

1. An application for admission 

2. Passing scores on all parts of the Praxis Core or acceptable SAT/ACT scores 

3. An overall GPR of 2.75 (Beginning Fall 2015) 

4. A grade of C or better in ENGL 101, ENGL 102, SPCH 201, and required MATH courses 

5. Two favorable faculty recommendation forms indicating the student’s suitability for a career in 

teaching 

6. An attestation of non-criminality 

Upon presentation of the application, the advisor will either sign it, indicating acceptance into the professional 

program, or return the application to the student with specific recommendations regarding remediation or 

continuance.  In the case of denial of admission to the professional program, the student may appeal to the School of 

Education Appeals Committee following procedures outlined in this School of Education Policy Manual. 

c. Professional Portfolio 



Appendix  

 50 

As a means of authentically assessing candidate professional growth and development as well as program efficacy, 

the USC Upstate School of Education utilizes portfolio assessment. Candidates “build” a portfolio, adding to it as 

they progress through the teacher education program.  The portfolio is formally assessed, using an evaluative rubric, 

twice prior to admission to directed teaching and once during the semester of directed [student] teaching.   

As the student progresses through the teacher education program (with guidance and direction from School of 

Education faculty), the following are the types of “artifacts” or “products” candidates may add to the portfolio: 

1. All written formative feedback on student performance in practicums and clinicals; 

2. Sample products of the student’s choosing which document professional growth and development (e. 

g., research [or other] papers, units, lesson plans, documentary photos of instructional techniques, 

audio or videotapes of lessons, etc.); 

3. All written formative feedback of performance during directed (student) teaching from cooperating 

teacher(s) and the university supervisor; 

4. All ADEPT Performance Standards (APS); 

5. Self-selected excerpts from reflective journals; 

6. An exit statement of educational philosophy (a written assignment during directed [student] teaching) 

During directed (student) teaching, the student presents the portfolio to the university supervisor who assures that all 

required components have been assembled and assesses its strengths and weaknesses, providing strategies for its 

improvement.  Particular emphasis is placed upon the quality of candidates’ written rationale statements, reflections 

upon the nature and impact of the artifacts catalogued in the portfolio.  Upon graduation, the portfolio becomes the 

property of the student.  The portfolio, maintained by the student, is required in addition to the student’s official 

cumulative folder kept for each student by School of Education staff. 

d. Performance on Assistance, Development, and Evaluation of Professional Teaching (ADEPT) evaluation 

of directed (student) teaching 

While enrolled in directed (student) teaching, candidates are evaluated using the USC Upstate School of Education 

ADEPT system.  Based on teacher effectiveness research, the ADEPT system is a three-strand evaluation 

process.  Strand I involves continuous informal assessment of the student teacher’s progress, on the basis of ADEPT 

criteria, by the cooperating teacher (the public school teacher with whom the student teacher has been placed for the 

directed teaching experience).  Strand II includes formal and informal feedback, on the basis of ADEPT criteria, to 

the student teacher from the university supervisor.  Strand III involves continuous reflective self-assessment through 

keeping a focused and structured reflective journal. 

e. Performance on the appropriate Praxis II Content Area Examination 

Certification to teach in the state of South Carolina requires that the candidate take and pass the applicable Praxis II 

content area examinations as well as the Principles of Learning and Teaching (PLT) examination.  Passing scores 

are set by the South Carolina State Department of Education.  Data in the form of teacher candidates’ scores (and 

raw scores) are collected by the SOE. 
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f. Survey Data 

In addition to the above means, USC Upstate teacher education program graduates and programs are evaluated using 

survey data collected from several sources, including cooperating teachers, program graduates (who are surveyed at 

the end of their directed teaching experience), program graduates employed as teachers, and employing principals. 

Assessment of Program Effectiveness 

The USC Upstate School of Education assesses on a regular basis the effectiveness of its program as perceived by 

faculty members, students, graduates, and personnel in public schools.  School of Education faculty members as 

well as faculty members from other schools and divisions on the USC Upstate campus meet to discuss strengths, 

weaknesses, and necessary revisions to the various programs in teacher education.  The formal mechanism for this 

component of the School of Education evaluation program is the Teacher Education Assessment and Liaison 

Committee.  The composition and functions of this committee are described in the USC Upstate School of 

Education Faculty and Program Manual.  

        USC Upstate student teachers complete two evaluation forms at the conclusion of the experience—one that 

evaluates the student teaching experience itself and another that addresses more specifically the advising process at 

USC Upstate.  Students who are members of Kappa Delta Pi and the Student National Education Association are 

asked to evaluate the curriculum and the advisement process on a regular basis.  As a part of application for 

graduation, all graduating seniors complete a questionnaire designed to assess multiple facets of university 

life.  Students, one representing each of the four certification areas offered at USC Upstate, also serve on the Dean’s 

Student Advisory Committee and meet with the faculty as a whole when decisions about the School of Education 

curriculum are made.  Graduates of the USC Upstate teacher education program are surveyed two years after 

graduation and again at five years after graduation concerning their retrospective perceptions of program 

effectiveness. 

        Personnel in public schools are also asked to evaluate the effectiveness of the USC Upstate teacher 

education program.  Cooperating teachers in public schools, on the basis of their experience with student teachers, 

assess not only the teacher education program but also the university supervisor with whom they worked.  Principals 

of area schools complete USC Upstate teacher education program evaluation surveys as well. 

        Further input concerning the quality of the USC Upstate teacher education program is gathered from 

student performance on the National Teachers Exam.  Standards of accrediting agencies such as the Council for the 

Accreditation of Educator Preparation (CAEP), National Association of State Directors of Teacher Education and 

Certification (NASDTEC) and information gathered and disseminated by professional education organizations such 

as the American Association of Colleges for Teacher Education (AACTE) and the Association of Teacher Educators 

(ATE) as well as current research findings as presented in professional publications guide the design, 

implementation, and evaluation of the USC Upstate teacher education program.  No matter the source of the input, 

all data concerning the quality of the USC Upstate teacher education program serve as a basis for program revision 

and improvement. 
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Assessment of Effectiveness of School of Education Faculty and Administrators 

        The primary means of faculty evaluation include administrative annual review and faculty peer 

review.   University policy, as stated in the Faculty Manual, University of South Carolina at Upstate, clearly sets 

forth the purposes of these evaluations:  “The most important objective of the annual review process is to provide a 

basis for professional improvement and development.  In addition, the annual review process is intended to provide 

a basis for identifying ways in which USC Upstate can support faculty members in professional growth and 

development.  Finally, the annual review is used to provide a basis for faculty and administrative decisions on merit 

salary, promotion, retention, and tenure” (5-1). 

         Criteria for review of all teaching faculty at USC Upstate include (1) teaching effectiveness, (2) university 

service, community service, or service to the profession, and (3) scholarship, creativity, or research.  As described in 

University policy, “Teaching effectiveness is to receive the major emphasis in all schools  and divisions.  Faculty 

members are expected to reach and maintain a high level of teaching effectiveness” (Faculty Manual , USC 

Upstate).  To ascertain teaching effectiveness, information from student opinion surveys on faculty teaching 

effectiveness is combined with information gathered by peer observations of faculty teaching.  Faculty members are 

expected “...to make a significant contribution in one of the two remaining areas” [described above] (Ibid.).  The 

specific procedures for conducting administrative annual review of faculty are explained in the Faculty 

Manual.  The specific procedures for conducting faculty peer review are explained in the Faculty Manual and 

Faculty Handbook. 

        The promotion and tenure process, described in the Faculty Manual, also functions as a method of faculty 

evaluation.  Faculty members are evaluated for promotion and tenure on the basis of teaching effectiveness, service, 

and scholarship and creativity. 

        In addition to the above processes, information on teaching effectiveness is gathered in various surveys 

administered by the School of Education.  Program graduates are systematically surveyed as are local public school 

personnel who work cooperatively with the School of Education in the administration of school-based field 

experiences.  Faculty members are provided summaries of these data. 

        The Faculty Senate is responsible for conducting the faculty evaluation of administrators.  The Faculty 

Secretary-elect administers this evaluation during the spring term.  In the School of Education administrators 

covered by this policy include the Dean, the Assistant Dean, and the Division Chairs.  They are evaluated following 

procedures described in the USC Upstate Faculty Handbook.  The purpose of this annual evaluation is two-

fold.  “For the individual evaluated, it aids in the goals of improvement and development.  At the same time, it is a 

source for the assessment of [administrators’] performance” (USC Upstate Faculty Handbook, p. 38).  Further 

information on the effectiveness of administrators is gathered in surveys of program graduates and of public school 

personnel who work with the USC Upstate teacher education program. 
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Policy # 2-2: Curriculum Development and Revision Process 

Adopted 10/31/90 

Revised Fall 1995; Revised, Fall 2002, Fall 2016 

  
The USC Upstate School of Education exercises responsibility for decisions directly affecting the teacher 

education curriculum and each major area of the teacher education program.  In light of this the USC Upstate School 

of Education adopted the following well-defined and sequential process for curriculum development and revision. 

1.   The Associate Dean and Dean will review the desired change or new program proposal and consult with 

appropriate parties (e.g. State Department of Education, public school administrators and/or teachers, 

professional organizations, USC Upstate School of Education faculty and students). 

2.   New program proposals will also follow the University’s steps for program approvals. 

3.  The Dean will circulate a copy of the proposal to all School of Education faculty members, to the School of 

Education Academic Affairs Committee, and to members of appropriate School of Education committees. The 

proposal (new program and CHE forms, course changes, new course proposals, and program changes) will be 

placed on the agenda of the next School of Education faculty meeting for consideration. 

4.   The proposal will be given a first reading at the next School of Education faculty meeting.  No final vote for new 

programs will be taken at this meeting; however, amendments may be proposed.  

5.  The proposal, with all required signatures, then will be sent to the appropriate University Committee (Academic 

Affairs Committee, Graduate Committee, or Senate). 

 

 Policy # 2-3: Survey Data From Program Graduates 

Adopted 11/16/90 Reviewed Fall 2016 

  

An important component of an overall assessment of program effectiveness is a survey of USC Upstate School 

of Education graduates.  Students are surveyed upon graduation and three years after they are graduated by the 

School of Education to determine students’ perceptions of: 

  

1.  the usefulness of their professional education coursework;  

2.  the usefulness of the content area coursework; 

3.  the usefulness of their general education (liberal arts) coursework; 

4.  strengths and weaknesses of the USC Upstate teacher education program, to include student advisement; 

5.  the overall effectiveness of USC Upstate School of Education faculty; and 

6.  areas of their own teaching in which they feel most and least qualified. 

  

The Dean of the School of Education, or his/her designee, collects and analyzes the survey data, writes a report, 

and summarizes the results for the faculty.  Results of the survey are used in making curriculum changes and 

program improvement decisions. 
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Policy #2-4 ADEPT Portfolio Requirements  

(proposed August 17, 2009; Adopted Fall 2009) 

ADEPT Portfolio Requirements. The USC Upstate School of Education utilizes portfolios to assess both the 

performance of the candidates and the quality of programs. Portfolios for undergraduate students, introduced in 

SEDF 200: Education Colloquium, align with ADEPT-- Assistance, Development, and Evaluation of Professional 

Teaching-- (as well as NCATE and INTASC) Performance Standards (APSs); candidates develop portfolios during 

the Professional Program coursework. This portfolio is a systematic collection of documentation of candidate 

mastery of the ten performance standards of the ADEPT appraisal model, a model that sets forth the criteria used to 

determine candidate competence in essential domains of teaching and learning. It is based on the South Carolina 

Department of Education’s Performance Standards used statewide to evaluate certified teachers. The system is 

organized around 10 APSs organized into 4 Domains and represents the knowledge, skills, and dispositions expected 

of teachers. The portfolio is intended to be a progressive and developmental representation of candidates’ growth 

through the Professional Program and is evaluated at three different stages: 

1.     Initial (Checkpoint II) 

2.     Pre-directed teaching (Checkpoint III) 

3.     Exit (Checkpoint IV) 

It is the candidates’ responsibility to collect exemplary work from courses, clinical/practicum experiences, and other 

educational activities that document mastery of their knowledge, skills, and dispositions in each APS. This 

collection provides a framework for formative self-assessment and goal setting as well as a means for external 

assessment of candidate competence. At the conclusion of the Professional Program, the portfolio is used to provide 

documentation of candidate mastery of four domains containing all ten APSs. Also, the unit uses these data in its 

Program assessment. 

 

How does the candidate organize her/his portfolio? Candidates collect artifacts to document their overall 

competence in, or successful performance of each APS. Candidates present the artifact report(s) and rationale 

statements in an electronic portfolio, the logistics of which are covered in SEDC 300: Resources and Technology for 

Teaching (SAED 330: Foundations of Art Education for Art Education majors), a required course in all USC 

Upstate teacher preparation programs. 

These domains and standards are: 

Domain I: Planning 

APS1:   Long-range / Unit Planning 

APS2:   Short-range / Lesson Planning 

APS3:   Planning Assessments and Using Data 

Domain II: Instruction 

APS4:   Establishing and Maintaining High Expectations for Learners 

APS5:   Using Instructional Strategies to Facilitate Learning 

APS6:   Providing Content for Learners 

APS7:   Monitoring, Assessing, and Enhancing Learning 

Domain III: Classroom Environment 

APS8:   Maintaining a Classroom Environment that Promotes Learning 

APS9:   Managing the Classroom 

Domain IV: Professional Development 

APS10:     Professionalism 

For each APS or Domain, the portfolio contains two components: 1) Rationale Statement, which includes a. 

Definition, b. Connection, and c. Self-Assessment, as well as 2) Artifact Report(s), that entails a. Description, b. 

Reflection, and c. Documents. Together these components are to tell a complete story about candidates’ 

understanding and proficiency in a particular APS or Domain. With each submission, candidates review and revise 

their work to demonstrate their most current levels of understanding and include new artifacts to show improved 

performance between the stages (i.e., initial, pre-directed teaching, and exit). 

The rationale statement component includes: 

APS Definition:        This section includes a description of the APS (i.e., what is it, what are examples, why is it 

important?) Using information from classes and clinical/practicum experiences, candidates 

demonstrate an understanding of the APS by paraphrasing and synthesizing its elements. 
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This section may also provide references to theory/theorist and research supporting how the 

APS relates to one’s teaching area. 

APS Connection:      Candidates make connections between the artifact(s), the APS, and the APS’s elements to 

demonstrate their proficiencies in applying the APS in practice. This section may also 

provide references to theory/theorist and research to support the extent to which the artifact 

emulates the qualities of the APS. 

APS Self-Assessment:   Candidates assess their proficiencies in relation to the APS. This includes what has been 

learned, performance strengths and weaknesses, as well as goals for the future and a plan 

for growth. This section may also provide references to theory/theorist and research to 

accentuate why/how the APS is significant to the candidates’ teaching area. 

 The artifact report component includes: 

Artifact Description:     Candidates describes the artifact, including where it originated, how it was used and how the 

artifact demonstrates proficiency related to the APS. 

Artifact Reflection:       Candidates discuss what they learned, thought, understood, evaluated, or analyzed as a 

result of the experience being presented. 

Artifact Documents:     Candidates attach the documentation that is referred to in the Artifact Description and/or 

Artifact Reflection. 

        The artifact description is more factual in nature (what happened), while the reflection is more analytic, 

synthetic, and evaluative in nature. The artifacts are included as appropriate and may consist of lesson plans, unit 

plans, assessment plans, student work samples, observations by supervisor or cooperating teachers, programs 

attended, etc. 

 

When does the candidate start the portfolio? Candidates should save electronic files of their work from courses 

and other experiences from the day they begin the Professional Program. The instructor of SEDF 200: Teacher 

Education Colloquium will provide a broad overview of the ADEPT portfolio system. For each course in the 

professional education sequence, faculty members assist candidates in understanding each APS as well as help them 

identify artifacts/assignments for possible inclusion in the electronic portfolio. There may also be appropriate 

artifacts from pre-professional and general education coursework and experiences. Artifacts could also come from 

experiences associated with student organizations, community involvement, and other extra-curricular or 

community-based teaching-related service. The ultimate selection of the artifacts used in the portfolio rests with the 

candidate. 

 

Initial Portfolio Stage. The initial portfolio demonstrates what candidates have learned so far in their program. 

Candidates are expected to provide rationale statements and accompanying artifact reports for five APSs. This initial 

portfolio assessment occurs in the courses listed below and are evaluated by the course instructor. Each APS 

submitted must meet, at a minimum, the “satisfactory” rating in order to continue enrollment in the Professional 

Program. The course instructor will complete the SOE Initial Portfolio Assessment Form on-line and provide 

recommendations for improvement as deemed appropriate. 

Checklist (SOE Checkpoint II): 

o  At least 1 complete artifact report and rationale statement for five (5) APSs 

 Standards for Professional Conduct and Dispositions Self-Assessment I 
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Course of (Initial) ADEPT Portfolio Evaluation I Program 

SPED 405: Teaching Elementary Physical Education Physical Education 

 
Middle Level Education 

 
Secondary Education 

EDEL 422: Survey of Early Childhood Education Early Childhood Education 

EDEL 441: Elementary School Curriculum and Organization Elementary Education 

EDEL 414: Individualized Curriculum for Students with Learning 

Disabilities 

Special Education: Learning 

Disability 

SAED 429: Art for Elementary and Middle Schools Art Education 

 

Pre-Directed Teaching Portfolio Stage. The pre-directed teaching portfolio includes 10 APSs. In at least one APS, 

candidates are to include evidence demonstrating that they can assess and analyze student work. These artifact 

reports and rationale statements are to show that the candidates are ready for directed-student teaching. The 

academic advisor (or a program designee) will review and assess the portfolio during the semester prior to the 

candidate’s enrollment for directed-student teaching. In the Art Education Program, the pre-directed teaching 

portfolio is evaluated in SAED 450: School Art Program. Each APS must meet, at a minimum, the “satisfactory” 

rating in order for the candidate to be eligible to enroll in directed-student teaching. The academic advisor will 

complete the SOE Pre-Directed Portfolio Assessment Form on-line and provide recommendations for improvement 

as deemed appropriate. 

Checklist (SOE Checkpoint III): 

o  At least 1 complete artifact report and rationale statement in each of the 10 APSs. 

o  At least 1 set of student work samples that have been analyzed. 

o  Standards for Professional Conduct and Dispositions Self-Assessment II 

 

Exit Portfolio Stage. The exit portfolio includes artifact reports and accompanying rationale statements for the four 

ADEPT Domains (instead for individual APSs as required in the first two stages). At least one of the artifact reports 

for each Domain must have been created for and implemented during directed student teaching. Each Domain must 

meet, at a minimum, the “satisfactory” rating in order for the candidate to successfully complete directed teaching 

and to be recommended for graduation. The instructor of directed teaching (or co-requisite course) will complete the 

SOE Exit Portfolio Assessment Form on-line and provide recommendations for improvement as deemed 

appropriate. 

Checklist (SOE Checkpoint IV): 

o  At least 1 complete artifact report and rationale statement for the four (4) ADEPT Domains 

o  At least one artifact report per Domain must be from student teaching. 

o  At least 2 sets of student work that have been analyzed (include both individual and group work). 

o  Standards for Professional Conduct and Dispositions Self-Assessment III 
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What happens if a performance dimension is unsatisfactory? If a portfolio performance standard or Domain is 

rated “unsatisfactory,” the candidate revises and resubmits the relevant documentation to the reviewer (course 

instructor or advisor). The student will not meet the requirements for a C or better in the Professional Program 

course or meet the requirements for application to student teaching, until all of the portfolio APSs are rated (at 

minimum) “satisfactory.” During candidates’ final evaluation, they must earn, at minimum, a rating of 

“satisfactory” on their exit portfolio for each Domain in order to be recommended for graduation. 

 

USC Upstate School of Education Portfolio Rubric 

Stages 1 and 2:  Initial (Knowledge/Understanding) and Pre-Directed Teaching (Understanding/Application) 

Stages 

Rationale 

Statement 

Exemplary (E) (4 

Points) 

More than 

Satisfactory (M) (3 

Points) 

Satisfactory (S) (2 

Points) 

Unsatisfactory 

(U) (1 Point) 

Definition of APS 

(Comprehension) 

Relationship 

Between Artifact 

and APS 

(Analysis) 

Reflection of 

Knowledge/Skills 

in APS (Synthesis 

and evaluation) 

Writing indicates an 

exemplary degree of 

understanding of the 

APS and includes a 

summary of the APS; 

the importance of the 

APS in being an 

effective teacher; as 

well as makes strong 

connections with 

major theories, 

people, and/or 

organizations related 

to the APS. 

Candidates clearly 

and thoroughly make 

connections between 

the artifact and the 

APS as well as make 

strong justifications 

of how the artifact 

demonstrates their 

effectiveness as a 

teacher in relation to 

the APS.   

Synthesis of the 

importance of the 

APS and its relation 

to the candidates’ 

area of certification. 

Conclusions drawn 

are clear, well-

developed, and 

specific. 

Writing indicates a 

high degree of 

understanding of the 

APS and includes a 

summary of the APS; 

the importance of the 

APS in being an 

effective teacher; and 

provides limited 

citations of major 

theories, people, 

and/or organizations 

related to the APS. 

Candidates clearly 

make connections 

between the artifact 

and the APS as well 

as justify how the 

artifact demonstrates 

their effectiveness as 

a teacher in relation 

to the APS.   

Synthesis of the 

importance of the 

APS and its relation 

to the candidates’ 

area of certification. 

Conclusions drawn 

need further 

development and 

specificity. 

Writing indicates a 

moderate degree of 

understanding of the 

APS and includes a 

summary of the APS 

and the importance of 

the APS in being an 

effective teacher. 

Candidates make a 

limited connection 

between the artifact 

and the APS and 

provide an under-

developed 

justification of how 

the artifact 

demonstrates their 

effectiveness as a 

teacher in relation to 

the APS.   

Candidates begin to 

synthesize the 

importance of the 

APS and its relation 

to their area of 

certification but lacks 

development and 

specificity. 

Writing indicates 

an insufficient 

degree of 

understanding of 

the APS and/or is 

not complete. 

The connection 

between the 

artifact and the 

APS is not 

established or is 

illogically 

established. 

Little, if any, 

synthesis of the 

APS and its 

relation to the 

candidates’ area of 

certification. 

Lacks necessary 

development and 

specificity. 

Artifact Report 
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Artifact 

Description 

Artifact Reflection 

Documents 

Report of artifact 

shows exemplary 

understanding, 

knowledge, and/or 

performance of the 

APS and includes the 

origin of the artifact 

and a description of 

what was read, 

prepared, completed 

and/or observed 

related to the 

assignment and 

supporting documents 

Reflection of artifact 

is clear, well 

developed, and 

includes a thorough 

description of what 

was learned, thought, 

understood, 

evaluated, or 

analyzed as a result of 

the experience being 

presented. 

Report of artifact 

shows a high degree 

of understanding, 

knowledge, and/or 

performance of the 

APS and includes the 

origin of the artifact 

and a description of 

what was read, 

prepared, completed 

and/or observed 

related to the 

assignment and 

supporting documents 

Reflection of artifact 

is clear and includes a 

description of what 

was learned, thought, 

understood, 

evaluated, or 

analyzed as a result of 

the experience being 

presented, but lacks 

adequate 

development and 

specifics. 

Report of artifact 

shows a moderate 

degree of 

understanding, 

knowledge, and/or 

performance of the 

APS and includes the 

origin of the artifact 

and a description of 

what was read, 

prepared, completed 

and/or observed 

related to the 

assignment and 

supporting documents 

Reflection of artifact 

includes a description 

of what was learned, 

thought, understood, 

evaluated, or analyzed 

as a result of the 

experience being 

presented, but lacks 

necessary 

development and 

specifics. 

Report of artifact 

shows a weak 

degree of 

understanding, 

knowledge, and/or 

performance of the 

APS and/or is not 

complete 

Little, if any, 

description of 

what was learned, 

thought, 

understood, 

evaluated, or 

analyzed as a 

result of the 

experience being 

presented. 

Quality of Writing Well written Well written Satisfactorily written Poorly written; 

obtrusive errors 

*Candidates submitting Pre-Directed Teaching Portfolios must show growth and improvement in each APS by 

reviewing and revising/updating as necessary the initial portfolio.   A folder containing the initial portfolio 

assessment form clipped to initial portfolio rationale statements must be included 

 

 

USC Upstate School of Education Portfolio Rubric Stages 3:  Exit Portfolio (Performance/Impact of Teaching 

on Student Learning) 

Rationale 

Statement 

Exemplary (E) (4 

Points) 

More than 

Satisfactory (M) (3 

Points) 

Satisfactory (S) (2 

Points) 

Unsatisfactory 

(U) (1 Point) 

Definition of 

ADEPT 

Performance 

Domain and 

Related APSs 

Writing indicates an 

exemplary degree of 

understanding of the 

Domain and includes 

a synthesis of the 

related APSs; the 

importance of the 

Domain in being an 

Writing indicates a 

high degree of 

understanding of the 

Domain and includes 

a synthesis of the 

related APSs; the 

importance of the 

APS in being an 

Writing indicates a 

moderate degree of 

understanding of the 

Domain and includes 

a synthesis of the 

related APSs and the 

importance of the 

APS in being an 

Writing indicates 

an insufficient 

degree of 

understanding of 

the Domain and/or 

is not complete. 

The connection 

between the 
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(Comprehension) 

Relationship 

Between Artifacts 

and ADEPT 

Performance 

Domain and 

Related APSs 

(Analysis) 

Reflection of 

Knowledge/Skills 

in Domain and 

Related APSs 

(Synthesis and 

evaluation) 

effective teacher: 

makes strong 

connections with 

major theories, 

people, and/or 

organizations related 

to the Domain. 

Candidates clearly 

and thoroughly make 

the connection 

between the artifact, 

Domain, and related 

APSs as well as make 

strong justifications 

of how the artifact 

demonstrates their 

effectiveness as a 

teacher in relation to 

the Domain. 

Synthesis of the 

importance of the 

Domain and its 

relation to the 

candidates’ area of 

certification. 

Conclusions drawn 

are clear, well-

developed, and 

specific. 

effective teacher; and 

provides limited 

citations of major 

theories, people, 

and/or organizations 

related to the 

Domain. 

Candidates clearly 

make connections 

between the artifact, 

the Domain, and 

related APSs as well 

as justify how the 

artifact demonstrates 

their effectiveness as 

a teacher in relation 

to the Domain and 

related APSs. 

Synthesis of the 

importance of the 

Domain and its 

relation to the 

candidates’ area of 

certification. 

Conclusions drawn 

need further 

development and 

specificity. 

effective teacher. 

Candidates make a 

limited connection 

between the artifact, 

the Domain and 

related APSs and 

provide an under-

developed 

justification of how 

the artifact 

demonstrates their 

effectiveness as a 

teacher in relation to 

the Domain and 

related APSs. 

Candidates begin to 

synthesize the 

importance of the 

Domain and its 

relation to their area 

of certification, but 

lacks development 

and specificity. 

artifacts, the 

Domain, and 

related APSs is not 

established or is 

illogically 

established. 

Little, if any, 

synthesis of the 

Domain and its 

relation to the 

candidates’ area of 

certification. 

Lacks necessary 

development and 

specificity. 

Artifact Report 
    

Artifact 

Description 

Artifact Reflection 

Documents 

Report of artifact 

shows exemplary 

understanding, 

knowledge, and/or 

performance of the 

APS and includes the 

origin of the artifact 

and a description of 

what was read, 

prepared, completed 

and/or observed 

related to the 

assignment and 

supporting 

documents. 

Reflection of artifact 

is clear, well 

developed, and 

includes a thorough 

description of what 

was learned, thought, 

Report of artifact 

shows a high degree 

of understanding, 

knowledge, and/or 

performance of the 

APS and includes the 

origin of the artifact 

and a description of 

what was read, 

prepared, completed 

and/or observed 

related to the 

assignment and 

supporting 

documents. 

Reflection of artifact 

is clear and includes a 

description of what 

was learned, thought, 

understood, 

evaluated, or 

Report of artifact 

shows a moderate 

degree of 

understanding, 

knowledge, and/or 

performance of the 

APS and includes the 

origin of the artifact 

and a description of 

what was read, 

prepared, completed 

and/or observed 

related to the 

assignment and 

supporting 

documents. 

Reflection of artifact 

includes a description 

of what was learned, 

thought, understood, 

evaluated, or 

Report of artifact 

shows a weak 

degree of 

understanding, 

knowledge, and/or 

performance of the 

APS and/or is not 

complete. 

Little, if any, 

description of 

what was learned, 

thought, 

understood, 

evaluated, or 

analyzed as a 

result of the 

experience being 

presented. 
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understood, 

evaluated, or 

analyzed as a result of 

the experience being 

presented. 

analyzed as a result 

of the experience 

being presented, but 

lacks adequate 

development and 

specifics. 

analyzed as a result 

of the experience 

being presented, but 

lacks necessary 

development and 

specifics. 

Quality of Writing Well written Well written Satisfactorily written Poorly written; 

obtrusive errors 

*Candidates submitting Exit Portfolios must show growth and improvement in each APS and Domain as well as 

document impact of teaching on student learning.  A folder containing the initial and pre-student teaching portfolio 

assessment forms clipped to the initial and pre-student teaching portfolio rationale statements must be include 
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Policy #3-1: Involvement of School of Education Faculty in P12 Schools  

 

Adopted 10/12/90; Reviewed Fall 2016 

Rationale 

The administrators and faculty members of the USC Upstate School of Education recognize the need for 

shared mission and purpose, as well as a spirit of mutuality and cooperation to exist between the university and local 

public schools.  The missions of both entities are based on providing for the educational welfare of all P12 students.  

It is fitting that expertise of School of Education faculty members be shared with personnel in the local public 

schools and vice versa. P12 school personnel work harmoniously with the university to provide effective 

cooperating teachers who manage the site-based experiences which allow for the practical application of educational 

theories learned in USC Upstate teacher education programs and serve as pedagogical models for practicum students 

and student teachers.  It is under the guidance and supervision of a cooperative team of professional educators that 

candidates participate in the capstone experiences of the professional education program.  In recognition of the 

essential relationship that exists between the USC Upstate School of Education and public schools, the following 

policy provisions have been adopted: 

 

1. Service to the public schools, as an aspect of both service to the profession and service to the community, is 

one of the evaluative criteria used to determine the overall effectiveness of a professor in the USC Upstate 

School of Education in the performance category of service. 

 

2. Service to the public schools takes many forms.  Most commonly, USC Upstate School of Education 

faculty members conduct, or assist public school personnel in conducting, in-service sessions, faculty 

development workshops, content-area update sessions, curriculum development, teacher and school 

effectiveness training, Assisting, Developing, and Evaluating Professional Teaching (ADEPT) training, and 

collaborative research projects.  Faculty members also coordinate initiatives between the School of 

Education and local public schools. 

 

3. The Dean of the USC Upstate School of Education, on a yearly basis, communicates to appropriate district-

level public school personnel the areas of expertise and availability for service of USC Upstate School of 

Education faculty members to P-12 schools.  

 

4. It is understood that continuous involvement of USC Upstate School of Education faculty members with 

local public school personnel is accomplished chiefly through the cooperation and mutuality necessary for 

effective collaborative efforts and effective supervision of practicum students and student teachers.  Student 

teacher supervision, part of a qualified faculty member’s teaching load, is calculated at 1.5 student teachers 

per 1 semester hour. 
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5. To insure that faculty members maintain close contact with local public schools, those qualified faculty 

members supervise practicum students and/or student teachers on a rotating basis, serving in this 

supervisory capacity minimally every two years. 

 

6. In recognition of the cooperation and mutuality necessary for the success of the USC Upstate teacher 

education program, every reasonable effort is made to involve public school personnel in matters pertaining 

to the revision of programs offered by the USC Upstate School of Education.  This involvement is assured 

through public school participation in particular committees as described in the USC Upstate School of 

Education Faculty, Program, and Policy Manual. Partnership arrangements, to include those involving on-

site methods course instruction, assure cooperation, mutuality, and collaboration as well as reciprocity.
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Policy #4.0 Admission Requirements to the Education Professional Program  

Adopted Spring 2016  

 
Educator preparation programs must ensure that candidates meet minimum admission requirements at the initial 

level.  At the initial undergraduate level, candidates must present: 

 

 A completed and signed application to the School of Education 

 Completed English 101, 102, and Speech 201 with a grade of C or better 

 Completed 3-credit hours of mathematics listed on the professional program of study for the degree 

pursued with a C or better 

 Provide two completed recommendation forms. One is completed by a faculty member from the School of 

Education and one preferably, but not required, is from a faculty member outside the School of Education 

 Passing scores on all three parts of the Praxis Core, Pre-Professional Skills Test or an exemptible score on 

the SAT or Act and have provided appropriate documentation 

 Completed the SLED Criminal Background clearance and provided appropriate documentation 

 Confirmation of “no records found” from the National Sex Offender Registry and have provided 

appropriate documentation 

 Completed a TB test through Health Services or personal physician and have documentation 

 Signature confirmation of agreement to abide by the Teacher Education Standards for Conduct and 

Dispositions in a Professional Setting. 

 Successfully completed EDFO 200 

 Completed 60 semester hours of coursework required by the education degree pursued 

 A minimum cumulative grade point average (GPA) of 2.6 on a 4.0 scale for new students who enter USC 

Upstate in the fall of 2014 and the spring of 2015.  Students admitted to USC Upstate beginning in the fall 

of 2015 and thereafter must present a cumulative GPA of 2.75 or higher on a 4.0 scale to admitted to 

candidacy* 

 

*The SOE Dean may admit a candidate with a cumulative GPA as low as 2.5 if compelling evidence exists.   

 

The SOE Dean may admit a candidate with a cumulative GPA as low as 2.5 if compelling evidence exists 

and not to exceed 5% of all candidates who declare an education degree for teaching licensure by August 

16th of the academic year the candidate is requesting admission. 
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Policy # 4-1: Recomputation of GPR, Admission to the Professional Program, and 

Admission to “Certification Only” Program  

Adopted 02/09/90 

Rescinded for students entering the program Fall 1994 and thereafter Reinstated Fall 1995 

Revised 14 April 2003 and Fall 2016 
 

The USC Upstate School of Education has adopted the following policy on grade point ratio (G. P. R.) 

recomputation. 

 

A minimum cumulative grade point average (GPA) of 2.6 on a 4.0 scale for new students who enter USC 

Upstate in the fall of 2014 and the spring of 2015. Students admitted to USC Upstate beginning in the fall of 2015 

and thereafter must present a cumulative GPA of 2.75 or higher on a 4.0 scale to admitted to candidacy. Exceptions 

to this rule will be made only under the following conditions: 

 

1.  The student in question has a cumulative GPA of 2.5 and graduated at least five (5) years earlier from an 

accredited institution; and  

2. A student currently enrolled at USC Upstate may repeat F or D courses prior to admission to the program and 

have only the higher grade used in computation of his/her G. P. R. Any courses repeated must be from the 

student’s Approved Program of Study (“the program sheet”). 

3.  The following policy proviso, approved by vote of the SOE faculty at the faculty meeting on14 April 2003, 

becomes effective for students entering the program in Summer 2003: 

An individual holding a baccalaureate degree who wishes to earn certification through the USC Upstate 

“certification only” program, must have a cumulative undergraduate GPA of 2.75 and have passed all parts of Praxis 

Core. 

An individual holding a baccalaureate degree with a cumulative GPA between 2.5 and 2.75 may be 

considered for conditional admission to the “certification only” program if (1) the degree was awarded three or more 

years earlier and (2) the individual has passed all three parts of Praxis Core. To gain full admission, the individual 

must earn a 2.75 GPA on the first 12 hours of coursework and complete all other requirements for admission to the 

professional program. To continue in the professional program, candidates must maintain a minimum GPA of 2.5. 

 

Policy # 4-2: Admission of Transfer Students into the Professional Program  

Adopted 12/02/82 

Revised 09/88; 09/09; Fall 2016 

 

1.  All transfer students must complete a minimum of twelve (12) semester hours with a G. P. R. of 2.75/4.0 before 

being fully admitted to the professional program. 

2. Transfer students who have been admitted into a professional education program at their previous institution are 

required to complete and submit the Application to the Professional Program in its entirety. 
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Policy # 4-3: Student Teacher Removal Policy 

Adopted 10/20/86 (approved by the USC-Columbia Legal Office) 

Revised 9/2009; Fall 2016 

The School of Education will enforce the following policy concerning the removal of a student teacher.  

This policy will cover removal prior to the end of the semester. 

The criteria for evaluating student teachers are based on the goals and objectives agreed upon by the faculty 

and published in the USC Upstate Student Handbook and Field Experiences Manual.  These goals and objectives are 

incorporated in the unit’s formative and summative evaluation forms.  Judgments concerning the effectiveness of 

student teachers will be based on these criteria. It is expected that student teachers will show steady progress during 

the student teaching experience toward reaching a satisfactory level on all objectives by the completion of the 

experience.  Cause for early removal from student teaching will be based on consistent deficiencies in any of the 

following areas:   

1.   Effective teaching (instruction and planning); 

2.   Classroom management (instruction and behavior); 

3.   Content knowledge; 

4.   Oral and written communication skills; and  

5.   Ethical and professional behavior (including health problems that jeopardize others within the normal 

confines of the classroom). 

Evidence for less than satisfactory performance may be documented by, but not limited to, any of the following:  

USC Upstate ADEPT Evaluation Forms and/or formal three-way conferences.  Student teachers can also be 

removed upon request from the local school district (or the principal acting as an agent of that district). 

 

I. Process 

The following procedures and practices will be followed when a student teacher has been identified as 

performing below a satisfactory level. 

1. The student teacher must be observed and evaluated by at least two USC UPSTATE School of 

Education faculty members. 

2. The student teacher must be observed and evaluated by the cooperating teacher and when possible an 

additional classroom teacher or a school administrator. 

3. The student teacher will be observed by a university faculty member at least twice a week until 

performance reaches a satisfactory level or a decision is made to remove the student teacher. 

4. The student teacher will be videotaped and a follow-up conference will be conducted during which the 

tape will be viewed by the student teacher and the university supervisor. 

5. A copy of all formative and summative evaluations, with recommendations for change, will be 

provided to the student teacher and the cooperating teacher. 
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6. At least one three-way conference will be conducted with the student teacher, cooperating teacher, and 

university supervisor.  Documentation should include suggestions for improvement.  The conference 

should be conducted at least one week prior to withdrawal of the student teacher. 

7. The student teacher must be notified in writing that removal from student teaching will occur unless 

significant improvement is made in teaching performance. 

8. Ineffectiveness in one area (as listed, above, under “criteria”) might be serious enough to cause 

removal even though improvement occurs in other areas. 

9. A student will be removed immediately under unusual circumstances (which may include but not 

limited to) child abuse or any other unethical, illegal, or immoral conduct including inappropriate 

contact with a child using electronic media or otherwise using electronic media to access websites 

deemed inappropriate in accordance with district policy). 

 

II. Removal Options 

A conference involving the student teacher, the Dean of the School of Education, and the university 

supervisor will be conducted upon removal.  This conference will present the student with available options: 

1. Removal from student teaching with the assignment of a grade of “U.” 

2. Removal from student teaching with the assignment of a grade of “I.” 

 

A grade of “I” (incomplete) will result in the student teacher:          

a. repeating the semester of student teaching 

(Recommendations for remediation will be included in the contract for removal of the incomplete); 

b. repeating half a semester of student teaching 

(Recommendations for remediation will be included in the contract for removal of the incomplete); 

 

3. being removed for up to three weeks of remediation; the student teaching experience will be extended 

by the number of days missed for remediation. 

4. being assigned a grade of “WP” grade if the student chooses to pursue a major other than teacher 

education.  Career counseling will be provided upon the student’s request. 

IV.  Student Appeal 

If the student chooses to appeal removal from directed teaching, the student should proceed as follows: 

1. A written appeal must be submitted to the School of Education Appeals Committee through the Dean 

of the School of Education within one calendar week after removal; 

2. The appeal must be submitted to the School of Education Appeals Committee by the Dean within 3 

days of receipt; 

3. Upon action by the committee, a written recommendation must be sent to the student  and the Dean of 

the School of Education; 

4. The student may appeal further by following the USC Upstate Appeal Process Policy. 
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Policy # 4-4: Credit for Teacher Cadet Course 

 Adopted  03/25/94 (Effective Fall 1994) 

R-E-S-C-I-N-D-E-D   9/6/95 

Reinstated, as revised, Fall 2002 and Fall 2009; Fall 2016 

 
USC Upstate offers college credit to students who have successfully completed the Teacher Cadet Program. To 

receive credit, the student must enroll in USC Upstate (and pay the current application fee). Students desiring 

college credit for Teacher Cadets will also pay the ‘credit by examination” fee. 

 

If a student enrolls at USC Upstate as an education major, Teacher Cadets will fulfill the EDFO 210: Foundations of 

Education course requirement.  However, the student will have to complete EDFO 200: Education Colloquium, a 

seminar of study that contains vital information about USC Upstate teacher preparation programs that is not 

included in Teacher Cadets.  

 

For those students who have completed the Teacher Cadet program and the required SEDF 200: Education 

Colloquium the following procedure will result in credit for EDFO 210: Foundations of Education. 

1. Complete Notice of Credit by Exam, Exemption or Advanced Standing form (available on the web) 

with necessary signatures. 

2. Go to the Cashiers office and pay the fee for a 3-semester hour validation fee. 

3. Bring the receipt from the Records Office. 

4. Check on VIP after 10 days to verify that the credit is added. 

If a student enrolls at USC Upstate and does not intend to major in education, he/she will receive three hours of 

elective credit for EDFO 210.The institution that the student attends ultimately determines what credit, if any, it will 

accept, so it is important that students consult with specific colleges/universities regarding transferability of Teacher 

Cadets and EDFO 210: Foundations of Education. 
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Policy #4-5: Evaluation of Transcripts of Transfer Students and “Certification Only” 

Students  

Adopted 10/09/91 Revised 04/96, fall 2009, and Fall 2016 

Transfer Students 

1. If a course or its equivalent which is required in the catalog has not been taken, the course must be taken. 

2. D’s and F’s do not transfer; however, if a student is transferring within the University of South Carolina 

system, a D will transfer except when the particular program requires a C or better. 

3. If a student transfers from a non-accredited institution, the student must earn a 2.0 or better on 15 hours of 

coursework at USC Upstate before any courses will be officially accepted from the former institution. 

4. If a student is transferring from a technical school or a junior college, 100 and 200-level courses may not be 

accepted as upper-level courses with the exception of those determined to be the equivalent as stated in the 

USC Upstate Catalog’ Transfer Guide for South Carolina Technical Colleges. 

5. If a student is transferring from an accredited, four-year institution, 100 and 200-level courses may be 

accepted as upper-level courses if appropriate and deemed equivalent. 

6. Students may receive credit for courses if proficiency is demonstrated on AP or CLEP examinations.  

Official score reports must be sent directly to the USC Upstate Admissions Office. 

7. When questions arise concerning course equivalency in a particular course in a particular academic 

discipline, the division chair of that discipline will be consulted. 

8. Students must have completed college algebra (MATH 121) or higher or an equivalent mathematics course 

prior to taking Basic Concepts of Elementary Mathematics (MATH 231, 232, and 233). 

9. Any psychology or sociology course for which introductory psychology or introductory sociology is a 

general education course requirement will be accepted for Introduction to Psychology (PSYC 101) and/or 

Introductory Sociology (SSOC 101). 

 “Certification Only” Students 

1. Students with a baccalaureate degree coming to USC Upstate for certification only will be required to 

complete the courses found on the certification only program of study sheet.  

2. Students must meet all specific requirements in professional education. 

3. Students must meet all specific requirements for the teaching major. 

4. All transfer and certification only students may appeal to the dean concerning the acceptance of 

coursework. Further appeal will be in accordance with the School of Education Appeals Process. 

Policy #4-6: Credit for Experiences 

Adopted Fall 2002; Policy number changed Fall 2009; Revised Fall 2016 

 

1. Candidate will determine what course they wish to request course credit on the basis of P12 School 

experiences. 

2. Candidate will examine the relevant catalog course description and course syllabus. 
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3. Candidate will provide specific written documentation from his/her principal and/or supervisor that the 

experiences have provided the knowledge, skills, and dispositions as described in the course description 

and syllabus, consistent with the USC Upstate School of Education Conceptual Framework and the ADEPT 

Evaluation System.  

4. Candidate will present the documentation to the SOE Appeals Committee which following deliberations on 

the request, will forward a recommendation to the Dean.  

5. If it is determined that credit is warranted, the application will be processed and the candidate will be 

informed.   

6. The candidate will pay a processing fee per credit hour.
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Policy #4-7: USC Upstate Guidelines for Tuition Reduction For Supervision of Approved 

Directed (Student) Teaching 

Adopted Fall 2009, Revised Fall 2016 

In recognition of the service of coordinating placement and supervision of Directed (Student) Teaching approved for 

the tuition reduction privilege, the privilege will be applied as follows: 

 

1. Each cooperating teacher will receive a tuition reduction privilege for supervising a teacher candidate for a 

fourteen-week placement.  For each teacher candidate supervised for a seven-week placement, the cooperating 

teacher is eligible for three hours of tuition reduction privilege. The designated cooperating teacher must be a 

person with primary responsibility for supervision of the teacher candidate. The tuition reduction privilege will 

be awarded to each cooperating administrator (whoever has responsibility for coordinating placements, may be 

the principal, assistant principal, counselor, instructional facilitator, etc). Tuition reduction privilege will be 

awarded following the completion of the semester’s service.   

2. This tuition reduction privilege remains valid for two years beyond the end of the semester in which it was 

earned and may be used at any USC campus however; it applies only for graduate courses. 

3. This eligibility is contingent upon the receipt of the Cooperating Teacher Background Form from the 

cooperating teacher.  The Cooperating Teacher Background Form activates the tuition reduction privilege for 

both the cooperating teacher and the cooperating administrator.  These electronic forms must be received in the 

School of Education no later than the last day of classes (at USC Upstate) of the semester in which the privilege 

is earned. A submission for each semester by all cooperating teachers is required.  If a Cooperating Teacher 

Background Form is not found on file for the cooperating teacher for the semester that a benefit has been 

issued, then the tuition reduction privilege cannot be honored.  

4. A cooperating teacher’s tuition reduction privilege is non-transferable.  An administrator’s tuition reduction 

privilege may be reassigned to another district administrator (assistant principal, counselor, instructional 

facilitator, special education director, etc.) who worked with the student teacher during directed teaching, or 

another teacher in his/her school and/or district. Such a request must be made either via email or in writing, 

signed by the principal, and directed to the Graduate Programs Office, School of Education. This request must 

also include the full name, birthdate, and professional responsibilities of the assignee.  All reassignment 

requests must be made during the two years the tuition reduction privilege is valid. 

5. Being designated as eligible for a tuition reduction privilege does not indicate or suggest eligibility to enroll as a 

graduate student at USC Upstate or another graduate program in the USC system. Designees are advised to 

verify enrollment eligibility as far in advance of the semester of enrollment as possible. Questions of eligibility 

should be directed to the Graduate Programs Office, School of Education.  

6. To activate the tuition reduction privilege, the designated recipient must notify Graduate Programs Office, 

School of Education prior to each semester during which it will be used.  The Graduate Programs Office, 

School of Education will notify Columbia which will authorize the reduced tuition. 
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7. Once a recipient has enrolled in a course, policies established by the University regarding withdrawal will be in 

effect.  Recipients who withdraw from a class after the date established for a receipt of a full refund for that 

course will forfeit the tuition reduction privilege for one course authorization. Recipients who do not enroll after 

having requested the privilege for a particular term, or who withdraw from a course during the 100% refund 

period must notify the School of Education to reserve the right to use the privilege as a later time.
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Policy # 4-8: Candidates Records 

Adopted 11/16/90 

Revised Spring 2003 

Policy number changed Fall 2009: Revised Fall 2016 

 

1.   A student record is created and maintained for each candidate.   

2.   Candidate records are stored in secure location accessible only to concerned faculty advisors, SOE personnel, 

and the candidate. 

3.  Candidate records are current, legible, and understandable.   

4.   Candidate records include a copy of the approved program of study, an account of all coursework, field 

experiences, evaluations of candidate teaching, state-mandated test results, assessment system “monitoring of 

requirements” sheet and applications to the professional program and for directed (student) teaching. Candidate 

records are also maintained in a departmental electronic database. 

Policy # 4-9: Recording Clause  

Adopted 11/11/11; Revised Fall 2016 

 
1. No recordings of any format (photographs, audio, and/or video) may be captured WITHOUT direct permission 

from the instructor.  This can be a violation of copyright. 

2. No recordings, even those approved by the instructor, may be posted to any Internet hosted location, 

copied/duplicated, or shared. 

3. If the instructor makes the decision to allow such activity, the student is responsible for maintaining the 

integrity of such recordings and will be held liable should the integrity be compromised.  

4. Violations of any form noted above are considered violations of the Code of Academic Integrity policy and 

potentially the Code of Student Behavior located in the USC Upstate Student Handbook (pg. 134) as well as the 

Academic Catalog. 

Policy # 5-1: Full-Time School of Education Faculty Teaching Education Courses 

Adopted 11/16/90, Revised Fall 2016 

It is USC UPSTATE School of Education policy that a majority of education courses in each program are taught by 

full-time faculty members. 

Policy # 5-2: Academic Advisement 

 (Adopted 11/16/90; revised 06/02; 06/09) 

Revised 9/2009; 9/2016; Fall 2016 

 

All USC Upstate School of Education faculty members have an important responsibility to provide 

accurate and timely academic advisement to candidates who choose to major in one of the School’s programs. 

Faculty members are knowledgeable of course requirements, course offerings, policies, and procedures related to 

School of Education programs. Faculty members meet with candidates during posted office hours and at prearranged 

advisement/orientation times to provide quality academic advisement and to counsel them regarding their career 
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choices as well as to inform the Dean or Associate Dean of any problems related to advisement that arise. In 

accordance with the USC Upstate Faculty Manual, “All faculty members teaching both traditional and online 

classes must post and maintain office hours. For full-time faculty members with a full teaching load, a schedule of 

five office hours a week, not on a single day, is considered acceptable. Faculty teaching online classes are expected 

to maintain office hours on campus at regularly scheduled times” (p.37). Faculty that teach during a summer session 

are expected to be available for advisement during that term to attend freshman and/or transfer orientation.  

Academic advisement in the USC Upstate School of Education is an important aspect of teaching 

effectiveness and it is conducted in accordance with the principles described below. 

School of Education advisors: 

1. Meet with each assigned advisee to review his/her four-year education plan.   

2. Maintain, each semester, each student’s “program of study sheet” by accurately recording courses 

completed, the semester of completion, and grade earned, as well as courses to be taken in the 

upcoming semester. Assure the current program of study is on file in the student’s permanent folder. 

3. Review and evaluate the ADEPT portfolio of advisees in accordance with provisions outlined in the 

USC Upstate School of Education Assessment System. Enter candidates’ rating scores in the electronic 

database. 

4. Apprise advisees of South Carolina teacher certification requirements as well as laws, rules, and 

regulations applicable to teacher candidates and teachers. 

5. Assure candidates have completed the “Standards of Professional Conduct Self-Assessment” at the: 1) 

Initial Assessment; 2) Pre-Student Teaching; and 3) Student Teaching stages or program term. 

6. Faculty that teach summer session are expected to be available for advisement during freshman and/or 

transfer orientation.  

Policy # 5-3: Student Teacher Visitation by University Supervisors  

Adopted 09/15/89, Updated 08/02, Revised Fall2016 

 

1. Student teachers will be visited on a regular basis as described in the Education Professional Program 

Student Handbook  

2. During each of the two student teaching placements (where two placements are assigned), the University 

Supervisor will make one “get acquainted” visit and a minimum of three in depth observation/conference 

visits.   

3. The University Supervisor will also complete two written evaluations of the student teacher in each 

placement. 

4. Additional visits will be made when deemed appropriate and necessary (e. g. during the student teacher 

removal process). 
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Policy # 5-4a: School of Education Promotion and Tenure Criteria after August 1, 2015  

Adopted 04/21/95 

Revised 11/02 

Approved Spring 2015 

*These criteria are in effect for faculty hired after August 1, 2015. Faculty hired before that date may choose 

to be evaluated under either the previous version or this current version.  

The School of Education adheres to the university-wide criteria and procedures for promotion and tenure as 

described in the Faculty Manual. Promotion and tenure decisions in the School of Education take into account the 

complete professional record of the candidate and the quality and quantity of the evidence. Differences between 

candidates are recognized and valued. Annual reviews provide important evidence of a candidate’s continued 

development as an academician as assessed by their colleagues and rating administrators and are an important 

consideration in the promotion and tenure committee’s final decisions. In accordance with the evaluation terms 

presented in the Faculty Manual, candidates for promotion and/or tenure will be evaluated in all categories as 

Excellent, Highly Effective, Effective, or Less than Effective.  

In order to be eligible for tenure and/or promotion to the rank of associate professor, all faculty members must have 

an earned terminal degree in accordance with their appointment letter; full- time teaching experience at the rank of 

assistant professor or higher, (which will typically include five years of relevant experience); a record of highly 

effective performance in teaching; and a record of effective contributions in scholarship and service.  

In order to be eligible for the promotion to the rank of professor, all faculty members must have a minimum of three 

years of relevant experience as a tenured associate professor, a record of excellence in teaching, and must also have 

made highly effective contributions to service or scholarship and creativity and effective contributions to the other 

category. An individual with the rank of professor should serve as positive role model for other colleagues.  

Section I: Teaching  

Standard: Students are the primary reason for a university; therefore, the primary responsibility of the faculty at the 

University of South Carolina Upstate is teaching. In addition to traditional classroom, laboratory, and clinical 

instruction, the category of teaching incorporates a broad range of faculty-student classroom interactions as well as 

advising and mentoring. Characteristics of effective teachers include the following: planning skillfully (both long 

and short range), assessing students and self, exhibiting high expectations for students, employing a variety of 

teaching strategies including the effective use of technology, demonstrating depth and breadth in content knowledge, 

monitoring student learning, creating an inviting classroom environment, managing a classroom effectively, and 

growing personally and professionally.  

A. Excellent Teaching includes command of subject matter, familiarity with advances in one’s field, skill in 

pedagogy, organization and presentation of material, use of a variety of instructional methods/strategies, active 
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involvement of students in learning, ability to make one’s discipline relevant, high expectations for student 

achievement, fairness in assessment of student performance, developing a community of learners, affirmation of 

diversity, development and/or facilitation of international experiences, and demonstration of respect for all students.  

B. Conscientious advisement includes thorough adherence to programs of study; careful attention to course co-

requisites, prerequisites, and rotation of courses; meticulous record-keeping; updating program sheets each semester; 

making anecdotal notes; listening to and responding to students’ questions and concerns; and receiving high marks 

on advisement satisfaction forms. In addition, when applicable, advising may include providing accurate and timely 

information about Praxis exams, admission to the professional program and applications for student teaching and 

graduation; and monitoring the development of the ADEPT portfolio.  

C. Effective mentoring includes informal work with student organizations and counseling for employment 

possibilities or graduate study. Mentoring may also include thoughtful observation and suggestions for lessons 

implemented in preK-16 classrooms; willingness to listen and make suggestions concerning problems with students 

in preK-16 classrooms; modeling advocacy for students and their rights; modeling awareness of changes in 

curriculum standards and legislation affecting preK-16 schools; and modeling an appreciation for international 

experiences guidance for academic projects and lesson plans.  

Less than Effective: The candidate does not demonstrate an ongoing record of effective teaching, conscientious 

advisement and effective mentoring, or the quality and quantity of that record does not meet the criteria for an 

evaluation of effective.  

Effective: The candidate has demonstrated an ongoing record of effective teaching, conscientious advisement and 

effective mentoring. The candidate has well designed syllabi, course materials and assessments which allow 

candidates to meet and demonstrate knowledge of discipline-established course objectives. The candidate has 

received generally positive reviews from peers and administrators.  

Highly Effective: The candidate exceeds the criteria of the previous category and has demonstrated a sustained and 

ongoing commitment to successful teaching and advisement. Demonstration includes use of innovative pedagogy, 

new program or course proposals, curriculum development or revisions to existing programs; consistently positive 

performance reviews from peers and administrators.  

Excellent: The candidate exceeds the criteria of the previous categories by preforming in at least one of these 

categories with exceptional quality. The candidate documents innovative teaching; connection between their 

scholarly work and teaching; as well as consistent and accurate advising. The candidate likely has been recognized 

by members of the University, the community, or the profession for his or her teaching.  

Evidence (Unranked)  
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In addition to evidence of teaching quality, candidates should provide supporting narrative. Examples of evidence of 

compliance include, but are not limited to the following.  

 Student evaluations for courses (student opinion polls)  

 Letters from students - unsolicited  

 Analysis and interpretation of student evaluations  

 Submitted program proposal approved  

 Peer teaching observations and reviews  

 Administrative annual review of teaching  

 Student teaching supervision evaluations  

 Advising; (hours scheduled, number of students advised, participation in orientation sessions, professional 

program applications and recommendations, student teaching applications, ADEPT portfolio evaluations)  

 Field-based teaching including Professional Development School (PDS) teaching; ongoing partnerships 

with area schools; international experiences (developing and facilitating)  

 Course development; new or significantly revised courses developed by the candidate  

 Teaching materials developed and used  

 Supplemental course materials  

 Samples of tests, exams, essays, and other assignments  

 Subsequent publications or professional presentations by students  

 Samples of graded student work  

 Course syllabi developed by the candidate  

 Development of international experiences for students  

 Teaching awards and nominations  

 Listing of educational workshops, trainings, seminars and classes taken to enhance teaching  

 International teaching exchange, sabbatical, or consulting contracts  

 Request to help others with their teaching  

 Mentoring colleagues  

Section II: Service  

Standard: The School of Education recognizes that service to the unit, University, University system, community, 

and profession is an important component of the responsibilities for a tenure-track or tenured faculty member. It is 

expected that faculty members demonstrate a commitment to service as a way for fulfilling University and 

departmental goals.  

Candidates will engage in service activities for the University, academic unit, community and the profession. 

Service activities must relate to the mission of the University and the School of Education. Faculty will be assessed 

on the quality and quantity of their service for promotion and tenure.  
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Less than Effective: The candidate does not demonstrate a sustained and ongoing record of service to the University, 

academic unit, community or the profession.  

Effective: The candidate has also demonstrated an ongoing and sustained record of service to the University, 

academic unit, community and the profession, completing a minimum of two activities per year, including one 

during the probationary period which must be a University- wide assignment from the list below.  

Highly Effective: The candidate exceeds the criteria of the previous category and has offered more extensive service 

to the University, academic unit, community or the profession than required. The candidate must have served in a 

University, unit, professional or community leadership position in some capacity, such as a committee chair, 

program director, or board of directors.  

Excellent: The candidate exceeds the criteria of the previous categories. The candidate’s service produces 

noteworthy results and reflects a substantial contribution of time. The candidate must have served in multiple 

leadership positions in the unit, professional or community, or have been recognized by members of the University, 

the community, or the profession for his or her service.  

Evidence (Unranked):  

Candidates up for evaluation should provide a narrative that details their work and contribution to service activities. 

Multiple activities within the same example listed below can be counted as individual activities if each activity is 

distinguishable. The faculty member’s service record must clearly demonstrate the nature of the accomplishments 

and reveal sustained and effective professional, community and/or clinical service.  

Examples of acceptable evidence for service include, but are not limited to:  

1. Service to School and University—Examples as follows: 

 • Chairperson or officer of unit and/or university standing committees 

 Participating member for unit and/or University standing committees and organizations such as Faculty 

Senate, Financial Aid, SOE Appeals, Faculty Welfare, etc. Required duties, responsibilities, and time spent 

must be documented. 

 Participating member of school and University ad hoc committees (e. g., unit peer review, NCATE, 

NASDTEC, Dean et al. search committees, and others formed by administration and faculty governance). 

Required duties, responsibilities, and time spent must be documented.  

 Faculty advisor to student organizations/activities (all organizations such as SCAEYC, SEA, KDP, etc.).  

 Mentor to junior faculty  

 Submission of accreditation report. Reports written to satisfy professional association standards for national 

accreditation. Evidence must include copies of the complete report, as submitted.  

 

2. Service to the Profession—Examples as follows:  
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 Service as office holder and/or committee member in local, state, regional, national, or international 

professional organizations and learned societies. Such involvement leads to the advancement of the 

profession (e. g. ATE, IRA, School Board, NAEYC, NCTE, NCTM, NSCA, NSTA, Philosophy of 

Education Society, etc.).  

 Service to area public and private schools (e. g. activities related to PDS, presenter at school in-services, 

consultant to public schools, demonstration lessons, etc.)  

 Service to state and/or national organizations as a steering committee member, advisor, grant reviewer, etc. 

(e. g., State Department of Education, Department of Natural Resources, SC Forestry Commission, 

Commission on Higher Education, National Science Foundation, etc.)  

 

3. Service to the Community (related to one’s professional expertise) —Examples as follows:  

• Active membership in community programs or organizations 

• Presentations for clubs, organizations, schools, etc. 

• Serving as an expert witness  

• Conducting professional workshops and seminars 

• Serving as a professional consultant 

• Making media appearances 

• Using professional expertise to serve local, state, and regional needs  

Section III: Scholarship, Creativity and Intellectual Contributions  

Standard: The School of Education recognizes that scholarship is widely interpreted and may take many forms. 

Faculty may conduct research that generates new knowledge or synthesizes and integrates knowledge. Research may 

be represented by publications, presentations, grants, or creative products, such as original works, creative 

performances, exhibits or other expressive presentations. Other faculty members engage in applied research, finding 

new ways to use knowledge for practical purposes, including the scholarship of teaching or of solving problems 

within academia or the larger community, such as involvement in pre K-16 partnerships. Faculty members also 

engage in developing and publishing software and in finding new classroom uses for existing technology. 

Interdisciplinary efforts where faculty members work to expand their knowledge and apply it in new ways constitute 

yet another form of applied scholarship. Often collaboration requires additional efforts on the part of faculty 

members involved, but the many benefits make such efforts desirable; thus, such effort should be recognized in the 

evaluation of scholarship. In the case of collaborative efforts, first authorship is not necessarily required, but the 

extent of the candidate’s involvement in all phases of the research process must be made clear in the narrative of the 

tenure or promotion file.  

Less than Effective: The candidate does not demonstrate a sustained and ongoing record of scholarly and creative 

peer-reviewed publications and presentations, or the quality and quantity of that record does not meet the criteria for 

an evaluation of Effective.  
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Effective: During the review period, the candidate demonstrates effective contributions in scholarship must include a 

minimum of two Tier I activities (one of which must be peer- reviewed national or international journal article with 

50% or less acceptance rate), two Tier II activities, and two Tier III activities as outlined below.  

Highly Effective: The candidate exceeds the criteria of the previous category. The candidate’s production generally 

includes at least three Tier I activities (two of which need to be peer- reviewed national or international journal 

articles with 50% or less acceptance rate), three Tier II activities, and three Tier III activities as outlined below. The 

Tier II activities should include at least two presentations at national and international conferences or as an invited 

speaker in prestigious forums.  

Excellent: The candidate exceeds the criteria of the previous categories, often through a very strong record of 

publication in top journals. The candidate’s production at the Excellent level includes more than 3 activities in Tier 

I, II, and III. The Tier II activities should include at least three presentations at national and international 

conferences or as an invited speaker in prestigious forums.  

Excellent  Highly Effective  Effective  
Less than 

Effective  

More than 3 Tier I, 

more than 3 Tier II, 

and more than 3 Tier 

III  

3 Tier I (two of which need to be peer- 

reviewed national or international 

journal article with 50% or less 

acceptance rate), 3 Tier II, and Tier III  

2 Tier I (one of which needs to be a 

peer-reviewed national or international 

journal article with 50% or less 

acceptance rate), 2 Tier II, and 2 Tier III  

Anything 

less than 

above  

Evidence:  

Candidates for evaluation will provide a narrative outlining their scholarly and for the review period in question. 

Evidence for scholarly and creative activity are listed below by Tier. Additional examples may be acceptable.  

Tier 1  

 Peer-reviewed Publications – Article, monograph, or chapter refereed by editorial board and published in 

journals or books relevant to the field. Evidence may include photocopies of the cover page, table of 

contents, and the complete article/chapter. If published electronically, a printed copy, the direct URL to the 

document or citation, and the direct URL to the journal home page may be included. Conference 

proceedings papers do not count for this category.  

 Major Grant – Sustained and substantive funding for a research or practitioner project relevant to the field 

with the faculty candidate listed as lead or co-principal investigator. Evidence must include copies of the 

original RFP, the final proposal, and a letter of acceptance.  

 Book – First edition textbook or other scholarly work that contributes to the knowledge base of the field, 

with the candidate listed as author or editor, published by a reputable entity. Evidence must include full 

bibliographic citation and ISBN, copy of the table of contents, and a chapter excerpt.  

Tier 2  
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 Presentations – Refereed presentation of research and/or practice at conferences, conventions, or meetings 

of membership associations or other professional entities relevant to the field. Evidence may include letters 

of acceptance, schedules or programs listing the session, or copies of proceedings papers.  

 Book revision – 2nd or later edition. Evidence must include full bibliographic citation and ISBN, copy of 

the table of contents, and a chapter excerpt.  

 Book review – Published by a reputable entity on a topic relevant to the field. Evidence must include full 

bibliographic citation and ISBN (if applicable), copy of the table of contents, and copy of the review as 

published.  

Tier 3  

 Non-refereed publication – Article or monograph published in a non-PRJ, such as a magazine or trade 

publication, on a topic relevant to the field. Evidence must include full bibliographic citation and a copy of 

the article as published.  

 Creative work – Products such as children’s books, poetry, videos, web blogs, software programs, etc., 

published by reputable entities and intended to serve the practitioner community.  

 Minor grant – Internal or external funding not considered sustained and substantive (such as a University 

enhancement grant) for a research or practitioner project relevant to the field with the faculty candidate 

listed as lead or co- principal investigator. Evidence must include copies of the original RFP, the final 

proposal, and a letter of acceptance.  

 Major Grant (Unfunded) – Complete full proposals for sustained and substantive funding for a research or 

practitioner project relevant to the field, with the faculty candidate listed as lead or co- principal 

investigator. Evidence must include copies of the original RFP, the final full proposal, and documentation 

that the proposal was either submitted and denied, or submitted and still under review. Unsuccessful pre-

proposals or queries do not count for this category.  

 Submitted Manuscript – Complete manuscript submitted to a PRJ or non-PRJ, such as a magazine or trade 

publication, on a topic relevant to the field. Evidence must include official notification of receipt.  

 Invitation to and completion of the review of research and scholarship of others – invitation letter  

 Citations by others of one’s work – copy of section of work with reference; bibliography  

 Publishers requests for reprints of one’s publications – request letter  

 Request for repetition of performances or presentations – request letter  

 Awards and other recognition for the quality of one’s scholarship or creative endeavor – copy of award  

 Documented work in progress – manuscript as is  

 Supervision of student research – IRB approval letter  

 Evaluated grants for an external organization – letter of acknowledgement.  

 

*As stated in the Faculty Manual, changes in tenure regulations are not applied retroactively if disadvantageous to 

the faculty member.  
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Policy # 5-4b: School of Education Promotion and Tenure Criteria Faculty hired before 

August 1, 2015  

School of Education Unit Criteria for Promotion and Tenure 

Teaching 

Definition and Rationale: Students are the primary reason for a university; therefore, the primary responsibility of 

the faculty at the University of South Carolina Upstate is teaching. School of Education faculty must focus on the 

preparation of teachers for preK-12 classrooms. In addition to traditional classroom, laboratory, and clinical 

instruction, the category of teaching incorporates a broad range of faculty-student interactions in the classroom as 

well as advising and mentoring. Characteristics of effective teachers include the following: planning skillfully (both 

long and short range), assessing students and self, exhibiting high expectations for students, employing a variety of 

teaching strategies including technologies, demonstrating depth and breadth in content knowledge, monitoring 

student learning, creating an inviting classroom environment, managing a classroom effectively, and growing 

personally and professionally. School of Education faculty members are ultimately responsible for the preK-16 

students whose lives will be influenced by graduates of the USC Upstate School of Education. 

Performance Indicators 

A. Excellent Teaching (examples: command of subject matter, skill in pedagogy, familiarity with advances in 

one’s field, organization and presentation of material, use of a variety of methods/strategies, active 

involvement of students in learning, ability to make one’s discipline relevant, high expectations for student 

achievement, fairness in assessing student performance, developing a community of learners, affirmation of 

diversity, and respect for all students.) 

B. Conscientious Advisement (examples: careful adherence to programs of study; careful attention to course 

co-requisites, prerequisites, and rotation of courses; meticulous record-keeping; updating program sheets 

each semester; making anecdotal notes; providing accurate and timely information about Praxis exams, 

admission to the professional program and applications for student teaching and graduation; monitoring the 

development of the ADEPT portfolio; listening and responding to students’ questions and concerns; 

receiving high marks on advisement satisfaction forms.) 

C. Effective Mentoring (examples: informal work with student organizations;  thoughtful observation and 

suggestions for lessons implemented in preK-16 classrooms; willingness to listen and make suggestions 

concerning problems with students in preK-16 classrooms; modeling advocacy for children and their rights; 

modeling awareness of changes in curriculum standards and legislation affecting preK-16 schools; 

guidance for academic projects and lesson plans; counseling for employment possibilities or graduate 

study.) 
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Evidence (Unranked) 

Examples of evidence a faculty member may present to demonstrate compliance 

1. Student evaluations for courses (student opinion polls);  

2. Peer teaching observations and reviews;  

3. Student teaching supervision evaluations;  

4. Advising; (hours scheduled, number of students advised, participation in orientation 

sessions)(professional program applications and recommendations, student teaching applications, 

ADEPT portfolio evaluations)  

5. Field-based teaching including Professional Development School (PDS) teaching;  

6. Course development; new, or significantly revised courses developed  

7. Administrative reviews  

8. Teaching awards and nominations  

9. Years of relevant teaching experience  

10. Samples of graded student work  

11. Course syllabi  

12. Supplemental course materials  

13. Samples of tests, exams, essays, and other assignments  

14. Teaching philosophy, narrative of teaching style and techniques  

15. Listing of educational workshops, trainings, seminars and classes taken to enhance  teaching  

16. Teaching materials developed and used  

17. Evaluations of instruction from graduates  

18. Analysis and interpretation of student evaluations  

19. International teaching exchange, sabbatical, or consulting contracts  

20. Request to help others with their teaching  

21. Mentoring colleagues in effective advising  

22. Subsequent publications or professional presentations by students   

Service    

Definition and Rationale: Faculty members are expected to be good citizens and to advance the mission of USC 

Upstate. Faculty accomplish this through service to the University, service to the School of Education, service to the 

profession, and service to the community.    

University Service    

At the University level, faculty, together with administration and staff, are responsible for governance. In this 

capacity, faculty are expected to serve on University committees, to serve on the Faculty Senate, and to serve in 

advisory roles for student organizations.    

 

School of Education Service  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At the School of Education level, faculty are responsible for meeting accreditation standards, for developing new 

and revising current curricula, for establishing policies and procedures for the School of Education, and for making 

recommendations concerning the hiring of new faculty.  

 

Professional Service 

School of Education faculty are expected to contribute to the professional community. Professional service is 

evidenced by a solid record of faculty contributions to public and/or private schools, other colleges and universities, 

professional organizations, business and industry, governmental units, local/state agencies, and the community at 

large. 

Community Service 

The School of Education recognizes a strong obligation to provide community service through the expertise of its 

faculty. The faculty member’s service to the community at large, when it is related to the faculty member’s field of 

expertise or when it promotes the mission of University, is of particular import. It is expected that faculty seeking 

promotion and/or tenure in the School of Education, therefore, demonstrate a record of sustained, effective service 

within the community and/or larger society. Because the School of Education combines the functions of a 

professional school and a traditional academic department, it is essential that faculty engage in a broad range of 

community service activities that help to connect the School of Education to schools and other service agencies and 

that contribute to providing School of Education candidates with superior clinical experiences and training. The 

burden is on the faculty member to explain how such community service relates to the faculty member’s field of 

expertise and/or promotes the mission of the University of South Carolina Upstate. 

Performance Indicators 

A. Service to the University (examples: faculty chair, faculty recording secretary, Faculty Senate, University 

standing committees [including chair], University ad hoc committees [including chair], University search 

committees, University representative on boards or committees, advisement of student organizations, 

recruitment and retention of students, sponsorship of art, music, and theater shows/productions, 

sponsorship/support of athletic activities.)  

B. Service to the School of Education (examples: leadership in accreditation activities, preparation of SPA 

folios, writing the conceptual framework or institutional report for the School of Education, service on SOE 

standing committees [including chair], service on SOE ad hoc and search committees [including chair], 

advisement of student organizations, development of new and revision of current degree and certification 

programs, development of new and revision of current policies and procedures, assistance with recruitment 

and retention students.)  

C. Service to Profession (examples: providing service to professional organizations, serving on professional 

boards or committees, developing professional materials, providing technical assistance to schools, 

assisting teachers improve instruction, and presenting teacher workshops.)  

D. Service to Community (examples: working in professional consultancies and advisory roles; creating and 
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conducting professional institutes, conferences, symposia, workshops; establishing and implementing 

centers or other agencies/programs for the delivery of professional education services.)  

Evidence (Unranked) 

Examples of evidence a faculty member may present to demonstrate compliance 

a. Presentations to civic groups  

b. Presentations to local schools  

c. Service on boards, agencies, and commissions (local, state, and national)  

d. Service on School Improvement Councils  

e. Membership in community groups.  

f. A description of one’s agenda (Goals) for service and of how that service builds on  one’s 

professional expertise  

g. Examples of involvement with practitioners that is sustained and focused and that  draws upon one’s 

professional expertise  

h. Correspondence (requests/acknowledgement)  

i. Provision of inservice education or technical assistance  

j. Professional consultations with private agencies related to education.  

k. Sustained involvement in the work of practitioners in one’s field  

l. Contributions to practitioners within the school system  

m. Advocacy in addressing needs of practitioners in one’s field  

n. Leadership in addressing issues in ones field  

o. Recognition by others of the quality and impact of one’s service to the practitioners  

p. Sustained involvement in professional organizations and associations in one’s field at  state, regional, 

national and/or international levels.  

q. Recognition by others of the quality and impact of one’s service to professional  organizations  

r. Sustained membership in ones professional organizations and associations  

s. Service to licensure, certification or accreditation boards  

t. Award recognition for service  

u. Mentoring junior faculty or school personnel  

v. Public school involvement  

w. Faculty liaison for students to professional organizations   

The activities under each type of service listed above can be documented by letters from colleagues, the candidate’s 

personal description of her/his level of activity, and/or relevant documents produced in this service. The faculty 

member's service record must clearly demonstrate the nature accomplishments and reveals sustained and effective 

professional, community and/or clinical service such as:  

1. Sustained involvement in the work of practioners in one’s field  
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2. Contributions to the community that draw upon one’s professional expertise  

3. Advocacy in addressing needs of practioners in one’s field  

4. Recognition by peers of the quality and impact of one’s service  

5. Leadership in addressing issues in one’s field  

6. Distinction in the quality of one’s service  

 

Scholarship and Creativity 

Definition and rationale: Scholarship is widely interpreted and may take many forms. Faculty may conduct 

research that generates new knowledge or synthesizes and integrates knowledge. Research may be represented by 

publications, presentations, grants, or creative products, such as original works, creative performances, exhibits or 

other expressive presentations. Other faculty members engage in applied research, finding new ways to use 

knowledge for practical purposes, including the scholarship of teaching or of solving problems within academia or 

the larger community, such as involvement in preK-16 partnerships. Faculty members also engage in developing and 

publishing software and in finding new classroom uses for existing technology. Interdisciplinary efforts where 

faculty members work to expand their knowledge and apply it in new ways constitute yet another form of applied 

scholarship. Often collaboration requires additional efforts on the part of faculty members involved, but the many 

benefits make such efforts desirable; thus, such effort should be recognized in the evaluation of scholarship. 

Performance Indicators 

Faculty members expand the knowledge base in their fields by conducting research and generating new knowledge 

or creative products and/or synthesizing and integrating existing knowledge as demonstrated by one or more of the 

following: 

A. A clearly defined scholarship/creative agenda and focus  

B. Knowledge of alternative approaches to conducting research, including research design, data analysis, and 

reporting and interpreting results  

C. Expertise in methodologies appropriate to one’s scholarship and/or creative agenda  

D. Efforts to obtain funding to support one’s scholarship or creative goals  

E. Evidence that one’s research agenda or artistic achievement has matured over time  

F. Recognition by others of the quality of one’s scholarship and artistic expression  

G. A sustained record of conducting and reporting empirical research in one’s field or a sustained effort in a 

particular medium or style  

H. Demonstrated leadership in mentoring colleagues, particularly junior faculty, in their efforts to generate 

new knowledge in their field or unique artistic expression  

I. Distinction in the quality of one’s scholarship or artistic creative activity  

J. Currency in the knowledge base that under girds one’s field of inquiry  

K. Application of that knowledge base to one’s teaching, service, and other professional activities  
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L. Continued interaction with others internally and externally who share one’s knowledge base  

M. Demonstrated leadership in mentoring colleagues, particularly junior faculty, in their efforts to integrate 

knowledge in their field  

N. Reviews of the knowledge base in one’s field, identification of critical themes, and recommendations for 

extending that knowledge base in one’s field    

 

Evidence (Unranked)   Examples of evidence a faculty member may present to demonstrate compliance  

a. A description of one’s scholarship and/or creative agenda 

b. Products of one’s work original and/or synthesis and integration of knowledge, e.g., juried 

presentations at professional conferences or performances, publications in peer- reviewed journals, 

books, chapters, monographs, technical reports, invited presentations, shows, instructional/curricular 

materials, modules, test, equipment, inventions and conference proceedings  

c. Citations by others of one’s work  

d. A summary of requests for reprints of one’s publications or repetitions of performances or 

presentations  

e. Invitations to review the research and scholarship of others  

f. Membership on editorial boards of scholarly publications  

g. Receipt of competitive grants or contracts for research from external and internal funding sources 

(including an assessment of the competition)  

h. Manuscripts, research proposals, programs, artifacts, and other products of scholarship submitted for 

publication, funding, or dissemination  

i. Reports of scholarship or creative projects in progress  

j. External evaluations and reviews of one’s work  

k. Manuscripts, research proposals, productions, and other products of scholarship submitted for 

publication, funding, or dissemination  

l. Reports of scholarship in progress  

m. Awards and other recognition for the quality of one’s scholarship or creative endeavor  
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Policy # 5-5: Graduate Program Faculty 

Adopted 6/30/95 

Revision Proposed Fall 2016 

In order to teach a graduate course for the School of Education, the candidate must meet the following criteria: 

 

1. be tenured or in a tenure-track position 

2. receive approval by the Dean 

 

Adjunct Graduate Faculty Status 

Adjunct faculty teaching are expected to meet the criteria in order to teach graduate courses.   

 

*The requirement that adjunct faculty hold the terminal degree may be waived in cases where individuals (a) have 

made extraordinary contributions in scholarship, creativity, their profession and/or service.  

 

To be considered to teach graduate courses, a candidate must submit a letter to the SoE Director of Graduate 

Programs for approval. 

 

Policy # 5-6: Faculty Load and Release Time 

Adopted August 2000 (*effective January 2001) 

 

In accordance with the USC Upstate Faculty Manual, the normal workload for full-time, tenure-track 

faculty members of the USC Upstate School of Education is 12 semester hours (4 three-hour courses) or the 

equivalent.  For instructors, the normal teaching load is 15 hours (5 three-hour courses [Instructors are not 

responsible for committee assignments, nor are they responsible for meeting criteria related to scholarship and 

service.]).   

Load credit for student teacher supervision is calculated at a ratio of 1.5 students to 1 hour.  Supervising 3 

student teachers equals two hours of load credit (supervising 6 student teachers equals 4 hours credit, 9 student 

teachers equals 6 hours credit, etc.).  

Exceptions to the above relate to release time (“extra load credit”) for teaching courses via two-way 

distance education technology and teaching courses in the graduate program.   

For faculty assigned distance education teaching responsibility, 3 hours of release time is granted when 

teaching a course for the first time.  If a course has been previously taught via distance education technology, 3 

hours of release time is granted when the combined enrollment in the two sites is more than 30 students. A 

maximum of three hours of release time during a semester is granted for teaching via two-way distance education 

technology. 

During the fall and spring semesters for faculty assigned graduate teaching responsibility, 3 hours of 

release time is granted when teaching a graduate course for the first time.  During the fall and spring semesters, if a 

graduate course has been taught previously, three (3) hours of release time is granted if the enrollment equals or 
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exceeds 12 students.*  During summer, faculty teaching graduate courses will be compensated at a rate of 7.5% of 

their base salary whether the course is a new preparation or not.  Class limits for summer graduate courses will be 

set at 20 students.  

Policy #5-7: Suggestions for structuring first, third, penultimate, and post-tenure year peer 

reviews files based on the: Summary File Organization for Classroom Faculty (Promotion 

and Tenure [P &T] document) 

(Adopted fall 2009) 

A. File Cover Page: Name, School of Education, Division (area of teaching), Date and state First or Third 

Year Review 

B. Table of Contents for the three file sections—Teaching, Scholarship, and Service. 

C. Curriculum Vitae: 

 Personal data 

 Educational history in reverse chronological order: College, major, degrees, and dates 

 Employment history in reverse chronological order: institution, rank/position, dates (Could also state 

courses taught) 

 Scholarship-- listed as it appears on Scholarship Summary Chart: 

a. Books,  

b. Book chapters,  

c. Journal articles,  

d. Manuscripts submitted for review,  

e. Papers presented at professional meetings [international. national, regional, state, local],  

f. Seminar & workshops presented,  

g. Exhibits & performances,  

h. Grant proposals,  

i. Manuscripts & proposals reviewed,  

j. Conferences, workshops, & seminars attended,  

k. Continuing education,  

l. Other professional activities. 

Suggestion: Write out acronyms; use formatting style consistently (i.e., APA) 

 Service-- listed as it appears on Service Summary Chart in reverse chronological order 

a. USC System,  

b. USC Upstate Committees,  

c. SOE Committees,  

d. USC Upstate student organizations, 

e. Community service,  

f. Professional service, 

g. Consulting service,  
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h. Other service. (See examples in Section 3: Service) 

 Honors and awards in reverse chronological order 

 Professional memberships 

Section I: Teaching 

 Table of Contents 

 Teaching Summary Chart (From P & T website) list in reverse chronological order 

 Statement of Teaching Philosophy 

 Brief Description of Program and/or Course Development 

 Advisement load and description 

 Brief Description of Undergraduate Research Projects, Independent Study Projects, Internships and Other 

Special Courses as listed in Teaching Summary Chart 

 Awards 

 Teaching Evaluation-- Candidate’s comments on teaching evaluations 

 A sample of materials supporting teaching effectiveness, such as syllabi, exams, class handouts, lesson 

plans may be included. Most include at least the course syllabi. See SOE criteria for additional suggested 

items one may include. 

  Student Opinion Polls, including summative performance chart and students’ individual comment sheets. 

 

[Excellent Teaching Examples: command of subject matter, skill in pedagogy, familiarity with advances in one’s 

field, organization and presentation of material, use of a variety of methods/strategies, active involvement of 

students in learning, ability to make one’s discipline relevant, high expectations for student achievement, fairness in 

assessing student performance, developing a community of learners, affirmation of diversity, and respect for all 

students.] 

Section II: SCHOLARLY, CREATIVE, AND PROFESSIONAL ACTIVITIES 

 Table of Contents 

 Scholarship Summary Chart (From P & T website) list in reverse chronological order 

 Brief description of each item listed on Scholarship Summary Chart: 

a. Books;  

b. Book chapters,  

c. Journal articles,  

d. Manuscripts submitted for review,  

e. Papers presented at professional meetings [international, national regional, state, local],  

f. Seminar & workshops presented,  

g. Exhibits & performances,  

h. Grant proposals,  

i. Manuscripts & proposals reviewed,  

j. Conferences, workshops, & seminars attended,  
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k. Continuing education, l. Other professional activities. 

Suggestion: Write out acronyms; use formatting style consistently (i.e., APA) 

Artifacts—copies of publications, papers presented, grant proposals 

Section III: SERVICE ACTIVITIES 

 Table of Contents 

 Service Summary Chart (From P & T website) list in reverse chronological order 

 Listing and brief description of each item listed on Service Summary Chart. Include time demands, 

responsibilities, note whether activities were part of USC Upstate assigned duties and whether activities 

carried extra compensation. The order is listed below: 

a. USC Upstate Committees 

(Examples: faculty chair, faculty recording secretary, Faculty Senate, University standing committees [including 

chair], University ad hoc committees [including chair], University search committees, University representative on 

boards or committees, advisement of student organizations, recruitment and retention of students, sponsorship of art, 

music, and theater shows/productions, sponsorship/support of athletic activities.) 

b. SOE Committees 

(Examples: leadership in accreditation activities, preparation of SPA folios, writing the conceptual framework or 

institutional report for the School of Education, service on SOE standing committees [including chair], service on 

SOE ad hoc and search committees [including chair], advisement of student organizations, development of new and 

revision of current degree and certification programs, development of new and revision of current policies and 

procedures, assistance with recruitment and retention students.) 

c. USC Upstate Student Organizations 

d. Community Service 

(Examples: working in professional consultancies and advisory roles; creating and conducting professional 

institutes, conferences, symposia, workshops; establishing and implementing centers or other agencies/programs for 

the delivery of professional education services. 

e. Professional Service 

(Examples: providing service to professional organizations, serving on professional boards or committees, 

developing professional materials, providing technical assistance to schools, assisting teachers improve instruction, 

and presenting teacher workshops.) 

f. Consulting Service 

g. Other Service. 

Artifacts, if necessary 

Also include previous annual reviews (both administrative and peer). 
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Policy #6-2: School of Education Appeals Committee and Appeals Process  

Adopted 10/03/90, Revised 04/96 Proposed Fall 2016 

 

Except for legally-mandated policies, students may appeal any academic decision made by the School of Education.  

However, prior to filing a grievance, a student must have talked with the faculty member involved regarding the 

disagreement.  If not resolved, the student must then confer with the appropriate Program Chair . At this point, if 

there is no resolution to the appeal, the School of Education Appeals Committee will hear academic grievances as 

described in the USC Upstate Catalog.  

 

Appeal Process: 

1. Faculty members complete a SoE D, F, I, or XF Form when assigning any of these grades for professional level 

courses (400 or above)  

a. This form is submitted to the SOE Dean when grades are due. ***Note*** Instructors who do not turn in 

the SOE D, F, I, or XF Form on time will have no input in the appeals process 

b. The Dean of SOE sends a letter to the students receiving the D, F, I, or XF informing them that they are 

being dismissed from the Education Professional Program based upon the information stated on the SOE D, 

F, I, or XF Form  

c. The letter sent by the SOE Dean informs students that they may appeal the dismissal by submitting a letter 

of appeal to the SOE Dean by the deadline stated in the letter of dismissal 

d. If an XF is assigned, the instructor of record needs to fill out a CPR Form and submit it to the CPR 

Committee as well. 

2. All appeal letters are due one week (7 work days) before the beginning of the new semester   

3. The chair of the Appeals Committee will email appeal letters to the Appeals Committee on the 5th day 

4. The Appeals Committee will meet 3 work days before the beginning of the semester to discuss each appeal 

letter 

a. D, F, I, or XF Form filled out by the instructor of record will be shared amongst Committee members at 

this time. 

b. If an instructor fails to turn in the D, F, I, or X form by the appointed date, then the Appeals Committee 

will be required to make a decision based solely on the letter provided by the student. 

c. The chair of the Appeals Committee will turn in recommendations to the SOE Dean 2 work days before the 

semester begins. 

d. Dean of SOE sends out letters to students 1 day before the semester begins.  
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Policy #6-3: Candidate Progress Review (CPR) Committee Of the School of Education 

Revised 6/2009; 1/2010,  Proposed Fall 2016 

 

Rationale: The School of Education prepares individuals to enter the profession of teaching and demonstrate the 

highest standards of that profession. Our mission statement and philosophy are built on the premise that candidates 

develop academic integrity and ethical attitudes and behaviors during their college career. Candidates should 

conduct themselves in a professional manner that is positive, open-minded, and sensitive to the racial, ethnic, 

cultural, and spiritual values of others. The Candidate Progress Review (CPR) Committee will hear the concerns of 

any faculty/staff members, clinical cooperating teacher, school administrator, or student teaching personnel 

regarding teacher candidates seeking certification from the School of Education and assess the development of the 

professional dispositions mentioned above as candidates proceed through their professional program. 

 

Definition: The School of Education shall maintain a standing committee named the Candidate Progress Review 

(CPR) Committee to monitor the development and assessment of knowledge, skills, and dispositions that support a 

code of behavior aligned with the dispositions section of the CAEP Standards.* The committee will be made up of 5 

faculty members. The members shall be: program coordinators (3); the advisor of the referred candidate; and the 

field experience coordinator. If the referring person is a committee member, he/she will recuse himself/herself and 

the committee chair will seek a member-at-large from the department. A three-member quorum will be required to 

render a decision on hearings. 

  

Procedures:  To initiate referral, the referring faculty member will submit a completed CPR form to the program 

coordinator assigned to the program in which the candidate is enrolled. The program coordinator receiving the 

referral form will be designated the chair of the committee.  

 

The committee chair (in conference with the referring faculty) will make one of two choices: 

A. Convene a committee for action. 

B. Compose a disciplinary letter to the teacher candidate indicating which behaviors and/or dispositions have 

been referred and documented. The committee chair will schedule a meeting with the teacher candidate to 

provide the letter and discuss the behaviors and/or dispositions addressed in the letter. The teacher 

candidate will be informed that s/he may continue in the program, however, changes in behaviors and/or 

dispositions will need to occur to address the concerns outlined by the referral. If suitable changes do not 

materialize at any time in the teacher candidates program, further action will be taken.    

 

Procedures for CPR Committee When Called to Action: 

 

1. Within 5 business days of receiving the CPR referral form, the CPR committee chair will call a meeting. 

This action will involve notifying the committee and the teacher candidate in writing of the convening of a 

hearing and what the concerns are.   
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2. When the committee is convened, the referring faculty member will address the CPR committee in person, 

explaining his/her concerns regarding the teacher candidate.  

3. Following the faculty member’s appearance, the teacher candidate in question will be asked to address the 

faculty members concerns with the committee.  The teacher candidate has the right, if s/he desires, to have 

an advocate present to advise and serve in a consultative role to the candidate, although said advocate may 

not actively participate in the hearing.  A hearing may be held in a teacher candidate’s absence.  

4. Subsequent to the teacher candidate’s appearance, discussion among the committee members will result in 

one of the following actions: 

a) The teacher candidate may continue/resume degree program progress with an understanding of the 

knowledge and dispositions expected of all teacher education candidates;  

b) The teacher candidate may continue in the program with a corrective action plan developed to 

address identified problems with knowledge and dispositions; 

c) The CPR committee will recommend (in writing) to the Dean of the School of Education that the 

candidate be dismissed from the teacher education program.   

5. If corrective action is required, the teacher candidate will develop a written action plan that addresses the 

specific concern(s) identified in a timely fashion (no more than 5 business days). The action plan must 

contain goals and activities that effectively lead to the remediation of the specific areas of concern.  The 

teacher candidate must present the action plan to the CPR committee within 5 business days of the first 

meeting.  The action plan must include a timeline for review.  The CPR committee will set a designated 

date for the review of the teacher candidate’s progress.   

6. Following the initial or action plan meeting, the CPR committee chair will submit written minutes to: (a) 

each member of the committee; (b) the referring faculty; (c) the candidate; and, (d) the Dean of School of 

Education.  Additionally, a copy of these minutes will be placed in the permanent record file of the teacher 

candidate.  Minutes of each meeting shall contain the following: 

a) A summary of concerns expressed by the referring faculty 

b) A summary of the teacher candidate’s responses to those concerns 

c) Action (s) to be taken 

7. At the designated date, the CPR committee will review the candidate’s progress.  The following outcomes 

may result: 

a) The CPR committee agrees to allow the candidate to continue/resume degree program 

progress. 

b) The CPR committee recommends further remediation. 

c) The CPR committee recommends (in writing) to the Dean of the School of Education that the 

teacher candidate be dismissed from the teacher education program.    
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8. The chair will submit a follow-up report of the CPR committee, in writing, to: (a) each member of the 

committee; (b) the referring faculty; (c) the candidate; and (d) the Dean of the School of Education. 

Additionally, a copy of this follow-up report will be placed in the permanent record file of the teacher 

candidate.  

9. The teacher candidate has the right to appeal the decision of the CPR committee to the Appeals Committee 

of the School of Education.   

 

*Candidates work with students, families, and communities in ways that reflect the dispositions expected of 

professional educators as delineated in professional, state, and institutional standards. Candidates recognize when 

their own dispositions may need to be adjusted and are able to develop plans to do so. 
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Policies # 7-1 to 7-8: Job Descriptions 

Policy #7-1: Dean, School of Education 

Adopted  07/88; Revised  12/10/90; 6/15/2009, Fall 2016 

 

Refer to the University of South Carolina at Upstate Faculty Handbook and Faculty Manual, University of South 

Carolina at Upstate for rules and regulations governing all faculty. The Dean’s position is a twelve-month 

appointment.  The Dean is directly responsible to the Senior Vice Chancellor for Academic Affairs.  

 

The overall function of the Dean is to provide service and technical assistance to faculty, staff, candidates as well as 

public school stakeholders.  The Dean will provide coordination and assist individual programs in strengthening 

instructional programs through a strategically planned, standards-based approach. The Dean will provide leadership 

in the areas of curriculum, instruction, assessment, and planning. The dean will provide coordination and oversight 

of course schedule planning, faculty evaluation, faculty development, curriculum development, faculty/staff hiring 

and supervision, budget development, fiscal monitoring and other related administrative activities with and for the 

assigned program areas. The Dean oversees the development, implementation and management of public school and 

community partnerships. 

 

The Dean is responsible for providing leadership and administration of the School of Education based upon the 

concept of professionalism, collegiality, transparency and the following guidelines: 

 

I.  Administration 

A. Implements USC Upstate and system policies as they apply to the operation of the school. 

B. Coordinates the activities of the school with other administrative units. 

C. Prepares and administers the budget within the school. 

D. Maintains a prepared faculty by recommending for appointment, promotion, tenure, probation, evaluation 

and dismissal. 

E. Exercises sole responsibility for verifying that students have successfully completed the USC Upstate 

Teacher Education Program. 

 

II.  Academic Leadership of the School 

A. Is ultimately responsible for the major direction of the School. 

B. Is responsible for the overall quality of the educational programs offered, as verified in part by professional 

accreditation. 

C. Coordinate program planning, curriculum development, implementation and authentic assessment. 

D. Implements and supports the goals and standards of state and national accreditation agencies. 

 

III.  Representation of the School within the University, the System, and Local, State, National, and International 

Communities 
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A. Works collaboratively with other campus units to integrate educational initiatives and resources. 

B. Is responsible for knowing about current practices as well as emergent trends in teacher education and 

service. 

C. Serves on college-wide committees and works with the other deans and administrators in a team 

environment. A member of the Executive Team in creating and maintaining an open, collaborative, and 

inclusive college environment focused on student learning and student success. 

D. Works with local educational agencies and state education groups to determine needs for teacher education 

supply and demand. 

E. Interprets programmatic activities of the school to other parts of the university, the system, the education 

community, and the general public. 

Policy #7-2: Associate Dean, School of Education  

Adopted 03/90; Revised 03/95; Updated 08/2002, Revised Fall 2016 

 
The essential functions of the Associate Dean is to assist the dean in the oversight of course schedule planning, 

faculty evaluation, faculty development, curriculum development, faculty/staff hiring and supervision, budget 

development, fiscal monitoring and other related administrative activities with and for the assigned program areas. 

The Associate Dean will represent the dean and the School of Education in the Dean’s absence. The Associate Dean 

will assist the Dean in oversite, the development, implementation and management of public school and community 

partnerships. Functions as a liaison between the Dean, faculty and staff to facilitate faculty reviews, assess staffing 

needs, preserve academic programs and generally improve the programs'   

 

The associate dean will have the following responsibilities:                                                                     

1. Recommends to the Dean employment of individuals who have been recommended by search committees; 

2. Recommends class schedules at reasonable and appropriate times for all faculty within the respective 

divisions.  The Associate Dean seeks input from and confers with faculty members concerning 

assignments.  The Associate Dean is not restricted to recommending preferred assignments; however, each 

faculty member will have an opportunity for input into the schedule before it is finalized; 

3. Makes budget recommendations for the respective divisions to the Dean.    

4. Serves as principle advisor to the Dean;  

5. Conducts annual evaluations of faculty members under the direction of the Dean and makes 

recommendations to the Dean.  These evaluations are conducted in accordance with USC Upstate policy 

outlined in the Faculty Manual; 

6. Evaluates transcripts for undergraduate, transfer students and “certification only” students; 

7. Monitors and assist with the coordination of accreditation/reaccreditation activities within the School of 

Education; 

8. Maintains appropriate and sufficient office hours and is available on days the University is open to respond 

to the needs of students, faculty, and administration.  The Associate Dean and serve a 11 or 12-month 
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appointment and are expected to be present for a normal administrative day of 7.5 hours--37.5 hours per 

week; 

9. Teaches half-time (the equivalent of six semester hours during each semester and one course during the 

summer); 

10. Performs other duties deemed appropriate by the Dean.  

 

Other descriptive information: 

Normally, the term of office for the Associate Dean will be three (3) years. 

 

11. The Associate Dean will be granted release time of six semester hours, and an appropriate administrative 

stipend per year.  

12. Full-time School of Education faculty members are eligible to serve as Associate Dean for Curriculum, 

Partnerships and Special Initiatives The selection of the Associate Dean will be conducted by a committee 

of five School of Education faculty members, representative of the unit areas.  The committee will 

nominate individuals for the positions and forward those names to the Dean of the School of Education. 

13. The Dean of the School of Education will review the performance of the Associate Dean on an annual basis 

per guidelines approved by the faculty of USC Upstate and published in the Faculty Manual. 

Policy # 7-3: Director of Graduate Studies 

Adopted 09/90, Revised 09/09, Revised Fall 2016 

 
The essential functions of the Director of Graduate Programs is to serve as the Administrative Supervisor and 

Coordinator of Graduate Programs within the SoE and providing oversite for all components of graduate education 

in the SoE.  The primary responsibilities of the Director of Graduate Programs are to: 

 

1. Serve as the primary liaison among the SoE graduate faculty, the graduate students, and the SoE Graduate   

Programs. 

2. Be available, present, and responsive to students, faculty and public school and community partners. 

3. Serve as the responsible person for the quality, academic integrity, and structure of graduate instructional 

program within the guidelines and regulations established by the SoE Graduate Committee and Faculty.     

4. Serve as the central source of graduate information within the program; as well as interpret and enforce all 

relevant program guidelines and policies. 

 Lead a standing Graduate Committee of representative program faculty who review all substantive matters 

relevant to the program, and who advise and assist the DGP in decision-making.

 Coordinate and direct strategic planning for graduate programs, ensuring that policies regarding graduate 

students are fair, effective, and consistently applied.

 Lead annual reviews of the program curriculum, course modifications, revisions to degree requirements, 

and opportunities to enhance professional development.

8. Conduct candidate/program review, submission of appropriate reports and assessments to CAEP, SPA’s 

and SDE in conjunction the Assessment Coordinator. 
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9. Develop and update a Graduate Program Student Handbook. Distribute Handbook to candidates and post 

on SoE website. 

10. Provide program orientation for new faculty and candidates. 

11. Ensure clear communication of degree requirements, milestones, expectations, policies and probation 

criteria in an annually updated Handbook.   

12. Provides TGS Academic Affairs with proposals for any changes to degree requirements. 

13. Oversee in conjunction with the Assessment Coordinator data collection regarding graduate program’s 

productivity, including student learning outcomes.   

14. Coordinate and employ creative strategies to recruit a diverse cohorts of talented candidates; i.e following 

up with students who have expressed interest in the programs, producing printed and/or online program 

content, maintaining a clear and comprehensive website, and contacting colleagues at peer and feeder  

institutions, public and private schools  to inquire about potential applicants. 

15. Serve as primary contact for prospective candidates, answering inquiries regarding the graduate program 

and ensuring that appropriate informational material is readily available. Refer inquiries to specific 

colleagues as warranted. 

16. Monitor the ongoing progress of graduate students, develop plans of study, approves student schedules, and 

ensures that students are aware of program and university requirements. 

17. Provides students with annual written communication informing them of their academic standing. 

18. Facilitate the provision of appropriate professional development events within the program for faculty and 

candidates. 

19. Address student grievances and is available to assist candidates who experiencing academic difficulty, 

20. Prepare course schedules, advise and communicate appropriate graduate teaching assignments in 

conjunction with Program Coordinators.  

21. Develop objective measures and assess faculty course development/teaching effectiveness and make 

recommendations for continuation and/or reassignment. 

22. Perform other related duties as assigned by the Dean. 

 

Policy # 7-4: Coordinator of Field Experiences 

Adopted 09/90, Revised 09/09, Revised Fall 2016 

 

The Coordinator of Field Experiences in the USC Upstate School of Education is an instructor level position with a 

three course release non-tenure track 10.5-month position, renewable indefinitely, subject to satisfactory annual 

performance evaluations. The Coordinator of Field Experiences will teach two courses per semester.  The position 

has the following responsibilities: 

 

1. To serve as a liaison between USC Upstate School of Education and P-12 schools and community 

organizations for the purpose of securing placement assignments for candidate’s pre-student teaching 

placements and student teaching. 



Appendix  

p. 99  

2. To maintain and enhance existing partnerships with P-12 schools and community organizations for the 

purpose of securing placement assignments for candidate’s clinical practice and student teaching. 

3. To develop new partnerships as appropriate and consistent with the mission of the USC Upstate School of 

Education. 

4. To coordinate the USC Upstate Directed Teaching (Student Teaching) program and pre-student teaching 

field experiences (practicum/clinical experiences). 

5. To arrange placements and supervision of all USC Upstate Student Teachers and all pre-student teaching 

field experiences (practicum/clinical experiences.  

6. Work with the Dean and Program Coordinators to assign evaluate University Supervisors. 

7. To arrange the placement and supervision of all pre-student teaching field experiences (practicum/clinical 

experiences. 

8. Assist in the development of grant proposals in support of the USC Upstate Teacher Education program. 

 

Additional descriptive information:  

The Coordinator of Field Experiences will be present for a normal administrative day for those periods when the 

faculty is convened for one summer session (summer session I or II, to be determined in consultation with the Dean 

of the USC Upstate School of Education.  The Coordinator will place students in any summer pre-student teaching 

experiences. 

Policy # 7-5: Assessment Coordinator, School of Education  

Adopted Fall 2002 

 
The USC Upstate School of Education Assessment Coordinator will teach 3/4 time and serve as Assessment 

Coordinator ¼ time.  The Assessment Coordinator’s duties are as follows: 

1. Assume responsibility for the overall coordination of the SoE’s Assessment System. 

2. Coordinate the collection, compilation, analysis, reporting of data related to SoE applicant qualifications, 

candidate and graduate performance, and program operations for evaluation and improvement of the SoE 

candidate performance and program efficacy. 

3. Communicate with and update SoE faculty and administration on assessment issues and concerns. 

4. Make recommendations to the SoE faculty and administration for program modifications and 

improvements based on the analysis of data. 

5. Submit to the SDE and/or CHE, the annual Title II data/report and list of program completers. 

Policy # 7-6: Program Coordinator, School of Education 

Adopted Fall 2004, Revised Fall 2016 

 
The USC Upstate School of Education Program Coordinators teach 3/4 time and serve as Program Coordinator ¼ 

time.  Each Program Coordinator performs duties as follows: 
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1. Work with program colleagues and SoE Leadership Team to develop long and short range programmatic 

strategic plans. 

2. After consultation with program faculty and others as appropriate, make recommendations to the Dean and 

Leadership Team concerning curricula modifications, academic needs, catalog changes, etc. 

3. Oversee the implementation of program initiatives. 

4. After consultation with program faculty and others as appropriate, propose to the Dean and Leadership 

Team appropriate staffing and requests for new faculty. 

5. Assist in the recruiting of new program faculty. 

6. Serve on and/or chair program faculty search committees. 

7. Serve on and/or chair program curricula sub-committees for assistance with appropriate duties. 

8. After consultation with the program faculty as to the financial needs and priorities, provide input to the 

Dean on such matters.  

9. Work with program colleagues and Leadership Team to provide academic guidance to majors. 

10. Encourage participation of the faculty and students in SoE activities. 

11. Maintain positive relationships with colleagues, candidates, public school and community partners, and 

alumni. 

12. Hold periodic meetings with program faculty. 

13. Meet periodically with the Leadership Team. 

14. Take a leadership role the CAEP preparation and program review process. 

 

Policy # 7-7: Director of Teacher Education Programs: USC Sumter Campus 

Adopted Fall 2009 

 
The Director of Teacher Education on the USC Sumter Campus provides leadership and administrative support of 

all teacher education programs offered on the Sumter campus. Activities include management of immediate and 

long-term academic planning; collection and analysis of data on program effectiveness; supervision of campus 

activities designed to improve teacher education on the Sumter campus in collaboration with the Dean and faculty 

on the main campus in Spartanburg, Sumter County P-12 Schools and community organizations.  

The position of Director of Teacher Education: USC Sumter Campus is a 12-month position reporting directly to the 

Dean of the USC Upstate School of Education. The Director’s responsibilities include: 

1. Maintains a .50 time teaching load, and pursue a scholarly and service agenda. 

2. Provides leadership and coordination of USC teacher education programs offered on the Sumter campus. 

3. Works with the USC Upstate main campus faculty and the USC Upstate institutional research staff in 

designing and conducting studies to assess teacher education programs and initiatives on the Sumter 

campus. 

4. Consults with the Dean to identify needs and resources in support of the Sumter campus program. 

5. Supervise, develop, and mentor professional and administrative support staff. 

6. Supervise and evaluate faculty and staff on the Sumter campus. 
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7. Provides technical assistance for the Sumter campus in preparing for NCATE and SDE reporting and site 

visits and ensure compliance with state, national and certification requirements. 

8. Assists with grant proposals to support program initiatives. 

9. Performs other duties as assigned by Dean of the School of Education. 

Policy # 7-8: Director of Teacher Education Programs: Greenville Campus 

Adopted Fall 2009, Revised Fall 2016 

 
The Director of Teacher Education in Greenville provides leadership and administrative support of all teacher 

education programs offered in Greenville. Activities include management of immediate and long-term academic 

planning; collection and analysis of data on program effectiveness; supervision of campus activities designed to 

improve teacher education in Greenville in collaboration with the Dean and faculty on the main campus in 

Spartanburg, Greenville P-12 Schools and community organizations.  

 

The position of Director of Teacher Education: Greenville is a 12-month position reporting directly to the Dean of 

the USC Upstate School of Education. The Director’s responsibilities include: 

1. Maintains a .50 time teaching load, and pursues a scholarly and service agenda. 

2. Provides leadership and coordination of USC teacher education programs offered in Greenville. 

3. Works with the USC Upstate Spartanburg campus faculty and the USC Upstate institutional research staff 

in designing and conducting studies to assess teacher education programs and initiatives Greenville. 

4. Consults with the Dean to identify needs and resources in support of the Greenville programs. 

5. Supervises, develops, and mentors professional and administrative support staff. 

6. Supervises and evaluates faculty and staff in Greenville. 

7. Provides technical assistance for the Greenville program in preparing for CAEP and SDE reporting and site 

visits and ensures compliance with state, national and certification requirements. 

8. Assists with grant proposals to support program initiatives. 

9. Manages faculty and staff, including development and performance evaluation 

10. Generates reports, including the annual report and data requests. 

11. Builds strong relationships with area community colleges. 

12. Performs other duties as assigned by Dean of the School of Education. 

 


