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Competency 4:  The USC Upstate graduate should understand and demonstrate 
an awareness of distinctive features of language and cultures. 
 
4.1 Students demonstrate knowledge of linguistic and cultural diversity and 

contributions of such diversity to society. 
 

Assessment Measures 
 
4.1 The Intercultural Developmental Inventory (IDI) 
 

The Intercultural Development Inventory (IDI) measures how a person or a group of people tend 
to think and feel about cultural difference stemming from any aspect of diversity and human 
identity. IDI contains fifty items or statements to be answered at the extent to which a person 
agrees or disagrees with the statement. IDI measures how a person feels, thinks about, and 
reacts to cultural difference. It is, therefore, measuring how a person construes and organizes 
events, guided and limited by their cultural patterns. This is called one’s “worldview” regarding 
cultural difference. Unlike many other instruments, it does not compare a person to typical 
behaviors and it does not analyze behavioral reactions. IDI operates at the worldview level of 
how a person feels and thinks about cultural difference. This deeper level of one’s cognitive 
experience is what guides and limits behavior. We used the IDI to help capture student 
knowledge of the contributions of diversity to society rather than to test any specific student 
knowledge of linguistic and cultural diversity.  
 
• The IDI tests sensitivity, worldview, acceptance, adaptation, similarity, behavioral avoidance, 

denial and defense. 
• The Denial/Defense (DD) Scale measures a worldview that simplifies and/or polarizes 

cultural difference.  This orientation ranges from a tendency toward disinterest and avoidance 
of cultural difference to a tendency to view the work in terms of “us” and “them” where “us” is 
superior. 

• The Reversal (R) Scale measures a worldview that reverses the “us” and “them” polarization, 
where “them” is superior. 

• The Minimization (M) Scale measures a worldview that highlights cultural commonality and 
universal values through an emphasis on similarity and/or universalism.   

• The Acceptance/Adaptation (AA) Scale measures a worldview that can comprehend and 
accommodate complex cultural difference.  This can range from acceptance to adaptation. 

• The Cultural Disengagement Scale measures the sense of disconnection or detachment from 
a primary cultural group. 
 

Internal Writing Prompt  
 
One writing prompt was provided to senior seminar students during the IDI administration period.  
The prompt was developed with the intention of eliciting information from the students regarding 
their recognition and acceptance of cross-cultural ideas, and was scored based on a rubric 
developed for the purpose. 
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Assessment Results 

  
 

Intercultural Development Inventory—Fall 2010—Seniors 
Overview:  The IDI indicated that the overall results reflect a tendency to highlight commonalities across cultures that 
may not indicate knowledge of linguistic and cultural diversity.  Efforts at building awareness of cultural differences 
and commonalities are effective at times and ineffective at other times.  There is likely a sense (especially around 
issues of equal treatment and tolerance of cultural differences) that the institution is on the “right track” in creating an 
inclusive, multicultural community.  However, a likely “blind spot” is that the efforts at establishing common goals, 
policies, and practices may not attend as deeply as needed to cultural differences and integrating those differences in 
the solutions generated.  It is likely that the group will struggle with making decisions and solving problems when 
cultural differences arise that demand creative solutions in ways that value the differences.    

Intercultural Development Inventory—Fall 2011—Freshmen 
Overview:  The IDI indicated that the overall results reflect a tendency to view cultural differences in terms of “us” 
and “them”, where one is perceived as better than the other.  (This group is fairly evenly split on which group—“us” or 
“them” is better.)  Students are on the cusp of minimization, characterized by highlighting commonalities across 
cultures that may not indicate knowledge of linguistic and cultural diversity.  Efforts at building awareness of cultural 
differences and commonalities are effective at times and ineffective at other times.  There is likely a sense (especially 
around issues of equal treatment and tolerance of cultural differences) that the institution is on the “right track” in 
creating an inclusive, multicultural community.  However, a likely “blind spot” is that the efforts at establishing 
common goals, policies, and practices may not attend as deeply as needed to cultural differences and integrating 
those differences in the solutions generated.  It is likely that the group will struggle with making decisions and solving 
problems when cultural differences arise that demand creative solutions in ways that value the differences. The group 
has a significant Cultural Disengagement score, indicating they are experiencing a lack of involvement in core 
aspects of their primary cultural group.   

Intercultural Development Inventory—Spring 2012—Seniors 
Overview:  The IDI indicated that the overall results reflect a tendency to highlight commonalities across cultures that 
may not indicate knowledge of linguistic and cultural diversity.  Efforts at building awareness of cultural differences 
and commonalities are effective at times and ineffective at other times.  There is likely a sense (especially around 
issues of equal treatment and tolerance of cultural differences) that the institution is on the “right track” in creating an 
inclusive, multicultural community.  However, a likely “blind spot” is that the efforts at establishing common goals, 
policies, and practices may not attend as deeply as needed to cultural differences and integrating those differences in 
the solutions generated.  It is likely that the group will struggle with making decisions and solving problems when 
cultural differences arise that demand creative solutions in ways that value the differences.    

 Spring 2010 
Seniors 

Fall 2010 
Seniors 

Fall 2011 
Freshmen 

Spring 2012 
Seniors 

Fall 2012 
Freshmen 

Spring 2013 
Seniors 

Perceived Orientation 119.67 123.57 115.78 122.74 117.20 119.42 

Development Orientation 91.62 100.22 82.02 100.90 86.20 89.42 

Orientation Gap 28.05 23.35 33.76 21.84 31.00 30.00 

Adaption 1.1% 6.5% 0% 11.09% 0.0% 1.6% 

Acceptance 17.1% 31.5% 5.1% 16.5% 4.9% 10.1% 

Minimization 50.0% 46.8% 43.6% 48.7% 54.1% 56.3% 

Polarization 26.2% 14.1% 35.9% 21.1% 26.3% 24.2% 

Denial 5.7% 1.1% 15.4% 1.8% 14.8% 7.8% 
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To assess the writing prompts, CAT 4 team members each reviewed a sample of five student 
papers according to the rubric below.  Reviewers indicated how well the writing prompt 
displayed 1) Knowledge of Diversity and 2) Contribution of Diversity to Society by marking one 
of four choices under each heading. The rubric, with sample results, is included below. 

 Knowledge of Diversity Contribution of Diversity to Society 

Essay 
# 

Good 
understanding 

of both 
cultural and 

linguistic 
diversity 

Good 
understanding 
of cultural or 

linguistic 
diversity 

Vague 
understanding 

of cultural 
and/or 

linguistic 
diversity 

No apparent 
knowledge of 

cultural or 
linguistic 
diversity 

Clear 
understanding 

and explanation 
of contributions 

of diversity 

Moderate 
understanding 
and passable 

explanation of 
contributions of 

diversity 

Limited 
understanding 

and little 
explanation of 

contributions of 
diversity 

No 
understanding 
or no mention 

of contributions 
of diversity 

1 X    X    

2    X    X 

3  X     X  
 

Internal Writing Prompt—Spring 2012 (Out of 4) 
Knowledge of Diversity: 2.32 
Contribution of Diversity to Society: 2.00 
Overall: 2.16 

Internal Writing Prompt—Fall 2010 (Out of 4) 
Knowledge of Diversity:  2.35  
Contribution of Diversity to Society: 1.95  
Overall: 2.15  

Internal Writing Prompt—Spring 2010 (Out of 4) 
Cross Cultural Recognition:  2010=2.67 
Personal Reflection:  2010=2.17 
Overall:  2010=2.4  
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CAT findings from data 
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Suggestions for improvement (from CAT to departments with courses supporting 
this competency) 
 
Because only two assessment cycles have been evaluated and action plans have not had enough time to 
affect the overall student population, CAT 4 is repeating the following ideas for improvement measures 
that could be implemented in courses supporting the Globalization and Diversity competency.  (These are 
only suggestions and this is not exhaustive.  Feel free to develop different improvement measures that fit 
better with your course(s).)  If you would like to discuss these or other improvement measures, please 
contact a member of CAT 4. 
 
Areas of Emphasis 

• In courses that deal specifically with introducing and discussing other cultures, ensure essay 
questions ask not only for recall of differences but also importance of differences. 

• Require or reward attendance at events relating to different cultures (international festivals, 
international food days in the cafeteria, guest lectures, etc...). 

• Use the syllabus review of the Disability Services statement as an opportunity to discuss 
differences and how to deal with differences (i.e., asking the person what he/she would prefer 
rather than assuming they want the same assistance/interactions as you). 

• Encourage students to consider cultural implications relating to literature, research, etc....  Foster 
in-class discussions or add out-of-class reflection assignments. 

• Become involved with helping choose freshman reading materials and discussing ways to infuse 
discussions of and events relating to these readings with cultural considerations. 

• Facilitate discussions that encourage students to address current events (as related to the 
course) from a multi-cultural viewpoint. 

• Encourage faculty to incorporate readings and multi-media materials that reflect multiple, multi-
cultural perspectives. To do this, Departments might establish small working groups of instructors 
to review and suggest appropriate materials for use in their Gen-Ed classes.  

 
Sample Action Plans 
STHE 170 - Requires students to study plays written by a variety of American and European writers. 
Students will analyze and perform scene work from plays written by European American and African 
American authors. In discussions of the given circumstances of plays written by different writers, students 
will demonstrate an understanding of how language is used in different countries and time periods, as 
well as the influence of social and political context on the action of the play. 
 
SGIS 320 - SGIS students are introduced to both cultural and rational approaches to the study of 
domestic political systems in different states. Current examination questions relating to cultural difference 
require students to be able to determine the specific impact of a cultural difference on a political system. 
For example, students are given two common sayings; one from the United States and one from Japan.  
United States: “The squeaky wheel gets the grease.”  Japan: “The nail that sticks out is hammered down.”  
Students are then asked to explain the political implications of this difference in perspective. In addition, 
students are asked to identify strengths and weaknesses of the cultural and rational approaches to 
comparative political science. 
 
SSOC 101 – The Cultural Cocktail Party is used to introduce Race and Ethnicity to explain how non-
material language (gestures and symbols) vary by culture.  The purpose of this activity is: 

• to illustrate the importance of non-material or symbolic cultural and specifically, the use of gestures 
or personal space to convey meaning in different cultures. 

• to enable students to apply concepts such as gestures, personal space, language, symbol and 
symbolic culture. 

• to enable students to understand that although the particulars of culture differ from one group to 
another, culture itself is universal in that all people have a culture.  A society cannot exist without 
developing shared learned ways for acing the demands of life. 

 
 


